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FOREWORD
When I became the Lord Mayor of London in 2002,
and chose Save the Children as the beneﬁciary of my
Charity Appeal for that year, I was very keen that some
of the funds raised should be used to support projects
in Northern Ireland. As a member of The Honourable
The Irish Society for many years, and now Governor,
I was particularly keen that a project should be in
County Londonderry.
The Honourable The Irish Society was created by Royal
Charter in 1613 to manage property and other rights
in County Londonderry granted to the City of London.
Over nearly 400 years it has transformed gradually into
a charitable organisation that uses the income from its
property and ﬁshing interests to support a wide variety
of local projects in the county, with one particular focus
being education.
Bullying is a scourge which deeply affects children’s
lives and damages their experience of schooling.
I am convinced that tackling it is a real priority. I was
therefore delighted that my Lord Mayor of London’s
Appeal provided the catalyst to bring Save the Children
and The Honourable The Irish Society together to carry
out this important work in schools across the county.
I hope that this publication which has resulted from the
Something to Say project will prove useful to teachers
and children alike, working together in partnership to
reduce bullying.

Alderman Sir Gavyn Arthur
Lord Mayor of London 2002-03
and Governor, The Honourable The Irish Society
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INTRODUCTION
This resource is the culmination of an extensive
practice project which worked with primary school
children to identify the effects of bullying on
children’s lives and to explore with them what
steps they thought could be taken to keep children
safe from this type of behaviour. The children were
encouraged to use creative methods to guide their
thinking and the result is an exciting and dynamic
set of resources which can be used in classrooms
as a tool to tackle bullying. The children were
placed at the centre of this entire process and we
are conﬁdent that as a result of their ideas being
placed centre stage we have a teaching resource
which can make a real difference in schools. We
hope it will make a difference not only in reducing
incidents of bullying but also in developing schools
to be better equipped to deal with it when it does
happen. Ultimately, we believe that the approaches
advocated in this resource could contribute to
schools being not only safer places for children but
also places which actively encourage the vibrant
contribution which children have to make to all
aspects of their education.
This resource will be of use to two audiences.
Firstly, it will be of use to school management teams
who want to develop the current ethos of their
school and in particular to think how children ﬁt into
their decision making processes on whole-school
policy development. Secondly, it will be of use to
teachers who want the tools to translate that ethos
into practice within the speciﬁc area of anti-bullying
initiatives.
This project was completed in partnership between
Save the Children and The Honourable The Irish
Society, a charitable organisation operating in County
Derry. From the outset the project was supported
by the Western Education & Library Board and the
North Eastern Education & Library Board, both of
which have established a strong working relationship
with Save the Children on the issue of anti-bullying.
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BACKGROUND
Despite initiatives like those developed by Save
the Children and others, bullying remains a problem
for disturbingly high numbers of children. Research
carried out with Year 6 pupils in 60 primary schools
across Northern Ireland highlighted that 40% of pupils
had been bullied to some degree at school in the
previous couple of months and 26% had experienced
occasional bullying, which had taken place once
or twice in the previous couple of months (Collins,
McAleavy and Adamson).
Save the Children, having developed and evaluated
a number of anti-bullying initiatives within the postprimary sector, was keen to continue to support
primary schools develop measures to counter the
very serious issue of bullying.
Previous Save the Children initiatives have included:
•

The production of a video and teachers’
resource pack, ‘Bullying: don’t let them
suffer in silence’ (1998)

•

A conference, ‘Bullying: a management
issue for schools’ (1999)

•

An award scheme aimed at promoting
good practice in post-primary schools

•

Successfully lobbying for legislation to make
it a requirement for schools to consult with
pupils when drawing up anti-bullying policies

•

Publication of ‘Focus on Bullying’ (2002),
a good practice guide which brought together
the good practice and strategies adopted
by schools which participated in the earlier
award scheme.

The evaluation of the ‘Focus on Bullying’ initiative
highlighted the importance of schools’ readiness as
a major factor in their ability to undertake an antibullying initiative. It was clear that ongoing pressures
of work could impede schools’ implementation of the
strategies outlined in the guide. A core part of many
of the strategies outlined stresses the importance of
involving pupils in any anti-bullying initiative. Effectively
involving pupils cannot happen overnight but requires
a certain amount of foundation work. It was clear from
the evaluation that without considerable preparatory
work many schools were not in a position to adopt
the active participation of pupils, a practice which
Save the Children believes is a requisite of any
successful initiative in schools, whether it is related
to bullying or otherwise. As a result Save the Children
has developed the Something to Say project which
aims to enhance schools’ readiness to address the
bullying issue, and thus develop their capacity to
engage in anti-bullying practice. More importantly, it
demonstrates how schools can take that vital ﬁrst step,
which is to better involve pupils. This resource aims to
harness the ideas and creative thoughts of children in
a bid to involve them in the school more generally as
well as to focus their energies on tackling bullying.
Involving children in decisions which affect them is
not a new concept. The United Nations Convention
on the Rights of the Child (UNCRC) entered into force
as international law in 1989 and was ratiﬁed by the
UK Government in 1991. Among other rights the
UNCRC gives children the right to express their views
and to have those views taken seriously (Article 12).
This clearly has implications for how schools involve
pupils in the development of policy and practice
initiatives on bullying.
The existence of several recent policy directives and
legislative changes also places a responsibility on
schools to tackle bullying with proactive strategies.
The Education and Libraries Order NI (2003) requires
all grant aided schools in Northern Ireland to have
an anti-bullying policy. Since April 2003 all schools,
primary and post primary, are required to have a
separate anti-bullying policy distinct from school
discipline or other policies. They are also required
to consult regularly with pupils, parents/carers,
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staff and Boards of Governors during the stages of
development, implementation, monitoring and review
of this policy. The Department of Education’s ‘Pastoral
Care in Schools: Promoting Positive Behaviour’ (2001)
also highlights the importance of tackling bullying.
Detailed guidelines on how to develop an anti-bullying
policy can be found in the ‘Focus on Bullying’ resource
(Save the Children, 2002).
Save the Children’s main aim in promoting projects
such as Something to Say is to see a reduction in
bullying, but the methods advocated to achieve this
end will also complement other initiatives taking
place within the education sector. The child centred
approach advocated in developing anti-bullying
initiatives further bolsters the elements of the new
curriculum which place a strong emphasis on the
personal and social development of each child and
on the acquisition of skills such as decision making,
negotiation and working co-operatively to facilitate
both personal and inter-personal growth.
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AIMS AND OBJECTIVES
The project aimed to support schools in the primary
sector in the development of strategies to counter
bullying. It involved a dedicated project worker
engaging directly with a participating class in
each school and using a variety of approaches to
encourage and enable children to consider concepts
relating to bullying. The project aimed to:
•

Introduce or further develop an
anti-bullying ethos

•

Develop or further develop an ethos of
listening to children, and appraise the
barriers to and beneﬁts of using this approach

•

Evaluate the approach used by the project
worker and identify the impact on the pupils,
teachers and school systems

•

Use the learning experiences gained
to form the basis of a publication.

Objectives of the initiative included:
•

Enabling pupils to explore concepts around
bullying behaviour, difference, feelings,
and strategies to combat bullying

•

Employing a variety of techniques in delivery
of the programme

•

Placing positive emphasis on consultation
with pupils

•

Ensuring that the views of pupils are given
real weight within school agendas

•

Developing a genuine commitment to
listening to pupils, to encourage a wholeschool approach to tackling bullying behaviour.
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METHODOLOGY
In the design and planning of the project
consideration was given to the importance of
ensuring that the participating schools had a shared
sense of purpose and a genuine interest in gaining
additional knowledge and skills that assisted
them in meeting their obligations. The project also
recognised the key role that head teachers play
in driving forward change - in school ethos and
culture - and how this directly relates to the effective
implementation of anti-bullying strategies.
The project focused on piloting a classroom
consultation mechanism which sought to identify
strategies to reduce bullying and build self-conﬁdence.
It was located in schools around Derry, Coleraine
and Magherafelt. All primary schools within County
Derry were invited to participate in the project and
twelve schools were selected. Selection criteria
included the need for some balance of representation
within the twelve schools across category of school,
Board area (Western and North Eastern), size of
school, and whether it was urban or rural.

The project involved one class of children in each
of the twelve participating schools. The pupils, who
were in Year 6 or Year 7, worked with a dedicated
project worker for ten sessions over the course of
a term exploring the issue of bullying. Four schools
were involved in each term-long phase of the project,
which lasted from the Autumn term of 2003 until
the end of the Summer term of 2004.
During each of the ten sessions use was made of
a variety of approaches such as arts and crafts and
circle time to help pupils explore various concepts
and stimulate discussion about bullying behaviour.
Arts interventions were varied and inclusive of
the mediums of visual art, drama and music.
Participating pupils were for example encouraged to
create a poster presentation, present an assembly
employing a drama scenario, create a musical
rap, and design a comic strip. Such participative
arts programmes offer children a means of selfexpression and can provide them with opportunities
to confront and develop a deeper understanding
of their own actions.
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Taking an active and participative approach to
the learning process enabled the children to
record and express their views in a variety of ways,
which included:
•

Small group discussions: this was used to
share information, develop themes, identify
issues and report group ﬁndings

•

Creative workshops: involved pupils in a
range of structured activities which enabled
ideas and feelings to be explored which
otherwise might not have been expressed

•

Story time/role plays: through discussing
stories which explore aspects of bullying
behaviours, pupils can act out the role of
the bully, the person being bullied, and the
role of friends/onlookers. This experience
helps develop empathy and awareness of
others’ feelings

•

Circle time: afforded opportunities to
discuss issues in a non-threatening
environment where everyone’s views
are respected and valued

•

Creative writing: encouraged pupils to write
about or describe their thoughts and feelings
about bullying behaviours in an imaginative
and fun way.

To identify what might help to counter bullying in
their own schools, participating pupils were asked
to identify possible resources, e.g. playground
equipment which encourages sharing or co-operative
play. The project provided a small grant of £500 to
each school for these resources. In addition each
school was given a £250 library grant to purchase
anti-bullying resources. During the life of the project
each pupil was given the opportunity to record his
or her personal work on the issues covered. To
complete the project the class was asked to prepare
and deliver a presentation during a special assembly.
Throughout the course of the project children’s
artwork, posters and information about bullying were
displayed around the school.

The interactive, participatory and fun nature of
the project created a positive learning environment
within which children could safely challenge
their thinking.

Some prerequisites for successful results
It is important not to jump in at the deep end with
this type of work. The foundations need to be
laid to ensure that certain principles are in place.
Ensure the creation of a trusting, relaxed and open
atmosphere within the participating group before
you embark on any activities. An atmosphere of
trust and respect can be achieved by a variety of
means including:

Warm-up icebreakers
Games are most effective as warm-ups and
icebreakers. They build group identity, promote
conﬁdence, trust and focus, and are equally
valuable as energisers or comfort breaks following
challenging activities or periods of intense
concentration. Games can also be important
at the end of a session, as it is important to
wind down from the day’s discussions.

Contracts
Contracts/ground rules agreed at the outset will
ensure that the work runs as smoothly as possible
and that the risk of upsetting others is minimised.
The contract can be drawn up by the group with mindstorming activities, signed, displayed and referred
back to when necessary. Alternatively, suggested
ground rules can be drafted prior to discussion and
agreement with the group - both methods can give
ownership of the project to children.
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Circle of friends
Circle of friends is an inclusive approach for
developing a support network of friendship, involving
class peers, around an individual who is becoming
isolated in class or school. The theme of circle of
friends was translated for the purpose of the project
into a method of enabling the whole class to look
after each other, keep each other safe, and look
beyond their own small circle of friends that they
play and hang around with every day.
This formed a key theme of the project - looking after
each other - and was included within the context of
the initial contract, as a means of pupils sharing and
exploring how they and the project worker would work
together in the classroom.
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CONSULTATION WITH CHILDREN
Save the Children promotes the principle of
consulting with children and young people as
enshrined in Article 12 of the UNCRC. Involving
children in decisions which affect them is now
central to many aspects of public policy and is
actively encouraged by many public, private and
voluntary agencies. By focusing on the views and
experiences of children aged between 9 and 11
years, the Something to Say initiative aimed to:
•

Capture children’s thoughts

•

Make their voices heard

•

Encourage a culture of listening to their views

•

Give them an appropriate say in decisions
that affect them.

Consequently Something to Say encouraged children
to express their opinions about bullying, what it is
and what can be done to counter it within schools.

Beneﬁts of involving children
Children’s involvement in a consultative and
participative process results in many beneﬁts
to the children, the school and society as a whole.
As a result children:
•

Have opportunities to express and
understand their own feelings and needs

•

Learn to consider the feelings and needs
of others

•

Develop skills of communication, debate,
negotiation, decision-making and compromise,
both individually and as part of a group

•

Develop greater conﬁdence

•

Feel valued and respected
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•

Develop a sense of ownership of and
responsibility for the environment

•

Co-operate with and support policies
and rules that they have helped shape.

Early participation in decisions that affect them
assists children gain the skills, knowledge and
understanding to make a fuller contribution to
society. Promoting participation encourages
democratic procedures and respect for the
principles and practice of democratic life.

What do pupils say about consultation? 1
Adults don’t know what the children are doing and
kids should be allowed to say what they feel

Participation is about sharing ideas, expressing
views and being involved in decision-making to create
change. However a broad range of factors determines
the nature of each child’s participation. Since children
are not a homogeneous group but rather have
varying needs which may or may not allow them to
participate, adults need to think creatively to ensure
that information and appropriate explanations are
given to enable them to develop their own views and
make their own choices. Children need to be valued
by having their feelings and opinions acknowledged.
To include children requires special effort and
sometimes new ways of working.
Setting up any consultation process within the school
environment requires consideration of the following:
•

Avoid being tokenistic and ensure that
children have the opportunity to effect
real change

I got good ideas

•

Use language which is clear and straightforward

Adults always have a say but children don’t

•

Ensure everyone understands his/her role

It would make people happy and maybe make some
changes to the school

•

Avoid unrealistic expectations

•

Ensure consultation is inclusive,
representative of the whole school
community… and fun.

I think it is important because they should feel part
of the school and have a right to say something

Because we go to school and we need to know
what is going on
Because children can see what happens more
clearly than adults
Because they will feel part of something

How do we do it?
Consultation alone is not enough. Equally important
are the responses received from children – what they
tell us - and how these affect our practice.

1

Taken from pupils’ evaluations of Something to Say

Consultation and participation in the context
of a whole-school ethos
Real consultation and participation can only come
about if a school has the right attitudes, behaviour
and philosophy. We need to look at our current
practice to assess children’s involvement in
decision-making and taking responsibility. Schools
need to acknowledge the fundamental principle that
children have the right to be consulted and taken
seriously when decisions about them are being
made. This approach leads to better and more
inclusive schools, and policies and practices which
contribute to schools being more successful.
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REFLECTIONS ON THE PROJECT
How useful were the Something to Say resources?
Feedback from the participating schools suggested
that they appreciated:
The inclusive and ﬂexible nature of the sessions
The materials can be used to support individual
lessons, or as a complete unit supplementing
wider curricular areas. Teachers were particularly
impressed that the programme was not difﬁcult to
deliver and that the materials were put together
in a way which allowed them to dip in and out of
them at any stage. They can also be adapted to
be used in the upper or lower end of the primary
school. Speciﬁc issues relating to gender, ethnic
background, ability and sexual orientation can all
be explored by adapting and extending the activities
in Part 2.
“This programme has great merit and as many
pupils as possible should have the opportunity to
experience it. We found that its greatest strengths
were its ﬂexibility and the active learning methods
used.” (WELB School)
Its potential to act as a vehicle for change within
the school
Many of the participating schools followed through
on the children’s suggestions and real change
came about as a result. In particular most of the
schools followed through on the suggestions that the
children had for what equipment should be bought
with the project’s resources grant. Other schools
initiated suggestion boxes/helping hands boxes as
a direct result of consulting with the children. A lot
of the schools were also very enthusiastic about the
introduction of a school council and were actively
pursuing information on how to set one up and
identifying who could support them to do so.
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“(Children) now realise that they have an important
part to play in inﬂuencing school policy and that
consultation between staff and pupils can impact on
future developments within the school environment.”
(NEELB School)

“(Pupils) found the programme an enjoyable and
worthwhile experience but it is only the beginning of
the process. The individual schools must continue
the work and adapt it to their own situation and
pupils’ needs.” (WELB School)

The way it set the consultation process in motion

This publication contains key messages for schools
and children. It is hoped that the approaches
outlined will provide a model of good practice
to support schools in developing a whole-school
anti-bullying ethos and will encourage a culture
of listening to and consulting with children.

Many of the staff within the schools were pleasantly
surprised by the positive way in which pupils
engaged in the consultation process. They could see
from the enthusiasm of the children that real gains
are to be made from involving pupils. The project
resulted in schools learning a lot more about the
speciﬁcs of bullying and this was largely due to the
insights that pupils were able to bring to the subject insights which teachers and other staff could simply
not be aware of. This was most evident when pupils
were asked to talk about where bullying happens
within the school. During a class discussion, a
teacher discovered that bullying was occurring when
the same children were sent to collect the water jar
for the class. The issue was quickly rectiﬁed when
the pupils themselves suggested that a rota should
be drawn up to allow everyone to take a turn.
“This is one of the most signiﬁcant and important
projects the school has been involved in. It covers
an area where teacher training has been inadequate
and the issues of child safety, self-esteem, children
looking after themselves, have a high priority. Involving
pupils …consulting with them …is so important
…this project allows that context to develop.”
(NEELB School)
It represents the start of a whole-school process,
involving the development or further development
of an anti-bullying culture within primary schools
Principals and staff were impressed by how much
the participating pupils embraced and enjoyed the
project. It demonstrated very clearly the ability of
children to be involved in the consultation process
and to contribute to the development of issues
which affect the whole school environment.

An external independent evaluation of the project
concluded that:
“Active participation of children, innovative methods,
multiple reinforcement mechanisms and inclusion of
children as co-educators are identiﬁed in the ﬁndings
as speciﬁcally effective elements of the Something
to Say project, with the clear indication they should
be included in any future practice or resource
design.” Extract from project evaluation
of Something to Say, July 2004

Role of Principal and teachers
One critical lesson emerged from the schools which
took part in the project and that was the importance
of ensuring that both the Principal and teachers had
the desired willingness and enthusiasm to make the
programme a success. The programme was most
successful in those schools in which the Principal
was keen to drive the initiative through. Similarly,
an enthusiastic Principal working with a less than
convinced teacher meant that less was achieved
than might have been hoped. When staff were
willing to accept change and believed in the process
and value of involving pupils, the project produced
exciting and insightful results. Not surprisingly, if
teachers or the Principal were less positive about
asking children to contribute and taking their ideas
seriously, the project produced less impressive results.
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“I feel the project gave our P7 pupils more ownership
and a real sense of involvement… It also acted as
a vehicle for change. Principals must be prepared
to hear things they might not like. They must also
give more than just lip service. I feel that it has kick
started the consultation process with pupils.
It highlighted to me the positive way staff and pupils
can work together.” (WELB School)

Practical suggestions which emerged
for dealing with bullying

Further examples of effective proactive anti-bullying
strategies include:
Carrying out pupil surveys to establish where
and when bullying occurs
Using drama, role-play, stories, creative writing
and art to help pupils understand the feelings
of children who are being bullied and to practise
the skills they need to deal effectively with
bullying behaviours

Pupil evaluations of the Something to Say project
conﬁrm that the most effective strategies included
the following:

Setting up a school council

Encouraging children to tell about bullying through:

Improving consultation with parents/carers
and the wider school community to enable schools
to develop more effective anti-bullying policies
and procedures

•

Speaking directly to the teacher

•

Using a helping hands box

•

Having a safe room/ listening service
available for pupils’ use.

The school community talks about and works
together on bullying issues through running:
•

Poster campaigns

•

Assembly presentations

•

Anti-bullying workshops

•

Buddy systems / peer support schemes

•

Circle of friends.

After school clubs can be established to explore
bullying issues
Opportunities should be provided for assertiveness
training, conﬁdence and self-esteem building.

Providing assertiveness training for victims

Integrating circle time sessions into the curriculum to
provide opportunities for teachers and pupils to discuss
issues in a non-threatening environment, where
everyone’s views are heeded, respected and valued
Establishing and monitoring peer support systems,
e.g. buddies (pupils will require training for these roles)
Improving levels of supervision in bullying hotspots which
have been identiﬁed through consultation with pupils
Adopting a whole-school approach to staff
development to enable all staff - teaching
and non-teaching - to:
•
Recognise bullying behaviours
•
Devise a whole-school policy
•
Implement agreed procedures
when dealing with bullying incidents
•
Promote a positive school ethos.
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HOW TO USE THIS RESOURCE
This resource contains activities suitable for
children aged 5-11. The activities are designed to
assist children towards a deeper understanding
of bullying, its causes and how to counter it. Most
of the activities are self-contained and may be
used in isolation from others in the resource.
The methods, which require children to work both
individually and as members of a team, will assist
them in developing different skills. The approach
will encourage an atmosphere of respect and trust
between pupils and, through the active learning
activities, promote the development of:
Personal and interpersonal skills
Critical and creative thinking skills
Communication skills
The teaching materials included in this publication
work best when located within a whole-school
ethos, which places the child at the centre and has
developed and implemented a culture which:
•

Is inclusive

•

Values everyone equally

•

Regularly consults with pupils, parents/
carers, the Board of Governors and staff
– teaching and non-teaching

•

Encourages and promotes mutual respect,
co-operation and self-discipline

•

Develops and implements systems which
give children a voice and enable schools
to respond appropriately, e.g. a school council

•

Uses experiential strategies to assist young
people to take an active and meaningful
part in the decision-making and problemsolving processes

•

Engages in a process of self-evaluation.

We have laid out the following two parts of the
publication in a way which will help teachers to
deliver the programme effectively. Part 2 contains
the Something to Say teaching notes which include
clearly deﬁned aims, learning outcomes and guidance
on the teacher’s role in the process. The sessions
in Part 2 can be used as individual exercises
to explore wider curricular issues, e.g. racism,
homophobia, prejudice towards disability etc., or as
an incremental programme that fully explores the
issues around bullying behaviour.
Part 3 contains the resources that accompany each
session. Each resource is clearly referenced to the
teaching notes it relates to. For instance, resource
R4b will be used for Session 4: What can I do?
Session 10 of Part 2 is an evaluation of the
programme which encourages children to reﬂect
on the content of the previous nine sessions, and
is also designed to give children the opportunity to
summarise their recommendations to the school
principal for further action on this issue.
We hope that this programme will assist the
school community to recognise and value the real
contribution that children have to make and that
their voices will continue to be heard and listened
to because they have ‘Something to Say’.
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LISTENING TO CHILDREN: DEVELOPING AN ANTI-BULLYING CULTURE IN PRIMARY SCHOOLS

SESSION 08

SESSION 07

SESSION 06

SESSION 05

SESSION 04

SESSION 03

SESSION 02

SESSION 01

IT’S A RAP!

MAKING FRIENDS AND FEELING GOOD!

IT’S BRAVE TO TELL

CELEBRATING OUR DIFFERENCES

WHAT CAN WE DO?

WHAT CAN I DO?

WHAT IS BULLYING? WHERE DOES IT HAPPEN?

OUR CIRCLE OF FRIENDS

CELEBRATING OUR TALENTS

17

SESSION 09

LOOKING BACK AND THINKING IT THROUGH

PART 2
TEACHING NOTES

SESSION 10

01

SOMETHING TO SAY
LISTENING TO CHILDREN: DEVELOPING AN ANTI-BULLYING CULTURE IN PRIMARY SCHOOLS

SESSION ONE: CELEBRATING OUR TALENTS Resources R1a, R1b, R1c
AIMS

LEARNING OUTCOMES

RESOURCES

COMMENTS

Through an arts based activity, heighten
participating pupils’ awareness of:

Working both individually and as members
of a team, participating pupils will have an
opportunity to:

•

A4 sheets (card) for hands

•

•

Scissors

This activity is a good icebreaker,
promoting self-conﬁdence and
encouraging collaboration

•

Pupils feel happy and proud of what
they can achieve, and through use
of a non-threatening approach are
happy to share their views

•

The facilitative approach ensures
that issues are explored from the
child’s perspective

•

What bullying is
•

Recognise the different talents which pupils have

•

Coloured markers

•

The feelings it engenders in both
victim and bully

•

Express their own thoughts and feelings
about what bullying behaviour is

•

Possible solutions and strategies
which are available to pupils

Copies of cartoon templates
R1a, R1b, R1c and
scrap card

•

Become aware of what others feel and
think about bullying

•

Packet of paper fasteners

•

•

Identify a range of possible solutions
and strategies

•

3 coloured sheets of card
per group (cartoon storyboard)

•

Share and discuss their ideas in an
open forum

•

Flipchart
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SESSION ONE: CELEBRATING OUR TALENTS
SEQUENCE

THE PROCESS

TEACHER’S ROLE

Art activity
(Whole-class: circle)

Invite each child to:
•
Draw around his/her hand and cut out the shape
•
Draw or write on the hand what he/she is good at doing
•
Tell the group what his/her talent is
•
Sign and pin the completed hand on to the class notice board

On the ﬂipchart:
• List the various talents
• Ask pupils to identify any similarities
and differences

Mindstorm

Class thoughts and ideas on:
•
What bullying is

Record responses on the ﬂipchart
Display the ideas around the classroom

Small groups

Ask
1
2
3

List the ﬁndings:
• Most common types of bullying
• Feelings of both victim and bully
• Possible solutions

Comic-strip stories
Create:
Storyboard 1
Storyboard 2
Storyboard 3

Using the cartoon templates provided, invite each group to:
•
Cut around templates on card and join with paper fasteners to make working models
•
Draw around models to create their own story based on one speciﬁc type of bullying
behaviour – story should depict each ‘stage’ of the incident
•
In turn tell their story to the rest of the class

Display each group’s comic-strip
story around room

Closing discussion

Focus discussion on the main points arising from this activity

What have we discovered?
With help from each group summarise,
record and display the main points

each group to identify:
The most ‘common’ type of bullying behaviour found both within the class and the school
All the feeling words associated with bullying behaviours
What each group thinks they can do to combat bullying behaviours
(Display this information for the pupils to see)
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SESSION TWO: OUR CIRCLE OF FRIENDS Resources R2a, R2b, R2c
AIMS

LEARNING OUTCOMES

To introduce participating pupils to the
concepts of:

Working both individually and as members of a team,
participating pupils will:

•
•
•
•

Corporate responsibility
Positive behaviour
Inclusion
Children’s rights (UNCRC)

•

Understand their rights and responsibilities

•

Have drawn up and agreed a class-wide set
of ground rules (maximum of ﬁve) which will
operate within the class

RESOURCES

COMMENTS

•

Flipchart

•

Rights of the Child R2a

•

Sample ground rules R2b

•

Large roll of coloured
frieze paper

•

Enables children actively to become
involved in the learning process

•

‘Doll’ template R2c

•

In a practical and creative way
enables children to see that with
rights come responsibilities

This activity:
•
Includes a fun, warm-up activity
which energises the group, breaks
up ‘clumps’ and sets up different
working partnerships

To enable pupils actively to:
•

Consult, negotiate and agree a
class-wide contract

•

Create a whole-class ‘circle of
friends’ committed to looking after
one another

•

Have formed an inclusive ‘circle
of class-wide friends’

•

Have made a corporate commitment
to look after each other
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SESSION TWO: OUR CIRCLE OF FRIENDS
SEQUENCE

THE PROCESS

TEACHER’S ROLE

Fruit Salad game

Invite class to form a circle and explain the rules of Fruit Salad:
Having given each child one of the following names: apple, banana or pear,
pupils must change seats only if their fruit is called. When “Fruit Salad” is called everyone moves

Continue game until any friendship
gender clumps have been broken up
(3-5 mins)

Mindstorm/
information giving

Our rights and responsibilities:
•
Inform the children of their rights R2a
•
Explore what is meant by consultation and how consulting with children
can make school a safer place for all (Articles 12 and 19)

Ask class to suggest:
•
Implications for individuals
and for class as a whole
Record these on ﬂipchart. Display
R2a during this exercise

Small groups (5)

Design and agree a class-wide charter/set of ground rules - R2b:
•
Give each pupil a number between 1 to 5
•
All the 1s form a working group, then 2s, and so on
•
Give each group an A3 coloured sheet
•
Invite each group to discuss, negotiate and draw up a charter/set of ground
rules for the class which will safeguard the rights of all the children
On completion, invite each group to present and explain its agreed rules to the rest of the class.
Invite one member from each group to form a steering group. Ask them to consult with the class
before presenting the agreed class-wide rules for ratiﬁcation

Ask groups to:
•
Explain similarities and differences
•
Display the agreed class-wide
document in a prominent part of
the classroom

Individual art-based
activity

Establish a class-wide circle of friends:
•
Give each pupil a doll template R2c on which to list what he/she can commit to be/do to promote positive
behaviour within the class. (Use ‘I’ statements, e.g. I will… I can…)
•
Completed dolls are signed, dated and pasted around a large circle drawn to represent a class-wide circle
of friends. Pupil reads out his/her commitment to the class before pasting the doll on the circle
Teacher should complete a doll, read out his/her commitment and paste it within the circle

Paste the cut out circle of friends
beside the agreed class-wide
contract/set of rules. During the year
refer to this and remind class of their
commitments
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SESSION THREE: WHAT IS BULLYING? WHERE DOES IT HAPPEN? Resources R3a, R3b
AIMS

LEARNING OUTCOMES

Through consultation, participating pupils
will be able to:

Working both individually and as members
of a team, participating pupils will have:

•

Recognise different categories
of bullying behaviours

•

Identiﬁed and recognised verbal, non-verbal,
physical and emotional categories of bullying

•

Deﬁne bullying

•

Drawn up an agreed deﬁnition of bullying

•

Identify the school ‘hot spots’ where
bullying behaviours are most likely
to occur

•

Identiﬁed and know the roles people can play in
bullying situations

RESOURCES
•

•

•
•

Suggest preventative strategies

•

Receive information about school
councils - their role and functions
(ref. Save the Children’s ‘The School
Council: A Children’s Guide’)

Marked out ‘hot spots’ on a map of the school to
record where bullying behaviour is most likely to
happen

•

Suggested and agreed a range of solutions

•

Identiﬁed possible beneﬁts to be gained from
setting up a school council

•

COMMENTS

Set of A4 size statements
1 x YES
1 x NO
1 x DON’T KNOW

This activity:
•

Enables pupils to clarify
what constitutes bullying

‘Vote with your feet’
statements R3a and
scenarios sheet R3b

•

Promotes consultation

•

Explores issues from the pupils’
perspectives

•

Encourages pupils to recognise and
take responsibility for their behaviour

•

Actively involves pupils
in decision-making

2 large sheets (A3)
per group

•

Coloured markers

•

Flipchart

•

Large plan of school
and playground areas
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SESSION THREE: WHAT IS BULLYING? WHERE DOES IT HAPPEN?
SEQUENCE

THE PROCESS

‘Vote with your
feet’ quiz

Pin the Yes, No and Don’t Know statements up in three different areas of the classroom
Ensure that pupils understand where each area begins and ends

Individual activity

Ask each pupil to listen carefully as the ﬁrst statement in R3a is read aloud to the class
• Invite pupils individually to decide whether the incident involves or does not involve bullying
• Instruct pupils to answer by silently moving to one of the three areas, i.e. Yes, No, or Don’t Know
• Challenge pupils to justify their responses

TEACHER’S ROLE

Ask each group to:
•
Discuss their responses and explain why
they made this choice
•
Record and display answers

Repeat the activity until all the statements have been read, voted upon and challenged. Allow pupils to
change sides only if they can justify the change and both teacher and class feel the change has been justiﬁed
Small groups

Information giving

In groups of 5 (e.g. red, green, yellow, blue and orange) give pupils the bullying scenarios sheet - R3b. Ask them to:
• Mindstorm the main types of bullying behaviours
• Agree a group deﬁnition of bullying
• Identify the different types of roles people take in various incidents
• Identify their school ‘hot spots’
• Report their ﬁndings to the class

On the ﬂipchart:
•
List four types of bullying
•
List the different roles
•
Mark the locations on the map
Based on the ﬁve group deﬁnitions, assist
class to agree a class-wide deﬁnition

Give each group one of the identiﬁed ‘hot spots’ and ask members to record:
• The bullying behaviours which happen in this area
• What pupils, teachers and adults might do to prevent this
• Their Top Ten Tips for preventing bullying occurring there

Display the Top Ten Tips and invite and record
the positive comments

Present the Top Ten Tips and invite other groups to comment (positively) on the ideas

Draw session to a close by inviting questions

Ask groups to research school councils – their role and functions - and report their ﬁndings
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SESSION FOUR: WHAT CAN I DO? Resources R4a, R4b, R4c, R4d
AIMS

LEARNING OUTCOMES

RESOURCES

COMMENTS

Through role-play and creative activities,
participating pupils will identify:

Working both individually and as members of
a team, participating pupils will have:

•

Set of cards, Verbal, Physical,
Non-verbal, Emotional

This activity:

•

Whom to go to for help

•

•

‘People who can help me’ sheets
R4a

•

Helpful strategies to use
when being bullied

•

Coloured markers

•

Flipchart

•

‘What can I do?’ sheet R4b

•

Walk and Swap statements R4c

•

Stem statements R4d
I help others …
Others help …
I hurt others …
Others hurt …

•

Pink and blue sheets

•

Brown/green paper for trees

•
Pupils will:
•

•

Have an opportunity to take
responsibility for their individual
behaviours – both positive and
negative

•

•

Drawn up an agreed list of both teaching
and non-teaching staff who can help if they
are being bullied
Used role-play to practise and evaluate
suggested strategies
Accepted responsibility for their behaviour
towards others
Created a helping hands and a hurting
hands tree display

Be more aware of their capacity both
to help and hurt each other

•

Encourages pupils to recognise
the school as a caring community

•

Promotes self-conﬁdence and
develops resilience

•

Requires pupils to take
responsibility for their behaviours

•

Provides the teacher with insights
into how pupils think and respond
when challenged about their
behaviours
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SESSION FOUR: WHAT CAN I DO?
SEQUENCE

THE PROCESS

TEACHER’S ROLE

Individual activity
followed by
small group feedback

Give
•
•
•
•

Record ﬁndings on ﬂipchart. Ensure that
pupils have not overlooked the role of
non-teaching staff or of other pupils

each pupil a ‘People who can help me’ sheet - R4a. Ask pupils to:
Think individually about all the people in school whom they could go to for help
Write both the name and ‘job’ on the sheet – e.g. Mrs Smith - school secretary
Compare their completed list with those compiled by others at their table. What differences can be seen?
Choose one person from each team to report these ﬁndings to the class

Mindstorm

What can I do if I am being bullied? - R4b

List all the suggestions

Role-play/mimes

Divide class into small groups (5)
•
Give each group one of the following cards - Verbal, Physical, Non-verbal, Emotional
•
Ask pupils to role-play/mime a suitable bullying scene in front of the class, e.g. Verbal – name calling;
Non-verbal - being excluded from a game
•
Invite onlookers to suggest one thing that the person being bullied could do to help him/herself.
•
Replay the scene to test out how the idea works. Continue until each group has completed the task

Invite groups to rank the suggestions
in order of effectiveness. Each group is
asked to explain their choices to the rest
of the class

Whole-class
circle time

Taking responsibility (read out the silent statements R4c). Invite pupils to:
•
Walk and swap seats if a silent statement applies to them
•
Complete the stem sentences in R4d to illustrate how they can both help and hurt others

Walk and swap movements should
not be challenged

Create both a helping hands and a hurting hands tree - R4d to illustrate these behaviours. Note: additional
hands (pink or blue) can be added throughout the week to illustrate behaviours. This helps to remind pupils to
take responsibility for their actions – positive and negative!

List the ways we help and hurt others
on the ﬂipchart

Follow-up creative
arts whole-class
activity

Praise and thank pupils for their honest
self-assessment

Display the trees in a prominent place
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SESSION FIVE: WHAT CAN WE DO? Resources R5a, R5b, R2c
AIMS

LEARNING OUTCOMES

RESOURCES

COMMENTS

Participating pupils will have an
opportunity to:

Pupils will have:

• The Rip Rip Story R5a

This activity enables pupils to:

•

Gained an empathic understanding of the
feelings involved in bullying situations

• The Rip Rip Worksheet R5b

•

Recognise the destructive effects of
bullying – loss of self-esteem, fear,
isolation etc.

•

Understood both the positive and negative
roles taken by the various onlookers involved
in bullying situations

•

Understand and recognise that in any
bullying situation ‘we’ each have a
choice about the role we take

•

Raise awareness of bullying issues in
the whole-school context

•

Consider the feelings engendered by
bullying behaviours (victim and bully)

•

Recognise these feelings in
themselves and others

•

Explore the role of the onlooker as a
strategy to defuse bullying situations

• ‘Doll’ template R2c
• Flipchart
• Pens, paint, drawing paper

•

Plan and design a whole-school
anti-bullying poster campaign

•

Made and displayed anti-bullying materials
around the school
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SESSION FIVE: WHAT CAN WE DO?
SEQUENCE

THE PROCESS

TEACHER’S ROLE

Individual activity

Ask each pupil to cut around the doll in R2c and:
•
Listen carefully as the Rip Rip story R5a is read aloud
•
Silently tear off a small piece of the doll each time they hear the person in the story being hurt

Read aloud the Rip Rip story

On completion ask pupils to:
•
Identify what was happening to the person in the story and explain why
•
Identify and list the various onlookers who did nothing to stop the bullying

Record answers on the ﬂipchart: note areas
of agreement and disagreement

Give out the Rip Rip story worksheet R5b
Work with a partner

Ask
•
•
•

Creative arts
whole-class activity

Theme: helping others
Invite pupils to work with a partner to:
•
Plan a whole-school anti-bullying campaign, identifying what needs to be done and who needs to be involved
•
Design and make an anti-bullying poster as part of a whole-school anti-bullying campaign
•
Suggest ways to bring a clear anti-bullying message to the wider school audience

each child to:
Read and complete the various questions
Suggest ways in which the onlookers can prevent or defuse the bullying situations
Discuss the different feelings which the person in the story would have experienced during the day

Each group presents their poster to the rest of the class and outlines their campaign plans

Record:
•
The suggestions given and ask for
comments from others in the class
•
The feelings, noting how they change
and intensify
•
The role of the onlooker
Ask pupils to determine where, for
maximum effect, each of the completed
posters should be placed - corridor, toilet,
classroom, playground etc.
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SESSION SIX: CELEBRATING OUR DIFFERENCES Resources R6a, R6b, R2a
AIMS

LEARNING OUTCOMES

Pupils will:

Pupils will have:

•

•

Explore the concepts of diversity
and difference

•

Understand that it is OK
to be different

•

Feel more comfortable with the
way they are, look, think and act

•

Accept that difference can not be
used to justify bullying another person

Identiﬁed and recognised a range of similarities
and differences found within the class – height,
shoe size, age, preferences, interests, style of
laughter, religion etc.

RESOURCES
•

A3 sheets and coloured
markers

•

Famous People cards

•

COMMENTS
This activity enables pupils to:
•

Explore the concept of difference in
a safe, non-threatening environment

Flipchart

•

Feel OK about being different

•

Know that no one has the right to bully
others because of their being different
(cross-reference with R2a)

•

Listed reasons why people bully

•

Paper plates

•

Debated the pros and cons of being different

•

Strips of different coloured
paper, string etc.

•

Justiﬁed why difference cannot be accepted
as a reason to bully

•

Paper fasteners/glue

•

‘Find Three Things’ R6a

•

‘It’s OK to be different’ R6b
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SESSION SIX: CELEBRATING OUR DIFFERENCES
SEQUENCE

THE PROCESS

Circle Time opener

Who Am I Game? Pin a Famous Person card on each pupil’s back. Invite pupils to ﬁnd out who they are by
moving around the circle asking each pupil they meet one question. Replies must be either yes or no. Pupils
may not sit down until the teacher has heard their evidence and veriﬁed their identify. Guessing is not allowed!

Pairs

Once all the pupils are seated ask them to turn to the person on their left, and in partnership:
•
Invite them to complete a ‘Find Three Things’ sheet R6a
•
Share their ﬁndings with the class

Record details on the ﬂipchart. Classify
answers according to types, e.g. religion,
race, physical details, talents, wealth etc.

Mindstorm

Why do people bully? E.g. jealousy, wearing glasses, different religion, more/less ability, race etc.

List suggestions and with help from the
group sort them under headings

Close the circle by asking each pupil to complete the following stem sentence:
•
“People do not have the right to bully others just because…”
•
Display ‘It’s OK to be different’ R6b
Creative arts activity

TEACHER’S ROLE

Summarise the main points arising from the
different opinions

Celebrating our differences display: Hand out the paper plates, giving one to each pupil. Invite pupils to:
•
Select coloured strips of paper to form arms and legs. These can be mismatched,
twisted, curled, scalloped etc. to create an appearance of difference
•
In the centre, write: “It’s great to be different.” (Encourage pupils to use different
writing styles/colours/textures – bubble, newsprint, glued sand, glitter, etc.)
•
Below, list individual differences: – I wear glasses to see the blackboard, I live on a farm, my favourite
colour is yellow, etc.
Display the completed paper people around the classroom

With help from the pupils summarise the
main outcomes. Point out that difference is
all around us – we are not clones!
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SESSION SEVEN: IT’S BRAVE TO TELL Resources R7a, R7b
AIMS

LEARNING OUTCOMES

RESOURCES

COMMENTS

Participating pupils will be encouraged to:

Participating pupils working both individually
and as members of a team will:

•

Poem R7a

This activity helps pupils to:

•

A3 sheets

•

Identify why pupils do not tell if they
are being bullied

•

Badge-making machine,
blank coloured paper circles
& plastic covers

•

Feel more comfortable about ‘telling’

•

Link this activity to children’s rights
(Session 2 and R2a)

•

Take a proactive role by suggesting
strategies which they feel would help
bullied pupils to tell/speak out

•

Speak out against bullying situations
•

•

Debate the reasons why pupils
do not tell
•

•

Explore what the school can do to
make it easier for pupils to tell/
speak out
•

•

Consider the pros and cons of
using a helping hands box as an
alternative to speaking directly
to a teacher/adult about bullying
situations

Feel more conﬁdent about speaking out recognising it as both a right and a responsibility
Have formed an opinion on the value of using
a helping hands box as an alternative strategy
to speaking directly to an adult
Actively contribute to a whole-school approach
by making and wearing anti-bullying badges.
(Pupils may decide to manufacture additional
badges for pupils in other classes)

•

A helping hands box

•

Examples of anti-bullying
logos R7b

•

Coloured pens and markers

•

Flipchart
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SESSION SEVEN: IT’S BRAVE TO TELL
SEQUENCE

THE PROCESS

Scene setter

Read aloud a poem about being bullied, e.g.“ Back in the Playground Blues” by Adrian Mitchell R7a

Small group work

In groups of three, ask pupils to:
•
Discuss what the poem tells us about the long-term effects of being bullied
•
Use ‘I’ statements to compile a list of the reasons why the person in the poem
never told anyone about the bullying
•
Identify and record the ways in which keeping it a secret helped the bullies
•
Write a letter to the person in the poem giving reasons why he/she should
and must speak out, and suggest strategies to help him/her
•
Feedback their group’s ﬁndings to the class

On the ﬂipchart summarise the:
•
Long-term effects
•
Reasons for not telling
•
Ways in which silence
helped the bullies
•
Reasons for speaking out
•
Strategies

Creative arts activity

In groups, on the A3 sheet provided, ask pupils to:
•
Draw a large picture of the person speaking out and telling someone about the playground bullying
•
Around this write a list of words to praise him/her for telling – brave, responsible, determined,
fearless, strong, sensible, proactive etc.

Display the ﬁnished pictures
around the school

Information giving and
consultation

Set
•
•
•

Record voting and note consensus views
Invite pupils to explain their decisions

Creative arts activity

Use a badge making machine (alternatively ask pupils to design a bravery badge):
•
Invite pupils to design and make their own bravery badges R7b. The message must be clear,
e.g. it is good to speak out; don’t keep bullying a secret; it’s brave to tell!

up a helping hands box, explain what it is. Ask pupils to collect views on:
How helpful a helping hands box would be?
Where it should be located?
Who should have access to it and when?

TEACHER’S ROLE

Summarise the main points raised during
this activity
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SESSION EIGHT: MAKING FRIENDS AND FEELING GOOD! Resources R8a, R8b, R8c
AIMS

LEARNING OUTCOMES

Participating pupils will have:

Participating pupils will have:

•

Achieved a sense of value
and self worth among their peers

•

Gained conﬁdence in themselves
and feel valued as individuals

•

Explored what a good friend
is and the value of building
good relationships

•

Actively participated in a positive
afﬁrmation session which should
result in increased self-esteem
among individual pupils

•

An opportunity to recognise and
afﬁrm individual pupils – their
personal qualities and attitudes

RESOURCES
•

Set of cards with stem sentences:
A good friend is someone who …
I am a good friend because …
I wouldn’t want a bully as a friend because …
I wouldn’t want to be a bully because …

•

Walk and swap silent statements R8a

•

Afﬁrmation cards R8b

•

Flipchart

•

Class ‘Bingo’ R8c

COMMENTS
This activity enables pupils to:
•

Take responsibility for how
they behave towards friends

•

Identify what promotes good friendship

•

Become more self-conﬁdent

•

Receive and give afﬁrmations

•

Feel valued and learn to value others

•

Become aware of the impact
of positive statements on feelings
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SESSION EIGHT: MAKING FRIENDS AND FEELING GOOD!
SEQUENCE

THE PROCESS

‘Focus on Friendship’
stem sentences

Open the circle time activity by giving each pupil a stem sentence card

TEACHER’S ROLE

Ask each pupil to complete the unﬁnished statement. Include:
A good friend is someone who …
I am a good friend because …
I wouldn’t want a bully as a friend because …
I wouldn’t want to be a bully because …

Record the different responses under
headings: Personal Qualities and Attitudes,
and draw out key points

Individual
activity

Read out each silent statement - R8a, and invite individual pupils to respond by moving silently to another
seat if the statement is true for them

Praise and thank pupils for their honest
self-assessment

Whole-class activity

Place a set of afﬁrmation cards - R8b, in the centre of the circle. Remind everyone of their ‘circle of friends’
commitments – read some of the commitments made during Session 2. Invite pupils in turn to:
•
Take a card
•
Read it aloud before presenting it to one pupil who is outside their normal friendship group
•
Ask recipients to thank donors before they select another card, read it aloud and present it
to the person of their choice
Continue until all of the class and the teacher have each received an afﬁrmation card
(Negative feelings arising from being last to receive an afﬁrmation card can be diverted by
asking the last person to begin the process again once all cards have been collected and shufﬂed)

Prepare class:
•
Acknowledge the anticipation and
nervousness felt when waiting to
receive a card
•
Be sensitive to the feelings of the
person receiving the last card
•
Each person can only receive one card

‘Find someone who…’ Class Bingo game - R8c
Ask children in pairs to complete the sheet. First pair ﬁnished wins the game

Summarise the main points

Closure (pairs)

To close ask each person to:
•
Say what was on their card
•
Describe their feelings on receiving
the card
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SOMETHING TO SAY
LISTENING TO CHILDREN: DEVELOPING AN ANTI-BULLYING CULTURE IN PRIMARY SCHOOLS

SESSION NINE: IT’S A RAP! Resources R9a, R9b
AIMS

LEARNING OUTCOMES

RESOURCES

COMMENTS

Participating pupils will:

Participating pupils working co-operatively will have:

•

The ‘Bully Rap’ R9a

This is a fun activity which:

•

•

Linked together key messages from the project

•

•

Completes the series of activities

•

Transformed that information into a creative
exercise – a ‘Bully Rap’ that is challenging
and fun

Assembly Presentation sheet
containing lists of headings for
groups to discuss and write
about R9b

•

Provides light relief for what is, for
some, a difﬁcult and challenging subject

•

•

Blank sheets

Used the ‘Bully Rap’ to present a strong,
positive anti-bullying message to everyone
during a special school assembly

•

•

Promotes a proactive and positive
attitude amongst pupils

Coloured pens

•

Flipchart

•

Plan and stage a whole-school
anti-bullying presentation during a
special school assembly
Take an active role in disseminating
their learning to other pupils within
the wider school community
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SESSION NINE: IT’S A RAP!
SEQUENCE

THE PROCESS

TEACHER’S ROLE

Opening activity

Planning a rap: Give each group a copy of the prepared rap - R9a, and read it aloud to the class

In this instance the role is primarily
facilitative and one of providing support
and encouragement to each of the groups

Small group work

Divide class into six groups and ask each group to:
•
Identify the main messages contained within the prepared rap
•
Watch as a few volunteers perform it in front of the class (one from each group)
•
Write a new rap to focus on the issues listed below:
Group 1 Verse 1
your focus is on
What the bully does
Group 2 Verse 2
your focus is on
How bullying makes us feel
Group 3 Verse 3
your focus is on
What we can do to help
Group 4 Verse 4
your focus is on
What teachers can do to help
Group 5 Verse 5
your focus is on
What friends can do to help
Group 6 Verse 6
your focus is on
What home can do to help
Each group then performs its own verse before bringing all the verses together to form a class ‘Bully Rap’

Prompt groups if any key messages have
been overlooked

Give each group a copy of the Assembly Presentation: Guidelines and Key Messages sheet - R9b, and ask
each group to:
•
Discuss and decide how best to present the rap to the rest of the school during a special school assembly
•
Present their ideas to the rest of the class

On the ﬂipchart, record:
•
Decisions taken and agreed
•
Allocation of roles – sound effects,
producer, marketing director, cast,
art director, etc.

Invite the Principal to be present and ask him/her to:
•
Listen and comment positively on the ideas
•
Agree a date and time for the presentation
•
Liaise with class representatives about whole-school publicity

Praise and thank pupils for their creativity

Ensure that everyone has a role
to play in the presentation
Agree and arrange practice times
Summarise main points arising
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SOMETHING TO SAY
LISTENING TO CHILDREN: DEVELOPING AN ANTI-BULLYING CULTURE IN PRIMARY SCHOOLS

SESSION TEN: LOOKING BACK AND THINKING IT THROUGH Resource R10a
AIMS

LEARNING OUTCOMES

RESOURCES

COMMENTS

Enable pupils to reﬂect on and review:

Working independently, participating
pupils will have an opportunity to:

•

This activity:

•

Set of A4 cards - one for each
of the nine sessions (one title
per card)

•

Invites self-reﬂection – on content
and methodology

•

Reinforces whole-class relationships

Make suggestions on how best to consult
with pupils

•

Involves pupils in actively contributing
to the school’s anti-bullying policy

Make a positive contribution to the school’s
anti-bullying policy

•

Encourages pupils to take more
responsibility for their learning
and behaviour

The effectiveness of each
of the nine sessions

•

Evaluate the personal learning outcomes

•

The best way to give pupils a voice

•

Prioritise a set of preventative strategies

•

The short term impact on individual
behaviours

•

•

Preventative whole-school strategies

•

•

‘Looking back and thinking it
through’ review sheets R10a
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SESSION TEN: LOOKING BACK AND THINKING IT THROUGH
SEQUENCE

THE PROCESS

TEACHER’S ROLE

Opening activity

All tied up. One person starts with a large ball of wool and wraps it round his/her waist. The ball of wool is passed
to someone else in the circle. As the wool is being passed on the person says ‘I choose to change places with
**** because …’ The person chosen wraps the wool around their waist. The game continues until everyone is
included in the web. (The web is untangled by reversing the process)

Start off the game modelling the stem
sentence: ‘ I choose to change places with
**** because …’
(Positive reasons only!)

Scene setter

Looking back: What did we do?
Give each pupil a number between 1-30. Set out the A4 session cards face down in the centre of the circle.
Call out any even number between 1-30. The number called selects one card and turns it face up. Call out
further even numbers and repeat. When all the cards are turned up, challenge the odd numbers to:
•
Place the cards in session sequence
•
Describe one activity associated with each session

Prompt when stuck - point to classroom
displays, adding in any overlooked key points

Self-evaluation

Give each pupil a copy of the ‘Looking back and thinking it through’ review sheets - R10a
Explain the purpose of the review, its importance and what each pupil is asked to do
Allow up 30 minutes. Collect in the completed sheets

Display results

Maths analysis

Collating the responses:
Divide class into three groups: invite each group to collate the results and display ﬁndings,
e.g. bar charts. In Section A note any pattern of differences between male/female responses
•
Group 1: collate and analyse Section A – Review of activities
•
Group 2: collate and analyse Section B – Giving pupils a voice
•
Group 3: collate and analyse Section C – Keeping our school bully-free

Discuss implications arising
from the ﬁndings

Debrieﬁng

Write up a class report and present the ﬁndings to the Principal

Assist in compiling the report
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SOMETHING TO SAY
LISTENING TO CHILDREN: DEVELOPING AN ANTI-BULLYING CULTURE IN PRIMARY SCHOOLS

PART 3
RESOURCES
R1 CELEBRATING OUR TALENTS
R2 OUR CIRCLE OF FRIENDS
R3 WHAT IS BULLYING? WHERE DOES IT HAPPEN?
R4 WHAT CAN I DO?
R5 WHAT CAN WE DO?
R6 CELEBRATING OUR DIFFERENCES
R7 IT’S BRAVE TO TELL
R8 MAKING FRIENDS AND FEELING GOOD!
R9 IT’S A RAP!
R10 LOOKING BACK AND THINKING IT THROUGH

R1a

R1b

R1c

R2a
UNITED NATIONS CONVENTION ON
THE RIGHTS OF THE CHILD (selected articles)
ARTICLE 2

ARTICLE 19

You have the right to protection against
discrimination. This means that nobody
can treat you badly because of your
colour, sex or religion, if you speak
another language, have a disability,
or are rich or poor.

You must not be hurt.

ARTICLE 3
Grown-ups should do their best for you.

ARTICLE 6

ARTICLE 20
Someone must look after children.

ARTICLE 22
Children who are refugees
must be looked after.

ARTICLE 23

You have the right to life.

Disabled children should
have special care.

ARTICLE 12

ARTICLES 25, 27

Grown-ups must listen to
what children say.

You should have food, clothes
and a place to live.

ARTICLE 13

ARTICLE 28

You can say what you think.

All children should go to school.

ARTICLE 14

ARTICLE 29

You can follow your own religion.

School should help you
learn and grow up.

ARTICLE 15
You can make friends with
whoever you like.

ARTICLE 30

ARTICLE 16

ARTICLE 31

You can have your own private
things (such as a diary).

Children have the right to play.

ARTICLE 17
No-one must tell lies about you.

You should not be asked
to do work that hurts you.

ARTICLE 18

ARTICLES 34, 35,36 & 37

Parents must take care
of their children.

You should be protected from all forms
of cruelty, exploitation and torture.

You have the right to your own language.

ARTICLE 32

Adapted from ‘Children as Partners In Planning’ (Save the Children, 2000)

R2b
SAMPLE GROUND RULES
• Listen when others are speaking
• One person speaks at a time
• Respect others’ thoughts and views
• Don’t put people down
• Recognise the achievements
of others in the class
• Don’t use other people’s names
when talking about issues
• Take the time to look at how we
really behave with each other
• Try to make the right choices
• Be open and honest
• Get involved
• Have fun

R2c

R3a
‘VOTE WITH YOUR FEET’ STATEMENTS
Is this bullying behaviour?
Someone is spreading rumours about me
At lunchtime when we are lining up, this
boy always shoves me out of the line
The people in my class make fun
of the way I look
My friends are not letting me play
with them anymore
When I speak in the class, a girl always
throws me dirty looks and nudges her friends
On non-uniform day, a crowd of ones in my
class sniggered at my trainers when I went
into class that morning
A boy in my class calls me names every day
This boy in my class, he hits all the other
boys in my class
At lunchtime no one lets me play with them
or sits with me outside

R3b
SCENARIOS
What can we do about this?
A person in the class always calls me names. I used to pretend
that it didn’t annoy me, but now everyone in the class has started
to call me this name. I feel very unhappy coming to school.
Some of my friends have decided that they don’t like a girl
that I hang around with. They have told me not to play with
Susan anymore. I don’t want to be left out of the gang so I go
along with them.
I told a friend something important about what’s going on at
home, but now she has told other people in my class. I see
them looking at me and sniggering.
I haven’t got the latest trendy clothes that other people have
in my class. I know they nudge each other and say nasty things
about me behind my back. I feel very sad going to school.
I sometimes act in a tough/hard way with another boy in my
class, when I’m with my gang. I know that I am bullying him,
and he gets upset. I don’t like doing this but I am scared of not
being part of the gang.
Another person in my class always pushes me at break time
in the corridor, and when we are lining up for lunch. He always
denies it when I tell the teacher, and now the teacher thinks I
am just telling tales.
The girls in our school are always falling out with each other, and
making friends again, but they are really hurtful when they gang
up on the one person, laughing at her and calling her names.

R4a
‘PEOPLE WHO CAN HELP ME’

e.g.Mrs Smith

R4b
WHAT CAN I DO?
•
•
•
•
•
•
•
•
•
•

Go to an adult you trust, tell the truth about what has happened
Do it right away – don’t let the situation go on and on
Note down what has happened and who was there
Walk away
Go to a safe place and be around other people
Stay calm and look conﬁdent
Look directly at the person who is bullying you
Be assertive: speak loudly and ﬁrmly
Ignore what is happening
Don’t be nasty back

KIDSCAPE USE THE FOLLOWING TECHNIQUES ON THEIR ‘ZAP’ COURSE
WHEN WORKING DIRECTLY WITH CHILDREN WHO HAVE BEEN BULLIED:
Saying no
1 Stand up straight
2 Keep eye contact
3 Say no – plan and practise
If this doesn’t work after 3 times, walk away and tell someone

Making a request
Three basic rules when making a request:
1 Be clear about what you want
2 Make your request short
3 Plan and practise

Broken record
1 Decide what you want to say and stick to it
2 Maintain eye contact
3 Say what you have decided
If this doesn’t work after 3 times, walk away and tell someone

Fogging
If what a person says is true, acknowledge it by simply saying “that’s true, that’s
right,” or if untrue, “I don’t think so, that’s not true”. Tell children to give a short
answer, repeat up to three times and walk away.

Creative response
The clever answer to the smart comment:
1 Imagine different situations you may ﬁnd yourself in
2 Decide on your answers
3 Practise them in front of the mirror
4 Be assertive in your answer
If this doesn’t work after 3 times, walk away and tell someone
Adapted from ‘Bully Free: Activities to promote conﬁdence and friendship’ (Kidscape, 1999)

R4c
SILENT STATEMENTS
Walk and swap seats if you…
• Have a homework diary in your bag
• Like to come to school
• Have a big brother at home
• Have seen someone being bullied outside school
• Have a pet at home
• Like to play with a lot of people
• Have seen someone being bullied in the corridor
• Like going to McDonald’s
• Support Man Utd.
• Have seen someone being bullied in this class
• Love listening to Westlife
• Have ever been bullied by someone in school
• Love watching football
• Think you might have bullied someone
• Want to make good choices

R4d
HELPING HANDS TREE, HURTING HANDS TREE
Circle opener

Ask the children to turn to the person on their left and decide
who is A and who will be B.
A is given a pink sheet and asked to draw around his/her hand
B is given a blue sheet and asked to draw around his/her hand

Circle time paired activity

When the hands are ready, ask each pair to:
• Discuss and agree 3 (minimum) helpful, kind or caring
thing our hands can do
• Write their helpful suggestions clearly on the pink hand.
Using the stem sentences below ask each pair to report
their ﬁndings by agreeing and completing in turn one of
the following statements:
I help others …
Others help …
Repeat the task, asking each pair to:
• Discuss and agree 3 (minimum) hurtful, uncaring things
our hands can do
• Write their hurtful suggestions clearly on the blue hand.
Using the stem sentences below ask each pair to report
their ﬁndings by agreeing and completing in turn one of
the following statements:
I hurt others …
Others hurt …
Discuss with the class, and record the feelings which are
involved when we are helpful and when we are hurtful.
Consider how you feel, but also how others feel.

Closure art activity:
helping and
hurting hands
tree displays

Involve the class in designing and making two large colourful
and identical trees.
• Around one of the trees place the pink hands which record
the different ways we help using our hands
• Around the other tree arrange the blue hurting hands which
focus on the hurtful actions.
Keep a selection of additional blank pink and blue hands.
Use these to record any fresh ideas arising from behaviours
currently being manifested. Ask pupils to note the additions.

Adapted from ‘Personal and Social Education in Primary Schools through Circle Time’ (Mollie Curry and Carolyn Bromﬁeld, 1994)

R5a
THE RIP RIP STORY Elliot, M. and Kilpatrick, J. (1994)
The thoughts of a child:
I can’t wait to get to school. I know
it’s going to be a fun day today. Oh look,
here come some other kids. I think they
go to my school. They’re waiting for the
school bus.
What are they looking at? Me? They
seem to be sniggering and pointing
at me. Why are they doing that?
I didn’t do anything to them.

RIP RIP
What are they saying? Ugly? They’re
saying I’m ugly. Why are they saying
that? I didn’t do anything to them!

RIP RIP
Here come some other children. Maybe
they will stop those other kids making
fun of me. What are they doing? Oh,
they are looking away and pretending not
to hear. I wish they wouldn’t just stand
there and do nothing. I guess they must
think the same as those other ones.

RIP RIP
I’ll just look at the ground and keep to
myself. I can’t look at anyone. Oh great,
the bus has come. Oh no, the driver is
yelling at me to hurry up, everyone is
laughing now!

RIP RIP
In P.E. today, I couldn’t run as fast
as the others, they all giggled at me!

RIP RIP
In the playground, the kids from the
bus surrounded me and started to
push and shove me back and forth.
The supervisor thought we were only

having fun. I wanted to tell her I wasn’t.
But they told me to “shut up” or I would
“get it worse”. I didn’t tell!

RIP RIP
At lunch they said no one was to sit
beside me but… I never did anything to
them… why are they doing this to me?

RIP RIP
I was washing my hands in the toilets,
when they all came in. “Nah nah, look
at smelly, you need to wash everywhere,
not just your hands, you stink!”… Do I
really smell?

RIP RIP
In science class, we were talking about
monkeys, and looking at pictures of
them. After class, some of them were
standing outside and started to make
noises like a monkey after me. It was
terrible. I felt horrible. I didn’t want to
hear anymore. I screamed at them:
WHY ARE YOU DOING THIS TO ME?
I DIDN’T DO ANYTHING TO YOU!

RIP RIP
The teacher heard me screaming. They
all said I was pestering them and saying
nasty things to them all day. The teacher
believed them; she didn’t ask me why
I was crying. I got into trouble for doing
nothing. I feel like I’m in shreds.

RIP RIP

RIP RIP RIP

R5b
THE RIP RIP STORY WORKSHEET
“Here come some other children. Maybe they will stop those other kids making fun
of me. What are they doing? Oh, they are looking away and pretending not to hear.
I wish they wouldn’t just stand there and do nothing. I guess they must think the
same as those other ones.”
How could the other kids at the bus stop have helped?

1
2
3
“In P.E. today, I couldn’t run as fast as the others, they all giggled at me!”
What could the P.E. teacher have done to help?

1
2
3
“In the playground, the kids from the bus surrounded me and started to push and
shove me back and forth. The supervisor thought we were only having fun. I wanted to
tell her I wasn’t. But they told me to “shut up” or I would “get it worse”. I didn’t tell!”
If you were the playground supervisor, what could you have done to help?

1
2
3
“At lunch they said no one was to sit beside me but… I never did anything to
them… why are they doing this to me?”
If you see someone sitting alone at lunchtime, what would you do?

1
2
3

R5b
“I was washing my hands in the toilets, when they all came in. ‘Nah nah, look
at smelly, you need to wash everywhere, not just your hands, you stink!’… Do I
really smell?”
If you had been there in the toilets, what could you have done?

1
2
3

HOW DO YOU THINK THE PERSON IN THE STORY IS FEELING?
At the start of the day:

By the end of the day:

R6a
‘FIND THREE THINGS’ WORKSHEET
Talk quietly with your partner to help
both of you complete this sheet

Find 3 things that you have in common
e.g. a shared interest, favourite food, a place etc.

Find 3 things that are different about you both
e.g. height, family, interests, abilities etc.
Things we have in common:
1

2

3

Things that are different:
1

2

3

R6b
‘IT’S OK TO BE DIFFERENT’

NO ONE HAS THE RIGHT
TO BULLY OTHERS,
WHETHER BECAUSE HE
OR SHE LOOKS, ACTS OR
SPEAKS IN A DIFFERENT
WAY OR LIKES TO DO
DIFFERENT THINGS

R7a
‘Back in the Playground Blues’ by Adrian Mitchell (1997)
I dreamed I was in a school playground, I was about four feet high
Yes dreamed I was back in the playground, standing about four
feet high
Well the playground was three miles long and the playground was
ﬁve miles wide
It was broken black tarmac with a high wire fence all around
Broken black dusty tarmac with a high fence running all around
And it had a special name to it, they called it The Killing Ground
Got a mother and a father, they’re one thousand years away
The rulers of The Killing Ground are coming out to play
Everybody thinking: ‘Who they going to play with today?’
Well you get it for being Jewish
And you get it for being black
Get it for being chicken
And you get it for ﬁghting back
You get it for being big and fat
Get it for being small
Oh those who get it get it and get it
For any damn thing at all
Sometimes they take a beetle, tear off its six legs one by one
Beetle on its black back, rocking in the lunchtime sun
But a beetle can’t beg for mercy, a beetle’s not half the fun
I heard a deep voice talking, it had that iceberg sound
‘It prepares them for Life’ – but I have never found
Any place in my life worse than The Killing Ground

R7b
LOGOS FOR BRAVERY BADGES

R8a
SILENT STATEMENTS
Walk and swap seats if you…
•

Get on well with other people

•

Like to play with different people

•

Enjoy chatting with your friends

•

Have a friend who makes you laugh

•

Think you are good fun to be with

•

Have a friend who helps you

•

Sometimes say things which hurt your friends

•

Sometimes make your friends do things
they don’t want to do

•

Have good friends

•

Have been hurt by a friend

•

Are kind to your friends

•

Think you are a good friend

R8b
AFFIRMATION CARDS

Ensure you have enough cards for all class pupils. Further examples can be
used to draw out particular strengths within the class. Only positive statements
should be used

LISTENS
TO YOU

THOUGHTFUL

KIND

CARING

FUNNY

GENEROUS

TALKATIVE

FRIENDLY

HARD-WORKING

PATIENT

DOES NOT
LEAVE PEOPLE
OUT

TRUSTWORTHY

WOULD NEVER
BULLY ANYONE

SENSITIVE

HAPPY

BRAVE

HONEST

TALENTED

RELIABLE

SPORTY

CONSIDERATE

HELPFUL

BEHAVES WELL
IN CLASS

TAKES CARE OF
OTHERS

IS A GOOD
FRIEND

POLITE

WORKS HARD

CHEERFUL

NATURAL
LEADER

CONFIDENT

FAIR

DOES NOT
REPEAT
RUMOURS

VALUES
EVERYONE

WILL SHARE
HIS/HER
POSSESSIONS

WOULD HELP
ME TELL IF I
WAS BEING
BULLIED

R8c
BINGO CARD
Find someone who

Find someone who

Find someone who

Find someone who

Has their birthday
in the same
month as you

Likes to go
swimming

Has the same
colour of eyes
as you

Was away on
holidays this
summer

Signed

Signed

Signed

Signed

Find someone who

Find someone who

Find someone who

Find someone who

Supports
Manchester Utd

Has a pet
at home

Plays a musical
instrument

Likes the same
pop group

Signed

Signed

Signed

Signed

Find someone who

Find someone who

Find someone who

Find someone who

Can sing well

Has a younger
brother

Knows what he/
she wants to be
when they grow up

Has moved
house and/or
school

Signed

Signed

Signed

Signed

Find someone who

Find someone who

Find someone who

Find someone who

Is very good
at art

Is a good
organiser

Has had to
spend some
time in hospital

Finds maths
difﬁcult

Signed

Signed

Signed

Signed

R9a
THE BULLY RAP
Hey bully, HEY BULLY, why you treat me so mean
Why you act real tough, why you act so mean?
Hey bully, HEY BULLY, you treat me so bad
When the stuff that you do, makes me feel so sad.
Hey bully, HEY BULLY, why you push and spit
Why you leave me out, why you want to hit?
Hey bully, HEY BULLY, why you call me names
Why you make me cry, why can’t I play the games?
Hey bully, HEY BULLY, why you mess my books
Why do you do the teasing, why give the dirty looks?
Hey bully, HEY BULLY, I don’t think you’re so tough!
I don’t think you’re so big with the rest of us.
Hey bully, HEY BULLY, I’ll tell you what we can do
We can shout and yell and say NO to you.
Hey bully, HEY BULLY, it’s right to speak out
It’s right for us to tell, it’s right to STAND UP.
Hey bully, HEY BULLY, I can walk away
I ain’t givin’ you the chance to bully me today.
Hey bully, HEY BULLY, I’m not the same as you
We have friends who can help, we have friends who are true.
Hey teacher, HEY TEACHER, what we want from you
We want you to listen, what we say is true.
Hey teacher, HEY TEACHER, we don’t need you to shout
We need you to help, TELL US TO SPEAK OUT!
Hey you, HEY YOU, you can help yourself too
Don’t listen to the bully, ﬁnd out what you can do.
Hey you, HEY YOU, don’t be nasty back
You don’t call the names, don’t be the one to hit back.
Hey you, HEY YOU, you’re much stronger than this
Stand up, be brave, speak out, tell Miss!
Hey bully, HEY BULLY, we are telling you
What you’re doing is WRONG, what you’re saying AIN’T TRUE!
Hey bully, HEY BULLY, you’re not all that cool
We are saying WE DON’T WANT NO BULLIES IN OUR SCHOOL!
We
We
We
We

have something to say, YEAH, we need to speak out
need to listen to each other, help each other out.
need to KEEP SAFE, keep the bullies away
can help if you listen, WE HAVE SOMETHING TO SAY.

R9b
ASSEMBLY PRESENTATION: GUIDELINES AND KEY MESSAGES
The activities are all about bullying, what we think about it and what we can do
to prevent it.

Bullying is:
•
•
•
•
•
•

Teasing us
Leaving us out
Hitting, kicking, spitting at us
Hiding our belongings
Taking our homework
Spreading rumours that are not true about us

Bullying happens again and again. Bullying makes us feel:
•
•
•
•
•
•

Sad
Hurt
Angry
Upset
Lonely
Scared

WE WANT BULLYING TO STOP IN OUR SCHOOL
If you are being bullied you can:
•
•
•
•
•
•

Ignore them
Walk away
Act conﬁdently
Avoid being nasty back
Stay calm
TELL SOMEONE

We all need help sometimes. If we tell someone, they can help us.
•
•
•
•
•
•
•

We think it is GOOD to speak out against bullying
We think it is BRAVE to speak out against bullying
We think we should ALL speak out against bullying
We need our teachers to tell us it is OK to tell
We need our parents to tell us it is OK to tell
We need our friends to tell us it is OK to tell
DON’T KEEP BULLYING A SECRET

Sometimes, we make ourselves think that people bully us because we
wear glasses, because we are small, tall, because of how we look, how
we speak, how we act, or how we think.

R9b
I
I
I
I

think it is great that we are all different
don’t have to think the way my friends think
don’t have to look the way my friends look
don’t have to wear the same clothes that my friends wear

WE THINK IT IS GREAT TO BE DIFFERENT
Our friends are important to us.
Good friends don’t bully us.
A good friend is someone who:
• Is honest
• Is funny
• Is helpful (and so on …)
Remember, A GOOD FRIEND IS NOT A BULLY

It is important to remember that we all need help sometimes.
If you are being bullied TELL SOMEONE.
If you are a bully TALK TO SOMEONE.
We want our school to be safe
We want our school to be fun
We want a bully-free school

__________________________________________ says no to bullying.
(Name of school)

R10a
LOOKING BACK AND THINKING IT THROUGH
Thank you for all your hard work. Take a few minutes to think about each session,
then tick the answer which suits you best. Your answers will help the school think
more effectively about bullying and what can be done to prevent it. Don’t write your
name on this.

A

Review of activities

This session helped me to think more about bullying, the
effect it has on everyone and why it is so important to tell:

1

Celebrating our talents
Making a comic-strip bullying story

2

Learning about our rights – drawing up our ground rules
Making our circle of friends commitments

3

Taking part in the ‘Vote with your feet’ quiz
Drawing up our Top Ten Tips
Learning about the role of school councils

4

Completing a ‘Who can help me?’ sheet
Role playing/miming bullying situations
Making the helping and hurting hands trees

5

‘What can we do?’ (Rip Rip story)
Completing the Rip Rip worksheet
Making anti-bullying posters for display
as part of a whole-school campaign

6

Completing the ‘Find Three Things’ sheet
Paper plates ‘It’s great to be different!’ display

7

‘Back in the Playground Blues’ –
writing a letter to the boy in the poem
Creating ‘It’s Brave to Tell’ posters
Making ‘It’s Brave to Tell’ badges

8

Walk and swap (silent statements)
Giving and receiving friendship afﬁrmations
Friendship Bingo

9

Writing and performing our class ‘Bully Rap’
Planning and performing an anti-bullying presentation
to be delivered during a special school assembly

10

‘Looking back and thinking it through’ review

Really
made me
think

Made
me think
a bit

Didn’t
make me
think at all

R10a
Which of the activities have you enjoyed the most? List your top three:
1
2
3

Give one reason for your choice:

What do you think are the most important things you’ve learned about
bullying from working through each of the sessions? List three things:
1
2
3

Has your behaviour changed in any way because of taking part in the
activities? (How you think, how you act, what you would do if you are
being bullied)
Yes

No

If yes, explain how you feel your behaviour has changed:

Tick the appropriate box if you are:
Boy

Girl

R10a
B

Giving pupils a voice

Is it important to ask pupils WHAT THEY THINK?
Yes

No

Explain your answer:

What do you think is the best way to let the Principal and teachers know
if bullying is taking place in our school?
School council?

Yes

No

Helping hands box? Yes

No

Because:

Because:

Class meetings?

Yes

Because:

Have you any other suggestions?
Write them here:

No

R10a
C

Keeping our school bully-free

What is the best way of stopping bullying going on in our school?
(Score 1 as the most useful strategy down to 7 as the least useful)
Encouraging everyone to tell – bullying is not kept a secret
That the school talks about and works on bullying issues
Having a helping hands box (bully box)
Having a safe room where we can talk to a teacher
Children helping other children to sort out behaviours
School encouraging us to feel conﬁdent/good about ourselves
Being encouraged to think about and understand how others
feel when we hurt them
Any other ideas?
Write them here:

Thank you for completing this review. Your answers will help this school to
develop an effective whole-school approach to preventing bullying!
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SOMETHING TO SAY
LISTENING TO CHILDREN: DEVELOPING AN ANTI-BULLYING CULTURE IN PRIMARY SCHOOLS
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