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ABSTRACT
Schools in South Africa find it dificult to manage the problem of learner violence. Due to
violence, the schools are no longer splieces for teachers and learners. Hence, the purpose

of the study was to identify strategies on handling violence in Vryburg secondary schools.

The research folows a qualtative design, which utiised the case study to tap into the
perceptions of teach® and principals on managing learner violence in secondary schools.
Three secondary schools in Vryburg Cluster were selected for this study. Eighteen
participants were purposively selected for the study. The data was collected through focus
group in depthinterviews with teachers and oeobe&one in depth interviews with the
principals. In the preliminary stages, data was collected from lterature study and document
analysis. The data analysis was done through the thematic approach. The study is
underpinnedby the psychosocial theory that recognises the social environment in shaping the

behaviour of learners.

Five themes emerged from analysis thus: prevalence and nature of violence experienced by
secondary schools, causes of learner violence, effects oére@olent behaviour, strategies
applied by schools to curb violent learner behaviour and the form of support teachers need to
curb learner violent behaviour. The empirical study found that schools currently experience
various forms of violence. The majdorms of violence experienced by schools are gang
related violence as well as physical violence as well as the use of weapons. The empirical
data and literature established that the girl chid is a victim of Gender Based Violence (GBV).
Literature study mad empirical evidence confirm that the famiy organisation and structure,
school environment and community environment have a great influence on the behaviour of
learners. The findings from empirical data revealed that learners who engage in violence are
mainly under the infuence of drugs. The findings revealed that violence creates an
environment that is unsafe for teachers and students. Violence affects the wellbeing of
teachers and learners. Teaching and learning is adversely affected due to violdmee i
school. The study also found out that teachers are implementing various strategies on
managing violence amongst learners. On managing learner violence, schools rely mainly on
the school policies, the disciplinary committee and other stakeholdersuséheof corporal
punishment was highly debated in terms of its effectiveness by the participants in the study.
In order to manage violence in secondary schools effectively, the findings revealed that
teachers need support from the Department of Educaf@wE)( parents and other

stakeholders.



To deal with violence in secondary schools, the study formulated an intervention programme
based on lterature and the research findings. This intervention programme is shaped by
psychesocial and psycheducational gpport systems that encompass the involvement of
psychologists, social workers, counsellors and pastors, character education on behaviour
modification, programmes on empowering women, strengthening of Quality Learning and

Teaching Campaign (QLTC), parentar ai ni ng pl atfor ms, boysdé an

The key recommendation targeted secondary schools, DoE and taicimey institutions is

the offering of psychosocial and psyebducational support systems to learners in order to
manage learneriolence at secondary schools. The main aim of psychosocial support is to
help learners who are at risk because of social problems and drugs. -Bdychtonal
support targets all learners with the chief aim of creating-albing citizens through

charactr education.
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CHAPTER ONE

INTRODUCTION AND BACKGROUND TO THE STUDY

1.1 INTRODUCTION TO THE STUDY, BACKGROUND AND MOTIVATION FOR

THE RESEARCH

Indiscipline in schools worldwide invariably creates an environment that is violent and unsafe
for learners and teachers. Therefore, different disciplinary strategies need to be explored and
implemented to deal with learner behaviour in an -etanging environment. It is imperative

that teachers be equipped with skils to deal with disruptive eihavAlthough it is the
responsibiity of educators to maintain a culture of teaching and learning in schools, they are
hindered by indisciplne and lack of safety in the school environment. Most of the young
generation is not interested in undertakingcaeer in teaching, fearing the encounters with
such an unwelcome environment as currently persistent in the schools. Park (2006:154)
postulates that learners no longer consider teaching as a possible career due to the following
factors: a decline in thesvels of respect shown by learners to their teachers, poor discipline
contributing to unpleasant working conditions and an increase in violence in schools, which

makes the teaching environment an unsafe workplace.

Researches and commissions conducted niva u s countries have fo
violent behaviour. In Great Britain, for example, there was the Efton Commission (1989) on
learner discipline. In announcing the review, the Secretary of State Honourable Kenneth
Baker voiced concerns about the &abur of learners in some schools and pointed out that
education could take place only if there was good order in educational institutions (The Elton
Report, 1989:54). Wolhuter and Steyn (2003:525), state that the United States of America is
unspared sire the Galup and Langdon surveys indicate that indisciplne in schools in
America constitutes a major problem for teachers and the broader society. Wolhuter and
Steyn (2003:525), referring to Fields (2000)
disrupted by misbehaviour.

According to Miranda (2014:198), violence in South African schools is rampant and has been
so for a whie. As far back as 1999, Kader Asmal, former Minister of Education strongly

condemned the unacceptably high levels of violearel directed that schools must be



reclaimed as places of peace and stabiity (Miranda 2014:198). Despite such intervention,
Zulu and Wolhuter (2013:1) observe that learner misconduct continues to be a source of
problems for teachers, principals and parerthis is an alarming problem to the teaching
fraternity nationally and internationally, as its existence shall haunt future society (Zulu and
Wolhuter 2013:1).

The violent behaviour withessed in South African schools is mainly due to il discipline of
learners. Mashau (2015:287) finds that in most South African schools, learner discipline is
out of control due to the aboltion of corporal punishment. This is also supported by Maphosa
and Shumba (2010:1) who base their argument on the research workyddaebbr (2001).

Zulu, Urbani, Van der Merwe and Van der Wal (2001) assert that learner indiscipline is
escalating, andin some casedearners are murdered by other learners in the school premises.
Mgiima (2014:198) established that multiple incidents violence in South African schools

have elevated violence as a national concern. Mgijima (2014:199) cites some incidents
experienced in the school premises. One of the cases in the South African media in 2012
reported a learner who attacked a teachen witchair and a broom. In another incident, a
teacher was beaten unconscious after confiscating cellular phones during examinations. A
learner fatally stabbed a felow learner at a school in KwaZulu Natal Such incidents
demonstrate that the safety of lens and teachers is severely compromised and jeopardised.
These incidents take place despite the fact that schools are equipped with codes of conduct on
learner discipline as wel as school safety policies. The code of conduct and safety policies

are inefective in curbing violent behaviour in schools, apparently.

Secondary schools in Vryburg Cluster in North West Province form a part of this scourge.
Oosthuizen, Rossouw, Russo, Van Der Walt and Wolhuter (2007:33) similarly observed that
educators haveotcontend with acts of argbcial and unruly behaviour and several forms of

semicriminal behaviour from learners.

Learners no longer respect their teachers, misbehave in the classroom, organise strikes, and
engage in gangsterism in carrying of dangeraespons to school with intentions o&using
grievous body harnon teachers or other learners. Teachers who delay going to class provide
learners an opportunity to fight or engage in acts of indiscipline. The learning environment is

no longer safe for botlearners and teachers.

This problem is not confined to South African schools only. Thapa, Cohen, Guffey and
HiggnsD6 Al essandro (2013: 1) observe that in t
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Is growing interest for reforms due to discipirdated problems. Educators and school
administratorsé energy is directed towards
iIs compromised in the examinations. These incidents take place despite the fact that
American schools are equipped with pefic on learner discipline. Various studies conducted
focus on the causes, effects and remedies on school violence yet very few studies relate the
problem to the psychosocial perspective. UNESCO (2008:7) assert that, while teachers have a
key role in stoppig violence in schools, they cannot tackle violence alone since the causes of
violence in schools are muiceted. A holistic approach is criticaly relevant; one that
includes such stakeholders as parents, community, the business community, socied, worke
law enforcement agents (the police) and community leaders need to partake in dealing with
violence. These stakeholders must work together with teachers, learners and school

management team to come up with better schools (UNESCO, 2008:7).

This study asists educators and educational authorities in formulating policies related to
learner discipline and creating new strategies for effective classroom management. An
environment characterised by violence, chaos and unruly behaviour is not conducive to
effedive learning. Discipline is an integral component of successful teaching and learning.
Therefore, it is important to examine different forms of disciplinary strategies that might form
the basis of good classroom management and orderly schools (Bothapvira@sxl Smith,
2009:155).

1.2PROBLEM STATEMENT

The problem of learner violent behaviour is of concern internationally. Mgiima (2014:198)
asserts that school violence manifests itseff in different forms: learner on learner violence,
violence by teachersgainst learners and by learners against teachers. Teachers and learners
no longer feel safe on the school premises. To have a positve culture of learning and
teaching in South African schools, the learning environment must be safe, orderly, and
conducivefor learning (Botha, Ross, Rossouw and Smit, 2009:155). The banning of corporal
punishment in many states in accordance with the United Nations Convention on the Rights
of the Chidren has been meet with mixed responses from both teachers and parews (Veri
and Power, 2017:336. Veriava and Power, (2017:338), argues that teachers stil uphold the

belief that corporal punishment was effective in maintaining discipline in the school.



The universal nature of human rights compeled the banishment of comagighment in

South African schools, through the constitution of the Republic of South Africa in 1996 and
the South African Schoolgct 84 0f 1996 (RSA1996b). Teachers currently find it difficult

to maintain discipline without infringing on the rightd chidren (Wolhuter and Oosthuizen
2003:438). Alternative disciplinary measures are extremely ineffectve. In schools
experiencing discipline problems, learner performance is also negatively affected.
Department of Education officials regard such schaotperiencing indiscipine of violent
nature as trapped schools. These schools produce appaling results at the matriculation level.
Teachers are required to account for such poor results every year. Teachers ' morale is very
low in such schools as they abdamed for the poor results. Teachers need to be equipped
with techniques to prevent and eradicate the violent behaviour prevaiing in some schools.
They need the support of all stakeholders in order to win the war against learner violent
behaviour.

1.3 RESEARCH QUESTIONS

1.3.1Main question

How do secondary schools in Vryburg cluster handle violent behaviour of learners?

1.3.2Sub-questions

A What is the nature of the violent beh
Cluster?

A eWWhe aalusesaof learner violent behaviour in Vryburg cluster?

A Wh a't are the effects of violent behavi

Vryburg cluster?

A Which methods are used by setbdoeatary sc
behaviour of learners?

A Wh a 't form of support do school s need

environment for teaching and learning?



1.4AIM AND OBJECTIVES OF THE STUDY

1.4.1. Aim of the research
The aim of this research is to intigate how secondary schools handle the violent behaviour

of learners in Vryburg.

1.4.2. Objectives

A To determine the nature of violent beh
Cluster.

A To identify theoumnVgbarg Clustéer | earner viole
A To investigate the effects of violent

schools in Vryburg cluster.
A To determine the methods used by teac
behaviour in Vryburg clust.
A To determine the form of support schoo

environment for teaching and learning.

1.5 LITERATURE REVIEW
The theoretical framework that provides anchor to this study is the psychosocial theory on
deaing w t h l earner so probl ems. Ther e i s an u i

perspective and the sociological imaginaton (Mutekwe and Mutekwe 2013:320). Wright

Mil | s (2008) defines the sociological i magin
be¢ ween personal experience and the wider soc
It is within this understanding that an ind

context that the researcher adopts the psychosocial perspective to establish why learners
behave violently. Theultimate task lies in formulating intervention strategies to curb violence

that is rampant in schools Vryburg and South African schools. The psychosocial theory
combines sociological and psychological perspectives on studying human behaviour.
Handling of| ear ner sé violent behaviour requires a

include cognitivebehavioural theory, family, and systems theories.

The combination of sociological theory and psychological theories buid the psychosocial
theory. Erick Erike n (2010) propounded this theory. E

describing stages of psychological and social development to include all of the spans from



i nfancy through ol d age. Erickson diversifi
emphasisingthe importance of social interactions of an individual across the whole lifespan
(Fleming 2004:43).

One of the main elements the psychosocial theory is the development of Ego identity, thus

the conscious sense of seff that develops through social ciwara(Cherry 2016:1).
Psychologists define identity as beliefs, id
behaviour (Cherry 2016:1). According to Erikson, this identity constantly changes as an

individual faces new experiences and as theyaiotewith their environment.

Erikson developed eight human psychological development stages. Each stage facing
opposing or confiicting forces and successful development at each stage is a prerequisite for
successful development at later stages. If thay tfeey wil not develop the essential skills

needed for a strong sense of identty and self (Cherry 2016:2). Hence, according to the
theory, the successful completion of each stage results in a healthy personalty and successiul

interactions with others.

The eight stages of Erikson are crisis based: each stage of lfe and each stage has a
development task to accomplish and how this ought to be mastered. For example, adolescents
from 12 to 18 years encounter challenges of basic confict of identity sversafusion.

During this stage, the chid explores their independence and develops a sense of selff.
According to Fleming (2004:4), those who receive proper support such as encouragement and
reinforcement on exploration emerge from this stage with a ssenge of self and feeling of

being independent and having control. Those who remain unsure of their belefs and desires

feel insecure and confused about themselves and the future.

Hence, the psychosocial approach looks at an individual in the contette ofombined
inluence of the social environment on their physical and mental wellness and their abilty to
function. Kourkoutas and Wolhuter (2013) elaborated this approach. In their research that
purports to close the vacuum evident in literature, tiseanehers cite a host of techniques in

a Obag of tricks©o dyrapwoiins thahis the Badhbehavioather i st s
addressing the causes of such behaviour. They fail to attend to the psychic and the social
dynamics behind the behaviounadanifestation of poor discipline (Kourkoutas and Wolhuter
2013).



Steyn et al (2003:526) states that the causes of learner disciplne problems can be grouped
into five categories thus: learner related problems, teaelsed factors, schootlated

factors, parentelated factors and society related problems. The environmental factors must

be considered when addressing |l earnerso %
(2014:200), community members cannot be spectators when violence threatens thé lives o
learners in the schools. There is a dire need for ful engagement with the communtties if the

problem of violence in schools is to be fuly addressed.

1.5.2Causes of leamer violent behaviour

There is a need for research examining why learners behakatly Steyn (2003:526)
asserts that the causes for such violence can be grouped into five categoriesreaaetier
factors, learner related factors, pareiated factors, schoeotlated factors and society
related factors. Many educators still dothe perception that the aboltion of corporal
punishment worsened the trends in violence in schools. Identifying key causes could assist in

formulating the remedies in this case; the research identifies the key facets of discipline.

Dhlamini (2014:841)proposes the social and physical environments provide an integral part
in providing guidance to behavioural patterns in schools. She further argues that behaviour
can be instigated by soegconomic status, poverty, and violence within the community, the
family set up and the guidance and counseling offeeedVan de Walt and Oosthuizen
(2006) trace the problems of learner discipine in the North West to the general lack of
discipline in the broader society and they link this phenomenon to the pastemsgeriof
fighting against apartheid (Oosthuizen et al 2007:333). A deeper understanding of these

causes assists in formulating approaches to

1.5.3Lawful procedures to curb unwarranted behaviour

Corporal punishment is regied by other quarters as the best method to punish learners who
transgress school rules. Parents use corporal punishment at home and they support its use at
school s. Christians who wuphold Christian tea
arodand spoil the childo also support the wuse
and Oosthuizen (2003:438), as cited by Botha et al (2009:155), the aboltion of corporal
punishment left a definte vacuum in methods dealing with serious learnemauistolts use

is tantamount to an offence, as it violates section 12 of the South African Constitution, which

states that, AEveryone has the right not t o
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degrading way. 0 Bot han lrewih thé corstiutd® & Sduth Africas t at e
section 10 of the South African Schools Act (SA 1996) corporal punishment is prohibited in
South African schools. Consequently, an educator who administers corporal punishment is
charged with assault. Besidesidy an offence, corporapunishmentis associated with

negative ripple effects. UNESCO (2009:8) state that corporal punishment has been linked to
slow development of skils, depression, aggressive behaviour and a lack of empathy or caring
for others. It &0 buids resentment and hostiity resulting in distortion of tealehener

relationship.

1.5.4Schools code of conduct for leamers

Schools are blamed for faiing to instil discipline in learners. What is worrisome is that
schools have a Code of Coutlufor learners but they do not seem to use these codes
effectively. According to th South African Schools Act 84f 499, in terms of section 8 of

the South African Schooléct (SASA), the School Governing Body must adopt a code of
conduct for learners ftar consultation with learners, parents and educators at school
(Republic of ®uth Africa, 1996. According to tle South African Schools Act 84f 4996,

the code of conduct must contain school rules and classroom rules that regulate the conduct
of learnes. Hence, the code of Conduct is a set of written rules and principles concerning
discipline with the aim of creating a udegendly environment for educatiorRépublic of

South Africa, 1996)Given the fact that schools have drafted their own code afucbmafter
consultations with, educators, parents, School Governing Body (SGB) and learners why are
learners not behaving accordingly. There is a need to analyse further on how the schools draft

the policy and how they enforce it.

1.5.50ther methods thatassistteachers in curbing violent behaviour

There is a need to engage learners in order to mould their behaviour. External forces usually
influence | earnersd behaviour. Consequently,
strategies for the extr n a | world that has increasingly b
role should not be on curriculum coverage only. A teacher must be a mentor, parent (acting in

loco parentis) and a counsellor to the learners. Teachers must be equipped witm skils o

preventing discipline problems that are learner centred.

On dealng with learners behavioural problems, teachers must deal with each learner as a
unique individual since learners are exposed to different environments. Hence, teachers must

be equipped wt h counselling skills. Ther e ar e u

8



behavioural problems, hence the need for counseling. According to Osipow (3970:10
cted by Rukuni and Maunganidze (2000:54Counseling [isS] an attempt to faciitate the
learningpr ocess by focusing on t he relationship
éand hi s environment i n order t o aid i n t

i ndividual 6s problem solving and coping repe

The defintion above focuses on learnifigr behaviour change. Hence, the behavioural
counseling theory is privieged. On the other hand, tmgnitve approach becomes a
complementary aspect of the theories which educators should master.

The school code of conduct and classroom rules musintbgrated with guidance and
counselling. The schoolb6s duty is not to con
ciizen who abides by the law. There is a need to understand why a learner behaves in a

violent way through a counselling process.

1.6. THE RESEARCH DESIGN AND METHODOLOGY

1.6.1 The research design

The proposed study adopts a qualitative research design, utiising the case study as the study
genre. According to Creswell (2013:47), qualtative design is most appropriate in exploring a
specific research problem. The researchers who use qualtative design explore the behaviour,
perspectives and experiences of the people they study. The complex issue the researcher is
interested I n S school sé6 e X P e experiance® sre o N I
obtainable from taking with participants who experience and lve the problem on a daiy

basis.

The choice of case study enablesl@pth analysis of the phenomenon under study in its real

world context (Yin, 2009). Merriam (1998:9) defna case study as being an examination of

a speciic phenomenon. Such a phenomenon may be an individual, a group, a program or an
event, into which a researcher is interested in gaining insight through the interpretation of the
case studied. In this std the individual case is fia secc
North We s t Provinceo of South Afrigamed The
understanding of a larger collection of cases, leading to the identification of common themes

on haulling violent behaviour in secondary schools.



In order to achieve the aim of this study qualtative research underpinned by interpretive
paradigm, which adheres to a constructivist phiosophical epistemology and regarding reality

as subjective was used it(Rie, Lewis, Ormston and Nicholls, 2013:12). Hence, according to

the interpretive researcher, there can be no true objective position. Phothongsunan (2010:1)
asserts that interpretive researchers do not
that human beings construct it. This implies that people give meaning to their social world
hence interpretive researchers seek to investigate how human beings perceive and make sense
of their world. According to Ritchie, Lewis and Nichols (2013:12), teeearcher becomes

part of the research as a meaning maker interacting with other meaning makers. In regard, the
research becomes a construction of meanings between participants, the researcher coming in

as a principal agent in the research process.
1.6.2METHODOLOGY

1.6.2.1 Site and social network selection

One cluster in Taledi Area office, which is in Vryburg, was purposively sampled from the

target population. Purposive sampling selected three secondary schools in Vryburg. Most of

the schools in thiscluster are situated in a predominantly black township. Mampane and
Bouwer (2011:114) state that township residential areas in South Africa originated as racialy
segregated, loweost housing developments, for black labourers to remain closer to places of
employment within cites and towns. In the postcolonial space, township life is associated
with poverty, crime and violence and is eqgua

becomes compromised (Mampane et al 2011:114).

1.6.2.2 Participant seletion

The participants to this study were interviewed in order to get their understanding of the
research problem and the research questions. Creswell (20)3:sti§gests that researchers
decide about who or what sample, what form of selection is dodeh@m many people or

sites need to be sampled. The research selected three Principals from three different schools
in Vryburg Cluster. Principals were interviewed face to face because they are at the helm of
school management. Based on this hierarchy,cipals have a better understanding of
discipline in the school. Focus group interviews were for teachers. Each focus group
comprised two teachers who were members of the school disciplinary committee, two class

teachers and one teacher component in thedbcBoverning Body (SGB). The researcher
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considered gender balance in the selection of participants. The balance in gender minimised

the patriarchal bias characteristic of most qualtative studies.

The researcher adopted the purposive sampling. Accordind?atton (2002:230), this

technique is widely used for identficaton and selection of information rich cases. The
participants selected for this study were individuals knowledgeable and are experiencing the
probl ems of l ear ner s &g twv Bauneand Clatkke Ralv450,urr . A c
purposive sampling entals a wide range of sampling strategies. According to Patton
(2002:230), the purpose of this sampling method is to review and study all cases that meet
some predetermined criterion of importanc&@he schools selected were experiencing
disciplinary problems and generaly their performance at grade 12 is compromised hence the
participants selected gave information which is rich and useful for the study.

1.6.2.3 Data collection strategies

This study sed one to one, focus group interviews and deotary analysisinterviews
provided deeper insights into p aisciplinec The a nt s 0
in-depth interviews conducted were senuctured. According to Leedy, (2014:156) semi
structured interviews are flexible and more likely to yield abundant information beyond what
the interviewer had planned. The data was gathered through interviews. The sources of data
consisted of principals and teachers. Interviews with teachers amdpaisinfrom the three
secondary schools in Vryburg cluster were done. Focus groups interviews were carried out on
selected five teachers per school. According to Ritchie, (2003:180) focus group encourages
interaction between the researcher and the intea@eand among the participants. Liokdn
(2010155 asserts that focus groups trigger thoughts and ideas among participants that do not

emerge during an individual interview also save time.

Faceto-face interviews were carried out with three principaldhef three selected secondary
schools. All interviews were audio recorded. The interviews were approximately one hour at

each personds workplace. Permission to tape

Pilot interviews were held at two selected schiqmiior to the actual proposed research. The
piot interviews provided feedback regarding the effectiveness of the interview questions
prior to the actual interviews. The pilot interview provided the researcher with experience on

interviewing techniques.

11



1.6.2.4 Documents collection

The researcher did not rely only on faceface interviews and focus group for data
collection. In a qualtative research, researchers often use muliple forms of data in any single
study. This study collated and analysed temtdocuments (Leedy, 2014:153he researcher

asked t he principals for t he following doc!

rul es, Records of |l earner séb mi sconduct from

1.6.2.5 Data analysis

Data audio reanled from semstructured interviews was transcribed into transcripts. Data
was coded manualy and developed into themegs dddes generated were organised into
categories and then themes, which were in line with the research questions (Leedy, 2014,
Cresvel, 2013 and Merriam, 2009).

1.6.2.6 Trustworthiness

Trustworthiness was ensured through a number of mechanismstedongengagement with
participants, triangulation, member checking, and debriefing. (Lincoln and Guba, 1985,
Merriam 1998 as cited by Shen (2004:6470).

Longterm involvement and multiple contacts with participants during two years enabled the
discussion of perspectives. Triangulation succeeded through using various methods on data
collection, namely serstructured questions, focus groumerviews with teachers and one

on onei nt erview with t he principals. Document s
records and principal records of learner misconduct. Member checking and debriefing was
utised during the phases of data analeisverify the emerging findings. The themes and
categories emerging from data analysis were given to participants to ascertain whether the

themes reflected the participantsdé perceptio

1.7 RESEARCHER®GS ROLE
The researcher planned for the interviews vgtincipals and teachers. The planning stage
involved, structuring the questions, kinds of interviews to be carried out and how many

interviews to be done and time and dates when interviews were carried out.

Interviews were according to an interview guidesigned by the researcher, outining the
information meant for investigation. The questions were -opemded to encourage the
participants to gve long and elaborated answers. Al the interviews wergetagreed. The

researcher requested documents fiorhe Pr i ncipals and disciplin
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misconduct. After carrying out the interviews, the researcher analysed the data and drafted

conclusions and recommendations.

1.8. ETHICAL CONSIDERATION

Cassel and Symon (2012:286), asserts thapréed researcher can carry out research with
an individual or a group, consent is sought from that individual or a group that is engaged in
the research. The researcher upheld this, by first obtaining a letter from the faculty of
Education from North Westiniversity. This letter was used to seek permission from the
Area Offce Manager of Taledi to permit the researcher to conduct the research. Following
the approval from the Area Officer Manager, letters were written to all schools which the

researcher inteled to carry out the research seeking consent to carry out the research.

The letter to the schools explained the purpose of the study and the procedures of the research
process. Hammersley (2012:7) state that there is confidentialty and anonymity of
information supplied by research participants. To uphold the ethical principle, the researcher
assured the participants confidentiality throughout their participation in the study. Principals

guaranteed the confidentials.ty of participan

Participants involved in this study had the right to protection from harm and discomfort
(Botma, Greef, Malaudzi and Wright, 2010:20). The researcher ensured that there is no harm
to the participants in the research and the participants voluntdyilyatare of therr own

volition.

1.9. CONTRIBUTION OF THE RESEARCH

The National School Violence study 2012, asserts that violence in schools has garnered much
attention in media citing even violent acts, which are fatal. The rate of violence is alarming

ard escalating as wel. Hence, urgent action is caled for. Zulu et al (2013:1), state that

|l earner so conduct i n public school s contin
educationalists nationally and internationally. The research contributes to the dfody
knowledge regarding learner discipline in secondary schools. The study intended to curb the
violence experienced in schools by developing a programme to reduce the violent behaviour

of learners.

1.10 PRELIMINARY STRUCTURE / CHAPTER DIVISION
CHAPTER 1: Introduction and Background of the study
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This chapter outined the research background on the prevalence of violent behaviour in
secondary schools and its effects on teaching and learning. The chapter identifies the research

problem, research questiongsearch aims and objectives.

CHAPTER 2: Theory

The second chapter amplifies the theories that underpinned the study

CHAPTER 3: Literature Review
It also contains the literature review which takes viewpoints of other authors regarding the

researchdpic. The lterature review addresses the research questions of the study.

CHAPTER 4: ResearchDesignand Methodology

This chapter clarifies the research design and research phiosophy and an explanation of the
design or phil os osgldy 6FEe cbaptert aaldresdes they dath @allectian h e
strategies that include interviews with principals and educators, focus groups and collection

of documents. The sampling aspect of the study and discussion of the ethical considerations

make essential compents in this chapter.

CHAPTER 5: Empirical results, Data interpretation and discussions

The chapter focused on data analysis and interpretation. Raw data collected from interviews
of principals and educators as well as focus groups were analysed thadigh, which
involved sorting and classifying according to the research objectives. The chapter discusses

the findings in comparison with what other researchers or existing theories have found.

CHAPTER 6: Programme for intervention on leamer violence
Chapter 6focuses on the programme designed by the researcher to curb learner violent

behaviour in secondary schools.

CHAPTER 7: Summary of results, areas of further study, recommendatiors and
Conclusion

Conclusions and recommendations arising from thelysare developed and submited to
close the study. This chapter covers how the research makes a substantial and original

contribution in eradicating violent behaviour of learners in schools.
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CHAPTER TWO

THEORETICAL FRAMEWORK

2.1. INTRODUCTION

This chaper highlights the theories that anchor the study. The theories discussed analyse why
learners are violent and propose remedies on violent learner behaviour. The phenomenon
under discussion is learner violent behaviour. The theories provide guidelinekerntifying

the causes of learner violent behaviour as well as the strategies for curbing the problem.

2.2. THEORETICAL PERSEPECTIVES ON VIOLENT BEHAVIOUR

The following theories explain why learners behave violently and they unpack the strategies

for managng learner violent behaviour: psychosocial, behaviecmghitive, social learning,

humanistic, frustratonr aggr essi on, Bandurads social learr

Bowl byés theory of attachment and Bronfenbre

2.2.1Psychosocial theory

The main theoretical anchor for the study is the psyckocial theory. In dealing with

|l earner so behaviour al probl ems one need to
the sociological imagination (Mutekwe and Mutekwe 2013:3ZNes (2016:7), state that
psychosocial perspective refers to the:

Dynamic relationship between psychological aspects of our experience (that is our
thoughts, emotions and behaviours) and our wide social experience (that is our

relationships, family andammunity networks, social values, and cultural pracjices

It i s wi t hin t his argument t hat an individ:
sttuation. Individual behaviour is entangled with the individual traits that include personal
feelings, behaours, inteligence, temperament and individual interests. Salkind (2008: 819)
asserts that the psychosocial perspective seeks to find out why learners behave violently and

the researcher focuses on formulating intervention strategies to curb violehde ridmanpant

in South African schools. The psychosocial theory combines sociological and psychological
perspectives on studying human behaviour. Ha
number of psychological theories such as the humanistic,nitieedpehavioural, and

behaviourist approaches.
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The combination of sociological perspectves and psychological theories buid the
psychosocial theory. Erick Erikson (Cherry 2010 as cited by Mutekwe and Mutekwe,
2013:320) propounded the psychosocial hheor Er i kson extended Freud:¢
stages of development to include all of the human lfespan from infancy through old age.
Erickson diversified from Freudos theory 0
importance of social interactions oén individual across the whole lifespan (Fleming
2004:43).

One of the main elements within the psychosocial theory is the development of ego identity,
thus the conscious sense of self that develops through social interaction (Cherry 2016:1).
Psychologistsdefine identity as all the beliefs, ideals and values that help shape and guide a
personos behaviour (Cherry 2016:1) . Therefo
changes as an individual is exposed to new experiences and as they interact with thei

environment.

Erikson developed eight human psychological development stages. Each stage experiences
conficting forces and successful development at each stage is a prerequisite for successful
development at later stages. If these forces opposing fdate® reach consensus, the

individual wil not develop the essential skils needed for a strong sense of identty and self
(Cherry 2016:2). Hence, according to the theory, successful completion of each stage results

in a healthy personalty and succekdfiteractions with others. According to Mutekwe and
Mutekwe (2013: 321), if a certain stage is not properly managed, the chid wil acquire a
sense of inadequacy, referred to as personal inadequacies. Mutekwe and Mutekwe (2013:
321), assert that each st|ag pl ays a <cruci al role in the de

and psychosocial skills.

The eight stages of psychological theory according Erikson are associated with a crisis at
each stage of lfe and each stage has a development crisis. The ahgidson needs to
overcome the crises in order to master achievement and ful development. Each stage is
associated with a developmental confict task that a person must master. If a conflict at any
stage is not resolved, the individual is likely to fail adapt to later problems (Schultz and
Schultz, 2009: 211).

The table below sheds 1|ight on Ericksondé sta
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Table 21. Ericksonods stages of psychosoci al deve
Stage Basic Important |Outcome
Conflict Events

Infancy Trust vs. Feeding Children develop a sense of trust when caregivers

(birth to 18 |Mistrust provide reliabilty, care, and affection. A lack of this will

months) lead to mistrust.

Early Autonomy |Toilet Children need to develop a sense of personal control

Childhood |vs. Shame |Training over physical skills and a sense of independence.

(2to 3 and Doubt Success leads to feelings of autonomy, failure results in

years) |feelings of shame and doubt.

Preschool |[Initiative Exploration |Children need to begin asserting control and power over

(3to5 vs. Guilt the environment. Success in this stage leads to a sense

years) of purpose. Children who try to exert too much power
experience disapproval, resulting in a sense of guilt.

School Age |Industry vs.|School Children need to cope with new social and academic

(6to 11 Inferiority demands. Success leads to a sense of competence,

years) while failure results in feelings of inferiority.

Adolescence|ldentity vs. [Social Teens need to develop a sense of self and personal

(12 to 18 Role Relationships|identity. Success leads to an ability to stay true to

years) Confusion yourself, while failure leads to role confusion and a weak
sense of self.

Young Intimacy Relationships|Young adults need to form intimate, loving relationships

Adulthood |vs. Isolation with other people. Success leads to strong relationships,

(19 to 40 while failure results in loneliness and isolation.

years)

Middle Generativity|Work and Adults need to create or nurture things that will outlast

Adulthood |vs. Parenthood [them, often by having children or creating a positive

(40 to 65 Stagnation change that benefits other people. Success leads to

years) feelings of usefulness and accomplishment, while failure
results in shallow involvement in the world.

Maturity(65 |Eqgo Reflection on [Older adults need to look back on life and feel a sense of

to death) Integrity vs.|Life fulfiliment. Success at this stage leads to feelings of

Despair wisdom, while failure resuits in regret, bitterness, and

despair.

Adapted from Mutekweand Mutekwe (2013: 322)

Infancy contact marks the beginning of the relationship the chid enters and negotiates from
birth. According to Erickson, this stage is associated with trust versus mistrust. During this
stage, t he mot her 6tsher oh@t hiesx parsgpmonudnst . t ol ft
providing ample affection, love and security, the infant wil attain a sense of trust, an ability

for the chid to view himself / herself or others within proximity (Shultz and Schultz
(2009:213). On the otherahd, if the mother is not caring, rejecting or inconsistent in her
behaviour, the infant is bound to attain a mistrust and she or he wil become suspicious,

fearful, and anxious (Shuliz 2009: 213).
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During this stage, attachment with the mother is crumia i t forms the basi
future relationships and behaviour. Salkind (2008:821), assert that if attachment is

I nconsistent i n responding t o t he childos [
unhealthy attachment could lead to aggoessiinsecure adult relationships including even
psychopathology. Shultiz and Shuliz (2009: 213) argue that the attachment gap created by
earlier chidhood upbringing must be adjusted later in life through loving and patient teachers

or peers.

Chidhood stges, stretching from early chidhood, preschool and school age, are associated
wi t h t he g r o wt h-under$tandihghas she lemghgeso with tiseefiierids, peers,
teachers groups as well as the parents (Salkind, 2008:821). The stage of chidhbitt, a c
must acquire certain trats. One of such traits is-estfem. Selesteem is an important
attribute in creating a stable mind (Salkind, 2008:821). For a chid to succeed in a given task,
she must have postive esteem. She must believe in herselficafly the sense that she can
accomplish the task. In order for the chid to acquire theesadfem, there must be parental
relationships and teacherso warm and suppor
and Shultz, 2009:215). During thes¢ages, the chid has to deal with negative forces
triggered by peer pressure. According to Sakind (2008:821), research has shown that the
youth are more likely to go along with prosocial pressure than pressure to engage in

antisocial activities.

The most crucial stage of human development is adolescence. The strong chalenge
adolescents encounter is the confict of identty. During this stage, chidren explore
independence and develop a sense of self. According to Fleming (2004:4), those who receive
prope support such as encouragement and reinforcement on exploration wil emerge from
this stage with a strong sense of self and feeling of being independent and having control.
Those who remain unsure of their belefs and desires wil feel insecure andedoafusut
themselves and the future. Adolescents must be prepared to face the chalenges of this stage.
Parents, teachers, and the community at large must assist the chid to overcome the obstacles
associated with this stage. Communities, especially thaete pursue cultural traditions, have
initiation rites to prepare adolescents for the challenges associated with the stage (Kowalski
and Western, 2011:490).

Kowakski and Western (2011:490), argue that it is necessary to prepare adolescents, since

they have significant challenges in establishing a positive identity, sometimes they may be
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performing poorly at school, or lack models of successful adults to identify with. Kowalski
and Western (2011:490), further argue that adolescents may label themseve®rés/ wr
as bad, and this route is often adopted by gang members, delinquents who take pride in their

unruly behaviour.

Not every chid overcomes the antithesis posed by each psychosocial stage. Some wil
develop in a problematic way. Salkind (2008:82%¢d some links that are associated with

problematic development such as negative or absent attachment, chid abuse, negative and
inconsistent parenting styles. Other distracters include exposure to violence, especialy from

television and in the curremlobal sense facets such as cybse.

2.2.2. Humanistic theory

The personcentred approach is also known as the persentred counseling, cliemtentred
therapy or Rogerian psychotherapy. The approach owes its existence to the psychologist Carl
Rogers who developed a consistent exploration of human development in the 1940s and
1950s (Jayan, 2011:45).

According to Jayan (2011:45), the persmmtred approach provides clients with an
opportunity to develop a sense of self, then they can realise hovattitages, feelings and
behaviours are negatively affected and make strides to identfy their posttive potential. The
personcentred approach helps learners to sole problems that instigate violent behaviour.
Gatogi (2007:205) submits that th@ersoncented appr oac h: AProvides
understanding and soling issues of relationships, emotional development and ethical

behaviour t hat seem to be at the root of mo s

In order to inform learners of their problems anddigg them to find solutions to their
problems thepersorcentred approach upholds the assumption that an individual is capable of
directing their own life. On driving the individual to understand herself, the counsellor
creates a comfortable, nqudgematal environment by creating empathy, congruence, and
unconditional positive regard (Jayan, 2011:450). The counsellor who adoptpetsen
centred approach is expected to apply the three values, thus; empathy, congruence

(genuineness), and unconditionadspive regard.

Rowan (2005:16), says empathy means getting inside the world of the one counseled. The

counselor who adopts the approach understands what the learner is going through. Rowan
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(2005:16), further asserts that empathy is paramount, asingsbthe learner and the
counsellor closer. In such empathetic situations, the learner feels accepted and understood.
The learners are lkely to stay in the helping relationship when they feel that someone cares
about their welfare. Being in the counsglimelationship helps the learners to discover the

action they should take in order to modify their behaviours.

Gatongi (2007:206) defines congruence (genuineness) as a characteristic of being transparent,
real, and honest in helping the client (learnedrindg the process of counseling. Gatongi
(2007:206) says congruence is fostered through listening to oneself. Rogers (1966: 185),

says:

AGenuineness in therapy means that the ther
his client. Without faade, he openly has the feelings and attiudes that are fliowing in him at

the moment. This involves selfvareness; that is, the therapist's feelings are avaiable to his
awareness and he is able to lve them, to experience them in the relationship, and to

communicate them if they persist. o

Rodgers (1966:185) further says, on the role of the therapists;

AThe therapist e nc ounthemrfrem persesito metsone Hetis beingr e c t |
himself, not denying himself. Since this concept is liatdle misunderstanding, let me state

that it does not mean that the therapist burdens his client with overt expression of all his
feelings. Nor does it mean that the therapist discloses his total self to his client. It does mean,
however, that the therapiseles to himself none of the feelings he is experiencing and that

he is wiling to experience transparently any persistent feelings that exist in the relationship

and to let these be known & client o

In the process of helping the violent learner, toeinsellor must not fake the relationship but
she engages fully in the process leading to a learner finding a solution to the problem. During
the process the counsellor shares with the learner his/her life experiences that wil help the
learner to be cles to him or her. If the counsellor provides this -g&tlosure, then it will

pave the wayfor the learner to talkk about his experiences that might be fueling the antisocial

behaviour.
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According to Rogers, unconditonal positve regard involves thensefior showing

complete support and acceptance to the person undergoing counseling, no matter what he or
says or does (Jayan 2011: 46) . Gatongi (200
feelings, or thoughts, bad or good, the counselor Idhoemain nofjudgemental. Gatongi
(2007:2017), further says, the counselor wil entertain and assist the client without
considering their race, religion, poltical orientation, sexual or personal background. Violent
learners are usualy outcasts, as lteex and learners do not want to be associated with them.

The counsellor who adopts theersoncentred therapy is likely to gain trust by learners

regarded as outcasts as he accepts them despite the bad label they might be carrying.

2.2.3 Cognitivebehavioural theory

The cognitive behavioural theory is a-psoduct of two theories, thus, the cognitive theory
and the behavioural theory. The theory owes its existence to the work of two psychologists in
the 1960s, Aaron Beck and Abbert Elis (Sakind, 2008)16&akind (2008: 160), assert that

the theory combines the goals of the cognitve and behavioural theories. The eognitive
behavioural theory focuses on the cognitive approaches that seek to identfy and modify
maladaptive behavin. According to the cogive theory, the maladaptive behaviour and
disturbed moods are due to irrational thinking called automatic tho(fshtsind, 2008: 160).
These irrational thoughts drive someone to be violent, so there is a need to identify these
thoughts in order to finda remedy. The assumption is that these irrational thoughts are

learned andanbe modified by new learningCorey, 2008: 339).

The behavioural approach, on the other hand, incorporates various theories of learning. The
approach trains an individual wittthe aim of substituting undesirable behaviour with
desirable Dbehaviour (Sal kind, 2008: 160) . H
behaviours to learners in order to control the emotions that drive them to be violent. The
behaviourists are not miucconcerned about why the learner is violent; their focus is to teach

the learner not to be violent. The theories are therapeutic since they intervene on the

maladaptive behaviour with the aim of bringing change to the maladaptive behaviour.

2.2.4. Frustrdion iaggression theory

Frustrationi aggression theory is one social psychology approach applied in this study. The
theory is the brainchid of Dollard and his Yale coleagues in 1939. The theory buids on
Freudobés wearly psyc hohatmany adtdns aret determined by indtirets, p o s

particularly sexual instincts. In cases where these instincts are disturbed or frustrated, an
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aggressive drive devgls (Rad Momtaz, 2013: 3030). Mmdetal( 1939: 1) , says,
occurrence of aggressive Hawiour always presupposes the existence of frustraton and

contrariwise, t hat the existence of frustrat

Dollard theory enjoyed some support from the circles of social psychologists as from 1939.
According b Warburton and Anderson (2015), Db ar d 6 s statement t hat
always lead to aggression, needed some modification and revision, as it is not aways the case
that frustration wil lead aggression. Miler in colaboration with Sears, MowrellarBoand

Doob (1941: 338), argues that the second statement by no means suggests that frustration has
no other consequences based aggression and it fails to consider that other responses may be
dominant and inhibit the occurrence of aggression. Miler hiedassociates further argued

t hat t he unfortunate statement could be r
instigations to a number of different types of responses, one of which is an instigation to

some form of aggressihono (Miller et al, 1941

To a large extent, a frustrated person is lkely to react violently to the hindrances that block
him or her from achieving the intended goals. Rahmati and Momtaz (2013:3030), argue that
suffering and frustraton emanating from faiing to achieve imdndoals cause hate and

enmity in the frustrated person.

From the 1940s, many studies were conducted to find out whether there was a relationship
between frustration and aggression. That led to the development of Frugtraiingression
Displacement Thag. This theory is applicable in cases where someone annoys one then
there is displacement of anger to another innocent person. If someone behaves in a lke
manner, it reflects the displacement of aggressive inclination towards the initial provocateur
(Miller, Pedersen, Earleywine and Pollock, 2003:75). Miler et al (2003:75), further says,
AThe actor woul d not have responded aggr es:s

previously provoked. o

Displacement targets a person who is, according to RalandtiMomtaz (2013:30310),
generally innocent and socially acceptable a
of, 6SubRamanat on.and Mo mt a z (2013:30310) , de

transference of unwanted impulses into something Hesmful.

If not given the necessary support, it is most lkely these learners react violently to other

learners, teachers and members of school staff. Some of the problems that trigger frustration
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and eventually aggression are beyond the control ofstt®ol, but innocent teachers and
learners have to bear these frustrations. The school is also responsible for triggering the

frustrations that eventually haunt them.

2.2.5 Bussob6s theoretical perspective on viol
Arnold. H. Buss founded this theory i®@1. The basic theory owes its existence to the
behaviourists. Buss defines the term aggression by applying the principles of behaviourists
such as B. F SikResporse tiiesry. Bhids i(196011)udsfileg gr e s i on as
response thatdeliversnaxu s st i mul i t oBuasn®61fi)er or gani s mo
(Bushman and Anderson, 1998: 24) clarified the definition by adding two elements thus:

1 The aggressor delivers the noxious stimuli with the interiiaten the victim

1 The aggressor expects that the noxious stimuli wil have their intended effect.

According to Buss (19614), the noxious stimuli is delivered in three ways that is the one
involving physical versus verbal aggression. The second one invodliesct aggression and
versus indirect aggression. The last one involves actve and passive aggression. This
discussion is centred on the first two thus, physical versus verbal aggression and indirect and

direct aggression.
Physical aggression

Forms ofaggression can be defned as an assault on the other organism by means of body
parts for example limb, hands, teeth or use of weapons such as knives, guns (Buss, 1961:5).
Physical aggression is associated with such consequences as injuries or everf teath o
victim. The bulies and gangsters enjoy infictihg pain or injuries to their victims; as a result,

they apply physical aggression.
Verbal aggression

Buss (1961:6), defines verbal aggression as a vocal response that delivers noxious stimulus to
anoher organism. Buss (1961: 6) states two forms of verbal aggression: threat and rejection.
Rejection assumes two forms: nonverbal and verbal-\dval rejection is associated with

the use of gestures exhibiting signs of shunning someone. Verbal rejectbes use of

hostile remarks directed at the victim. Verbal aggression may take the form of threats
delivered verbaly with a promise of delvering bodiy or psychological harm (Bhateri and
Sign, 2015:44)
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Direct aggression
The aggression can be verlmalphysical directed towards the source of anger or frustration.
Indirect aggression

According to Buss (1939: 8), indirect aggression involves attacking an individual through
objects that are associated with the person. It may take a verbal form whaggtessor
spreads malicious gossip or it may be physi
books. The whole intention of these acts is
(Bhateri and Sign, 2015:44).

The theory is applicable in packing the various forms of learner violent behaviour. The
approach faciitates an informed discussion of the effects of various forms of learner violent

behaviour in South African schools.

2.2.6 Social Leaming Theory (SLT)

Albert Bandura proposed theLB as a learning theory that considers the environment as

influential in shaping the behaviour of an individual (Nabavi, 2012: 4). The theory considers
that biological factors are influential in instigating violence. It assumes that chidren are not
born wolent, but they learn it through others through direct experience or by observation
(Bandura, 1971:3).

According to Herbert, (2000:105) learners acquire various forms of violent behaviour by
observing the behaviour of exemplary models. These models begHigures they observe

every day or certain symbolic figures they might be reading about or watching on television
or fim (Herbert, 2000:105). These figures are portrayed by society as role models and they

are held in high esteem by the society.

Nabav (2012:6), posits that people learn from others through three principles: observation,
imitaton and modeling. To reinforce the idea that aggressive behaviour is learned through
observation, Bandura and his colleagues in 1961 and 1963 carried out exisepmpularly

known as the Bodo doll experiments. The experiments demonstrated that chidren learn new
behaviour by observing the actions of models (Bandura, Ross and Ross, 1963:9). The results
of the experiments reinforced that exposure to fimed aggres#luences aggression in the
chidren. According to the results of Bandura's experiments, chidren who watched aggressive

human and cartoon models on fim exhibited nearly as much as the aggression than
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participants in the control who were not expodedthe noraggressive models. Hence,
chidren exposed to violent influential figures like community leaders, celebrities, teachers,
and other role models are more lkely to acquire the violent behaviour through observing their

aggressive behaviour.

On the other hand, chidren learn new behaviour by observing its consequences from
someone else (Kowalski and Western 2011:192). This is called vicarious learning. Bandura
and his coll eaguesd classic study o0fngl1963 r
Kowalski and Western (2011:192) in this study made nursery school chidren to observe an
aggressive model called Rocky. Rocky took Johnny's food and toys. In one situation Rocky
puni shed John by packing all dophay goygs atn
of the scene. In an analogous situation, the chid who had seen Rocky punished displayed

little aggression whie those who saw Rocky rewarded behaved aggressively (Kowalski and
Western 2011:192). Hence, the behaviour that is assdciath positive rewards tends to

attract admiration and assimilation whilst negative rewards attract punishment by society.

The studies of Bandura, Ross and Ross in 1963 demonstrated that chidren learn to imttate the
behaviour that they would have obsst in others (Nabavi2012:8). Bandura and his
coleagues identified three types of models that shape the behaviour of someone thus; a lve
model that involves someone demonstrating the behaviour, then, verbal instrmotte

that involves descriptionsand explanations of behaviour and symbolc model which include
real and fictitious characters, whose behaviour might be depicted in television or online
media (Navahi2012:9).

Hence, learners observe the violent behaviour depicted in society througbs vagures
who are models. After observing these violent behaviours, chidren imitate their behaviour

and they act out the behaviour at school.

2.2.7 Family systemtheory

Christian (2006:1) states that the famiy system theory was generated from theofwork
individuals ke Ackerman (1959), Jackson (1965), Minuchin (1974) and Bowen (1974).
According to Vanvelsor and Cox 2000 as cited by Christian (2006:2) the famiy system
theory examines the famiy as a constellation of interconnected members, and epatodr m

inluences the others in predictable and recurring ways.
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According to DeHartet al (2004) as cited by Alastair and Fiona (2009:6), the immediate
environment for chid is home. According Alastair and Fiona (2009:6) in the home the chid
interacts withp ar ent s and ot her children in their f
influence on t he chil dos behaviour. Studi es
Turkish famiies by Atici and Merry (2001) found out that most teachers regard famiy
badkground as the most prominent cause of behaviour problems in chidren. (Alastair and
Fiona, 2009:6) . There is a familial link to
violent. Cross and Barnes (2014:294), suggest that one of the models ifp adainiial

link to young peopleobs antisocial behaviour
assumption of this group of theories is that individuals develop in a family system and
behaviour is understood meaningfully in the famiy contexto§Sand Barnes, 2014:294).

The systems approach on violent behaviour established that, aggressitan systemic
product rat her than a product of i ndividual
learner as an individual is perfect but the circamseés push him or her to be antisocial. To a

|l arge extent, l earnerds violent behaviour s h

relationships that exist between the parents and siblings.

Papalia, Olds and Feldman (2009:415), argue that pareht chidren who become
chronically antisocial, by contrast, may have failed to reinforce good behaviour in early
chidhood and through harsh or inconsistent practices or both in punishing misbehaviour.
They further argue that, through the years of thelcld 6 s gr owt h these par
been <c¢closely and positively involved in the
by Cross and Barnes (2014:296) who highlighted that numerous studies have linked
dysfunctional relationship and maladapt\behaviour in the family to chidren and young
peopl eds invol vement I n peer a dOgdgee Pedtif anch and
Bates 1997as cited by Cross and Barnes (2014:296) identified other famiy traits that are
closely lnked to aggress behaviour among chidren that include punitive parenting,
parental hostiity and lack of warmth, exposure to aggressive adult role model, exposure to

marital conflict and exposure to parental confict.

2.2.8 Bowlbyds theory of attachment

Ainsworth (1967 1969), Bowlby (1958, 1988) as cited by Fiton (2012:122) regard
attachment as an approach that seeks to explain how close relationships provide a secure base
for infants and chidren and its effects on the lfe journey. In studying the attachment, much

emphasis is directed to the nature of an inf
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other relationships (Evans and Crowley 2016:260; Alstair and Fiona, 2009:8). The study on
the bonding between the parents and infant owes its existence to theofndokn Bowlidy

(1988, 1960) who formulated the theory, referred toflast t ac hme nt theoryo.
postulates that the qualty of early paratiachment has implications on future relationships

with friends, romantic partners and other people (Sigelmad Rider 2006:387). Fitton

(2012: 132) regard attachment as the cornerstone of infant and chid development and has a

great influence on all/l areas of a personodos f

One of the studies by ¢$lattachment th€od, Ovbich emplasise hor s
the importance of early bonding between par e
effects of disrupted attachments on the neurobiological and behaviour of the primates.
According to Fitt ocstudy and 0thel stutliés oh contrélesl rahinoale arsl

clinical studies of maltreated chidren showed that chidren who have been abused, neglected,

and had a disruption on their bonding with parents have a pattern of ifelong challenges.

Other studies for exmpl e Col eman (2003) and Ooi et al
These studies also concluded that chidren with poor pahdat attachment were mostly

ikely to exhibit behavioural problems (Alastar and Fiona 2009:8). Hence, a secure
attachment is racial in a stable and confident individual who is able to adapt to his or her
environment. Keenan, Evans, and Crowley (2016:264) support the assertion basing their
argument on Bowl byés wor k of 1969. They a
attachmentsdevelop into a competent and a healthy chid who is able to create stable
relationships with others. Those with an insecure attachment develop a mistrust of their social
world associated with feelings of anxiety and guit and they encounter problemsmingfor

cordial relationships with the others.

The attachment theory originaly focused on the bonding of the child to the mother but it has

now been revolutionised to focus on the father figure. Both parents roles in attachment are
crucial as they offer dérent roles that help the healthy development of the chid. According

t o Keenan, Evans and Crowley (2016:425) t he
specialises in tickling, poking, bounding ar
cented on holding, taking and playing quietly with the infant. Such interactions between the

infant and the parents result in bonding between the chid and the parents. According to
Pietromonalo and Barret (2000:15), the bond created wil enhance the d®mtlopnd

mai ntenance of ment al representation of t he
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and these help the chid predict and understand his or her environment. According to Bowidy
(1979) as cited by Pietr omotnaarloal anwdor Ranpget
created because of the bonding between the caregiver and the infant wil be carried forward

and wil have a great influence on thoughts, feelings and behaviour in adult relationships.

Children surrounded by warm interactions of bptirents are likely to be socialy competent

as compared to individuals who are in the company of neglectiul parents or having only one
parent and or chid parent. Keenan, Evans and Crowley (2016:425) argue that chidren wil
have few psychological disonde or problems if theirr fathers are caring, involved, and
effective parents than if they are not. Keenan, Evans, and Crowley (2016:425) argue that the
situation on the ground is different given the fact that the rate of separation and divorce is
escalating Hence, chidren do not have qualty time with both parents to buid the
attachment. The burden wil fall on one figure mainly the mother, father or the other child.
Being a single parent, usualy, is dificult for her to play the role of the fatherimoiisea

result, the chid wil not have a secure attachment to protect the chid from aggressive
behaviour (Alastair and Fiona 2009:8).

2.2.9 Bronfenbrennerodés ecological theory
Bronfenbr ennefrToswalrod7s7 apna pexperi ment adenEool og
unpacks how a childdés development takes plac

chid and his or her environment (Bronfenbrenner 1977: 514). Bronfenbrenner argues that,

---the human development demands going beyond the direct obsewati@haviour
on the part of one or two persons in the same place, it requires examination-of muli
persons systems of interaction not limted to a single settng and must take into

account aspects of environment beyond the immediate situation conttuairsyibject

Bronfenbrenner identified different levels that have an effect on the development of the child.
Paguette and Ryan (2001:1) ilustrate the levels, through a graphisngation below in
Figure 2.1.

Bronfenbrenner identified different levelat are having an effect on the development of the
chid. Paquette and Ryan (2001:1) ilustrate the levels, through a diagrammatic presentation

below.
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Figue 2. A model of Bronfenbrennerds ecological
The diagram illustration above states that i

are interactional factors to be considered thus his or her immediate famiy, community

environment and the society.

Blake, Barenboim and Liben (2009:188) highligh d Bronfenbrenneroés fir

the micro systemas the one closest to the chid for example, parents, siblings, peers and
teachers. The interaction that exists between the chid and these segments has an impact on
the <chil dos dihgdaohBerki(2000) as citéddcby Paguette and Ryan (2001:2), the
second |l ayer is the mesosystem that provide:
micro system. One example given by Alastair and Fiona (2009:5) is the relationship between

the chd, tts famiy, and the school. Bronfenbrenner argues that if parents, parents of peers,
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teachers and members of relgious organisations worked together, that would bring a positive

i mpact on the childbés development (Bl ake,

The third layer according to Bronfenbrenner is the exosysfsroording to Paquette and

Ryan (2012:2), this layer defines a large social system in which the chid has no control over.
Examples given are parent workplace schedulesoonmunitybasedfamily resources. Even

the chid wil not have a direct invovement at thevel, but it has some impact on his
interaction with his own system (Alastar and Fiona, 20095). The fourth level is
macrosystemAccording to Berk (2000) as cited by Paquette and Rg&01:2), the layer
encompasses the cultural values, customs, and laws and it has a cascading influence

throughout the interactions of all other layers.

Bronfenbrenner in 1986 proposed another level called the chronosystem. Theolesieérs

life transtions as entry into puberty, school entry, death in the famiy, severe ilness in the
family and divorce. Such transitions occur throughout the lfespan and often serve as a direct
impetus for development change (Bronfenbrenner, 1986:724). Due to thge€hBagquette

and Ryan (2001:2) state that chidren react differently to these changes. Given the various
circumstances surrounding the learners they are bound to behave differently. It is the duty of
the teachers to understand each learner in the coritéhe @nvironmental factors influencing

their behaviour.

2.3CHAPTER SUMMARY

The chapter presented the theories anchoring the study. The psychosocial theory and
associated theories were explored relatve to how they are complemented the study. The
associged theories are; humanistic theory, cogniiveb e havi our al theory,
violence, social learning theory, family system theory, Bowlo s theory of at
Bronfenbrenner 6 s Theerexd chapler anpacks théh tematurgatezl to the

study.
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CHAPTER 3

LITERATURE REVIEW

3.1 INTRODUCTION

The previous chapter focused dme theoretical frameworkThe focus of this chapter is

literature review is to develop an infor med

reseacher consulted literature in order to establsh the extent and nature of learner violent
behaviour, causes of learner violent behaviour and strategies on managing learner violent

behaviour

3.2PREVALENCES AND NATURE OF LEARNER VIOLENT BEHAVIOUR

L e a r nielentsbéhaviour stems from disciplinary problems in the schools. It is necessary
to understand the extent and nature of disciplinary problems. Schools worldwide experience
various forms of violent behaviour due to related disciplinary problems andhathisa ripple

effect on teaching and learning, as well as the safety and security at schools. These acts of
violent behaviour pose a danger to the lfe of teachers and learners and affect the smooth
running of the school. According to Cotton (1990:1), magucators and students are
gravely concerned about the disorder and danger in school environments. According to the
Centre of Diseases Control and Prevention (CDC 2010:1), victims of violence can suffer

serious injuries, significant social and emotionamdge or even death.

In USA, the learner violent behaviour is a topical issue and they have had to involve various
organs of the government like the Department of Education and the Department of Justice to
gather and analyse data from a variety sourcesaio @ more complete understanding of
school based violence (CDC: 2010:1). Working in collaboration with the Centre of Diseases
Control and Prevention the two organs discovered that, in 2007, a staggering 23% of students
reported gangs at their school. Fr@®032004, a total of 10 % in city schools reported that
teachers were threatened with injury by students, compared with 6 % of teachersiribasub
schools and 5% in rural schools. In a 2007, nationwide survey of students in Gigle 9
reported the fadiwing risk behaviours: 5, 9% of students carried weapons lke a knife or gun
to school 30 days before the survey. A total 7, 8 % of students were threatened or injured
with a weapon on the school premises. A staggering 12, 4% of students were in a physical
fight on school property 12 months before the survey (CDC 2010: 1).
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The situations witnessed in the USA schools are scary. The incidents are scary because
teachers and learners are shot often to death. One such incident took place on the 14 February
2018 Elizabeth Chuck, Alex Johnson, and Corky Siemszko reportddB& Newson the 15
February 2018 on a shooting incident that resutted in 17 people kiled and 14 injured, after a
former student, Nikolas Cruz who was expeled from the school for disciptieagons went

on a shooting spree at Marjory Stoneman Douglas High School in Parkland, Florida. ABC
News, 15 February 2018, reported that the Florida shooting was not the first in 2018 in USA
schools. According to EveryTown for Gun Safety Support Fund, riéadias an average of

one school shooting weekly since 2013. The year 2018 recorded the highest school shootings
at 17 before the Florida attack (Time, 22 February 2018). The deadliest shooting rampage
happened in USA, on the ®6Apri 2007, when a 23ear-old Virginia Tech student kiled 32
people before shooting himself (Papalia, Olds, Feldman, 2009:414).

Reports of violence are a regular feature in South Africa as wel. The South African Human
Rights Commission (SAHRC: 2008) reported that the mostreeforms of violence occurred

at school level, not only by pupis to pupis but also teachers against pupis. Mgijima
(2014:198) asserts that violence in South African schools is rampant and has been so for a
while. The assertion is further supported bg tesults of the 2012 National School Violence
carried out by Burton and Leoschut (2012: xi). Their study sample compromi&&® 5
learners, 121 principals and 239 educators. The results from this research revealed shocking
levels of violent behaviour irSouth African schools. In total, more than a fifth of learners
experienced violence at school (Burton and Leoschut: 2013: xi). They also found out that, 12,
2% learners were threatened with violence at school. 6.3% had assautted. 4.7% had been
sexualy asaulted or raped. 4, 5% were robbed at school. The research further established
that one in five (20%) learners had experienced some form of cyber bulying. Alcohol, drugs
and weapons were easiy accessible to many learners: One in seven learners eggsgrted
access to alcohol, one in ten reported easy access to drugs, one in five learners claimed

having access to knives or other weapons at school (Burton and Leoschut: xii)

In a study carried out by Mhlongo, in uMgungundiovu District in KwaR&tal the report
reflects that 65% of students and 64% of educators reported seeing a weapon at school
(Mhlongo, 2017: 67). Mhlongo (2017:67) elaborated that such statistics suggest that learners

can easily access weapons and even bring them to school.
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The mediais suffused with unbelievable incidents of teachers fighting lteraly with their
students. The Daly Sunfor81July 2017 carried a headline,
online. o The incident captured on aty. vi deo
Apparently, the teacher had to manhandle the learner by the collar after he had refused to
hand over a weapon, which was in his school bag. De Wet, (2009); Mncube and Harber,
(2012) as cited by Mgiima (2014:198), say both learners and teachergually at risk, as

victims but also perpetrators of violence. Learner violence is also getting a lot of attention in
KwaZulu Natal Province (KZN) and Gauteng Province as reported bipdilg Sun of21

August 2017. The level of violence in the schools regub got the attention of KZN
Educaton MEC, Mthandeni Dlungwane, and Gauteng Education MEC, Panyaza Lesufi The
incident in KZN was recorded on an 11 seconds video showing students violently attacking
each other and other learners cheering. The DepartofeBducation in KZN alleged that
during the incident, pupils produced knives, guns, and fred gunshots. The MEC of Education
in Gauteng intervened after a video of a fight between learners went viral at the school in
Kempton Park High School in Ekurhuleriburing the incident, one of the learners pulled out

a gun but others restrained him from shooting. The MEC was discussing the matter with
matter with the principal at the school when a learner attacked a teacher. At this school
teachers and learners amet safe. Due to the incident at Kempton Park High School 10 girls
were suspended and 2 boys were expeled for taking part in the fight (Daily Sun, 21 August
2017)

The Daily Sunof 8 September 2017 reported on the gruesome murder of a learner killed in

the principal 6s of fice. The incident t ook pl .
Modi mole in Limpopo. A fellow |l earner Stabbe
over an argument of twenty rand he had won playing dice in the school premise®r Lea

violent behaviour has reached alarming proportions as portrayethéyStarnewspaper for

11 September 2017, whi ch carries a headlin
secondary school in Gauteng Province. Under the headine there is-headiudy writen,

ASome pupil s har as s The Gtarcrepdrterr spoke stdh teacheltseads | y . 0
members of school patrol team who confined to him that two learners received restraining
orders after harassing a staff member and in 2016, a pupi slapmedher after reprimand

by the teacher. Due to the state of indisciplne in the school, the MEC of Education was
considering relocating the grade 12 pupis to another place in order to shield them from the

school environment, which was not conducive fdfective learning. According to the
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reporter, due to indiscipline in the school, it has an average pass percentage of 45% for the

past years.

The Times Livef 20 October 2017 reported on the arrest of 34 high school learners. The
learners threw stonesné condoms filed with urine, faeces and eggs at the teachers at a
matric farewell party at Eastwood High School in Pietermaritzburg. During the commotion,
learners damaged school property and vehicles and one learner was injured and taken to the
hospital. During the commotion, teachers were not able to contain the learners and had to

invite the police to curb the violence.

The Dailly Sunr epor ter , Bongani Mt hi munye, covered
over a chairo The sabangayMabhemg) @ r grade 9o learneio ate |, $
Senzangakhona Secondary School near KwaMhlanga who was stabbed three times by a
classmate. The incident took place in the classroom in the absence of the teacher. A classmate

stabbed Siyabonga over a misunderstandingr achair (Dally Sun, 26 January 2018)

The CitizenNewspaper of 19 January 2018 carried a news headitdishekga horrified by

fat al stabbing of teacher from Zimbabwe. 0 TF
stabbed a Zmbabwean national thesmatics teacher Mr Vhiya, at Bosele Middle school in
Manyeding vilage near Kuruman, Northern Cape, to death. The student accused the teacher

of faling him in his examinatons. The Minister of Basic Education, Angie Motshekga,

reiterated that

..the aea in Kuruman, where the learner is from faces a number of social challenges, such
as a high number of child headed households, the breakdown of the family structure, poverty
and, substancgdhe Citizen, 19/01/2018)

The Daily Sunof 28 February 201®ad a headinefiBul | et s fly at school ¢
shot an 18yearold learner with an unlcensed frearm at a school in Denga Tshivhase High

School in Phiphidi vilage, Limpopo, after a misunderstanding.

On the 1%March 2018, theDaily Sunwriter, Zanokule Mdluli, covered an incident in which

a learner in a classroom attacked a teacher. The incident was video captured and went viral
on social media. The video showed a girl chid throwing a book in the face of a teacher. The
incident prompted the GaugnMEC for Education to investigate the circumstances that
triggered the incident.
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Burton and Leoschut, (2012: xi) assert that this violence creates an atmosphere of fear and
apprehension which interferes wi t h2018:n4¢ 6 s ab
further says those who are victims of violence whie at a young stage are at great risk in

engaging themselves in violent and -aatcial behaviour, as they grow older.

3.3FORMS OF VIOLENT BEHAVIOURS AND THEIR CONSEQUENCES
UNESCO (2009: 8) stat that violence at schools occurs in physical and psychological
for ms. The Gui de further cited AThe Worl d

identifying the main forms of violence as follows:

O«

Physical and psychological punishment

O«

Bullying

(@]

Sexual ad genderbasedviolence

O«

External violence effects of gangs, confict situations, weapons and fighting.

In discussing each form of violetitehaviour,the research discusses its prevalence in schools
and the consequences it has on teaching and learnmghojogical effects and physical

aspects.

3.3.1 Bullying
De Wet (2006:62), says;

fibullying can be defined as an intentionedpeated hurtfubicts, words or other behaviour
such as name caling, threatening or shunning, commited by an individual or

indi vi dual s against another individual or

Du Plessis and Conley (2007:43), assert that bulying is a form of abuse and bulying is
dependent on an imbalance of power. A perceived stronger individual bases the imbalance of
power on the dominatiomf the weak. According to UNESCO (2009:11), the perpetrators
strive to intentionally infict injury, or discomfort on the victim. The whole intention
therefore is to dehumanise and make the victim feel inferior. Bulying creates an unsafe
environment forlearners and is associated with other ripple effects such as injuries, trauma,

poor concentration on academics, as well as students dropping from school.

Chaux, Mdano and Podlesky (2009:525), state that-1506 school age chidren and
adolescents aroundhe world suffer from bullying at least twice a month. Learner bullying is

a problem that is present in most schools and in a wide variety of countries (De Wet
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2006:61). The rate of bulying in South African schools is high. Nesser et al (2003:5) found
that 60.9% of the 207 participants in a research project in Gauteng inditetedearners
were bulied during the 2002 school year. Du Plessis and Conley (2007:44), also argue that
the rate of bulying in South African schools its high basing their argument survey
carried out in Pietermaritzburg on previously model C schools. From the survey 38% of
educators reported having encountered bulying every day, 32% reported observing bulying
at least once per week, whie 8% indicated they were aware of hame6tbulies in their

classes.

According to De Wet (2006: 62), the main forms learner bulying are; emotional bulying
(e.g. terrorising, extorting, defaming, humiliating, blackmailng, ranking or rating of personal
characteristics such as race, didgpiior ethnicity, manipulating friendships, ostracising and
peer pressure), verbal bulying (e.g. hurtful name calling, persistent teasing, gossiping and
racist remarks), physical bulying (e.g. punching, poking, stranging, hair puling, beating,

biting, excessive kicking and direct vandalism).

3.3.1.1Cyber bullying

Due to developments in the technological world, a new form of bulying has emerged.
According to Roberts Jnr, (2006:41) bulies have gone into cyberspace to keep intimidation
going on for 24hours a day. Cyber bulying employs the use of electronic media to harass
and intimidate the victims through use ofemails, instant messaging, instant messaging,
demeaning websites and use of-pabnes (Roberts 2006:41). Some of the school bulies
abue the social media platiorms such as WhatsApp, Facebook, Twitter and Instagram.
According to UNESCO (2009:11), certain individuals who post hurtful images, in a bid to
make online and physical threats by sending hurtful emails or texts to damage others, ar

abusing cyberspace.

Russo (2015:75), assert that nearly one in five United Kingdom youngsters have been a
victim of cyberbulying with the girls mostly affected more than boys, according to the
research carried out by Anglia Ruskin University in whidademics questioned almost five
thousand young people between eleven and nineteen years. Results from the research
indicated that 18, 4% admitted that they have been victims of -byltiging and the
experience damaged their saifnfidence and mental htral This resulted in absence from

school and affected their socialisation even outside the school premises (Russo 2015:75).
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The South Africa National School Violence Study of 2012, revealed that 20.9% of the
respondents reported having experienced ehlging. The study established that 35, 3%

of the respondents experienced on line violence through pictures or videos. A total 27, 2% of
the respondents encountered online violence through instant messaging platforms such as
Mixit, BBM, WhatsApp or MSN orYahoo (Burton and Leoschut: 2013:69). There was a
large number of learners now having cell phones, tablets and an increase in computer usage
in schools; its abuse is also likely to increase. Students can also direct this form of bulying
towards their tedwrs if they get access to the contact number or email address of the

targeted teacher.

3.31.2 Consequences of bullying

The effects of learner bulying are quite devastating to the victims and individuals witnessing
it. According to Roberts (2006:39), the victims do not get immediate assistance, studies
have shown the victims are susceptible to feeling as if they are not in good health, anxiety, or
not enjoying daily activites. Burton and Leoschut (2013:70) asserts that there are high
chances of the iatims experiencing longerm mental health issues such as anxiety,
depression, seifjuries, and suicidal idealisations. Burton and Leoschut (2013:70), further
stress that victms are lkely to behave diferently from their normal conduct, some can
becone passive and may isolate themselves from their peers. When an individual is isolated
from peers, it makes someone wvulnerable as a result, one might commit suicide. There are
several documented cases of learners who committed suicide as result of bietying.
example, James (2009) documented a case of Eric Mohat a sewsaeed boy who

committed suicide after being merciessly harassed in high school in 2009 in the United

States in America. The bully said fmorei m i Wh
wi || miss youo, and he did exactly that. J a
bullying was a #Asignificant factoro in the d
2007. The Mentor High school officials confrmed thaga r | and other t wo b

class had kiled themselves in 2007. Researchers at the Yale University of Medicine in new
studies from 13 countries have found out signs of an apparent connection between the bulies

and bulied who end up committing igde (James, 2009).

UNESCO (2009:11), states that the victims can respond aggressively out of frustration,
humilaton and anger to bulying. Hence, the vicious cycle of violence continues at another

level, as the victim senses the need to retaliateefBRIR (2006:45), cited incidents where
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victms of bulying resort to deadly violence as a form of revenge after being bulied. These

are some of the examples given:

1985: A 14year boy kiled a principal and wound#atee others

1988: A l1l6year boy inVirginia took a pistol and frebombs to school. One teacher was
kiled, and the other teacher wounded.

1996: A 14year boy in Washington kiled a peer who had teased him, another student, and a
teacher (Roberts JR, 2006:45).

Learner violence through usd guns surfaced among South African students as reported by
Monama in The Star newspaper of 15 September 2017. The story ran the headline
ASchool boy shoots rival. o The rival l earner
leg. Such situations needddressing by the Department of Education (DoE) before classes

can resemble war zones.

The Daily Sunof 29 September 201¢ arried a headline #AGrade 2
bully. 6 The reporter, Sifiso JimtarySchoeelported
in Gauteng Province brought a gun to shoot another learner who had bulied him previously.

The police attended the scene and they managed to confiscate the gun from the learner. What

is worrisome in this incident is that the chid is so young $out i | | got access t

gun.

Roberts JR (2006:38), asserts that bulying can affect the academic performance of the victim
as they concentrate much on mechanisms to escape from tormentors. The victim in this case
loses concentration in the classnd t hi s has a negative &effec

performance.

3.3.2Sexual and Gendetbased Violence (SGBV)

Burton and Leoschut (2013:20) states that both males and females are victims of violence,
but certain types of violent behaviours are msi®ngly associated with women. Such forms

of violent behaviour are gendbased violence. Bloom (2008:14) as cited gntre for the

Study of Violence and Reconciliato©RV), (2016:4) says SGBV is a term used to capture
violence that occurs because othe normative role expectations associated with each gender,
as wel as the unequal power relationship between the genders within the context of a specific
society. The primary targets of gendexrsed are women and adolescents. Girls are not only

exposd to certain forms of SGBV they also suffer exacerbated consequences as compared to
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what man endure (CSRV: 2016:4). A girl chid is wulnerable to the most common form of
SGBV involving rape, sexual harassment, sexual exploitaton and trafficking for sexual
purposes and other forms génderbasedviolence (CSRV 20165).

The South African School Violence Study of 20BEurton and Leoschut, 202®) observed

that female learners experienced sexual assault including rape which was at 7, 6% compared
to male leaners which was at 1, 4%. The study further found the girl chid was also a victim
of other forms of violence that included unwanted touching at 70%, being pushed or shoved
into toilets at 14,9%, being subjected to verbal abuse or teasing at 6,8%. Thalsiufbund

out that 90% of the perpetrators tended to be primarily males. This is further supported by
Mncube and Harber (2012) as cited by Mgijima (2014:199) who found that sexual
harassment of female learners by males is prevalent in many South Aficaals. Mgijima
(2014:305) also cited the report of Prinsloo (2006: 305), who pointed out to shocking reports
in newspapers from 1998004, which have shown that sexual harassment of female learners

is a problem in many schools in South Africa.

3.3.2.1 @nsequence®f sexual abuse and Gender Based Violence (GBV)

Donald, Lazarus, and Lolwana (2012: 231) argue that with the current rate of HIV/AIDS
pandemic, given the increase of chid sexual abuse in South Africa that contributes to
increase in HIV infeatin among the learners. Bon (2012:92) states that chidren who suffer
from abuse and violence show immediate signs of distress, including high rates of anxiety,
eating disorders, suicidal thoughts, behavioural problems at the school, deterioration of
acadens performance and relationship problems with peers. On the other hand, there are
long-term effects such as poor adult health, poor personal relationships and being at high risk
of committing violent crimes (Bon 2012:92). Bon (2012:92) further states sbatially
abused victims are likely to end up abusing alcohol and drugs. The reason why they tend to
abuse drugs and alcohol is to cover up the emotional wounds created as result of the rape.
With such situation, it is likely that the girl wil drop out froschool. Sexual violence and
sexual harassment on the girl chid may result in teenage pregnancy. According to the report
on publc hearing on schebhsed violence carried out by the South African Human Rights
Commission in 2005 and published in 2006entge pregnancy was a matter of concern,
accounting for a third of all births in South Africa (Report of the Publc Hearing on School
based Violence 2006:7). Pregnant learners who are not granted maternity leave are likely to
drop from school or miss less® or even important school formal tasks. Consequently, they

fall at the end of the academic year.
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3.3.3 Gangrelated violence

De Wet (2016:2) asserts thathoolbased violence and gangsterism are interlinked. She
further says that gangsterism accounts the escalating levels of learner violence inside and
outside school premises. Gangsterism is the use of tactics associated with gangsters such as
intimidation or violence in order to achieve something. Colins Dictionary defines it as a
culture of beloging to organised gangs of criminals who depend on violence. Veriava, Thom
and Hodgson (2017:298) define a gang as i a
intimidate and commit violent acts or oth@rimes, and which defends itself physically
againstviolent acts of other groups. The gangs are a phenomenon in the schools but mainly
they have their roots emanating from the community gangs. The ripple effect of their
activities permeates into the schools, spreading violence in the school premiseeraimcef s

them belong to the street gang groups.

Mncube and Madiizela Madiya (2014:48) from their research in the Western Cape they
found that learners engaged in gangsterism. One learner interviewed in Western Cape has this

to say:

Many learners in our sobl are in gangsterism in the community. The gangs are
fighting each other, and then the learners cannot come home, because they are going
to get hurt . Some | earnerseéare gangsters
know what gonna happen becauseishé the class and he is a gangster and the other
gang is going to come and hurt him while | am in the class because we are in fear and

we don't know what is going to happen because they can come anytime and.hurt him

The findings of Mncube and MadiklzeMadiya in 2014 the Western Cape concur with de

Wet's study based on the published articles from Cape Times newspaper published between 1
January to 31 June 2014 that explore violence in the Western Cape particularly in the Cape
flats (de Wet, 2016:3). rbm the study, de Wet found out those young children, some of who

are only nine years old, were already affliated members of gang groups (De Wet, 201635).
One of the articles reported by Damba (2012:
teenag r s " ando aboutaded I1g2zango ma b SMets2@l65f.i ght i r
Gangsterism is not only experienced in the Western Cape in South Africa. One of the
respondents in the research that was carried out by Van de Walt and Oosthuizen in 2006 in

the Southern Region of North West stated that, "Some learners are involved in gangs from

townships so they bring some of the outside issues into school, because they don't want to let
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down their peers'(Van der Walt and Oosthuizen, 2007:332). Ncosta and &SR613:6)
research on school violence in Eastern Cape Province found out that 37, 5% of the 80

participants identified gangsterism as prevalent in their schools.

Research identified gangsterism as a thriving phenomenon in schools. Existence of gang
relaed violence in the schools fuels violence as it is associated with rivalry among different
gang groups. There are various reasons why learners are caught in the web of gang violence
at school and why learners join such notorious groups. The results afctesgone in
Rochester and Seatle on Youth Development, showed that low attachment and commiment
to school, school amsiocial behavior, low achievement, poor grades, association with
delinquent peers, little belief in conventional rules, and positvteidats towards drugs were
associated with the probabiity of joining a gang (Centre for Mental Health in Schools at
UCLA:2007:6). Studies of de Wet (20165) in Western Cape flats attribute the growth of
gangsterism to a lack of recreational facilties adl as the socieconomic in Western Cape
townships traceable to the country's history of apartheid that brought inequalty and poverty
in the townships. Because of poverty, people in the Western Cape had to seek economic and
social survival through selin alcohol and drugs and these individuals become the role

models of the young people of the school going. age

3.33.1 Consequences of gang violence

The Melbourne study carried out by Rob White in Australia included 50 youths under the age
of 25 and over laove the age of 15. The study showed that gangs are a problem in the sense
that t hey ar e associated wi t h i a gang" t ha
confict with another group or gang. In some cases, the gang would involve in "mobbing"
thus swounding members of another gang group and violently assauling them (White
2007:25). Esbsensen, Winfree and Taylor (2001:123) state that research shows that young
people who are afflated with a gang tend to engage substantially in morgo@aki and

criminal behaviour than those who are not affliated to a gang group. Due to engagement in
violent activities, they are more lkely to get hurt compared to other learners who are not
gangsters. The assertion is supported by the Perth research condudiedysia with the
objective to gather information on the nature and prevalence of youth gangs in Perth
Metropoltan area, and identifying ways of curbing gangsterism in the community. The Perth
study showed that gang members are more likely to be viatinasd injured more than non

gang members (White 2007:26)
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De Wet (2016: 3) stated that gangsterism stirs a negative impact on the learners, teachers,
parents, authorites as well as the community. Mncube and MadiMaadya (2014: 49)
revealed that gangsism instils fear into learners and teachers, not only in the school
premises but also even on their way to and from school. They further attribute the fear of
one's safety at school to negative implications on the learners' commiment to school, school
attendance, and relationships with other learners. These negative implications have adverse
effects on the qualty of teaching and learning. According to World Health Organization
(WHO),1997) as cited by Alagappar, Leu, Lee and Wong (2017: 1) gangsteassociated

with long standing effects such as physical, emotional, and psychological implications for
both learners and teachers. The implications also include " distress, redueesteseff, risk

of depression and suicide, reduced school attendangegaired concentration, fear and

diminished abilty to learn" (Alagappar, Leu, Lee and Wong (2017:1)

Gangsterism creates situations of conficts in schools. Such conficts can be disastrous,
leading even to death of some learners and teachers. UNESCQ (2003) whi ch says
learners are involved with gangs or Ive in communities where gangs and drugs are part of the
culture, this can directly lead to fighting, weapons and drugteekl violence within the

school

3.4CAUSES OF LEARNER VIOLENT BEHAVIOU R

The factors t hat cause violence ar e di scus
theory. The factors are grouped into teacher related factors, learner related factors, parent
related factors, and school related factors and societal related .faldtersdentification of the

key causes formulating the remedies to the problem of learner violent behaviour.

Dhlamini (2014:841) concurs with Bronfenbrenner's ecosystem approach and argues that the
social and physical environments provide guidance to kmmal patterns in schools. She
further contends that behaviour can be instigated by -s@tioomic status, poverty situation

and violence within the community, famiy set up and the guidance and counseling given to
a learner. Van de Walt and Oosthuizertheir research in North West Province in 2006 trace

the problems of learner discipline to the general lack of discipine in the broader society
ingering due to the experiences in fightihg against apartheid (Oosthuizen and Va de Walt
2007:333). Deeper derstanding of these causes should assist to formulate approaches to

curb |l earnerso violent behaviour.
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3.4.1Individual risk factors

Bronfenbrenner 6s centr al point focuses on t
aspects and behaviour of thatdi vi dual . Bronfenbrenner 6s ana
(2010:92) who asserts that many cases of conduct problems disorders are related to the
genetic or neurological factors and culminate in a dysfunctional family. Kassin, Fein, and
Markus (2017:468) ephasise the role of biological factors as crucial in explaining why

certain individuals are aggressive. Biological factors are genes, gender, age and natal birth
complications. Other factors that contribute to behaviour change for example, the abuse of

alcohol drugs, lack of setfontrol and prenatal and low esteem are discussed.

3.4.1.1Genes

Schultz and Schultz (2009:211), state that development is by epigenetic principles of
maturation, which means that inherited traits determine the characteristicsachf e
development stage or behaviour. The genes infuence all genetic characteristics for example
being violent. Sunstad and Simmons (2009: 774), state that the genes are responsible for
transmitting hereditary characteristics and regulating the behavioanyoforganism. The line

of argument states that being violent i's ger
born with genes of aggression. Researchers focusing on human violent identified a certain
gene called Monoamine Oxidase (MAOA), whick associated with violent behaviour

(Kassin, Fein, and Markus, 2017:468).

The assertion of behaviour determination due to genes is traced to chidren who start to
exhibit violent behaviour at a young age and continue to exhibit the aggression in older age
According to Kassin, Fein and Markus (2017:468), researchers who utiised the studies on
identical twins, noxidentical twins and adopted chidren support the notion. The studies of
identical twins and noementical twins seek to explain the role of gerie determining why
certain individuals behave violently. On the findings, the identical twins, who shared the
same genes, were more simiar in their aggression compared taentcal twins, who

share only part of their genes. On the adopted chidileey resembled their biological
parents in terms of aggression. Analyses from this study suggest that heritability is crucial is
crucial in explaining a third and half of the variation in chidren (Kassin, Fein, and Markus
2017:468).
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3.4.12 Attention-Deficit/ Hyperactivity Disorder (ADHD)

Famiy, twin and adoption studies have been utilised genetics to show that ADHD is
hereditary (Biederman 2005:121@1; Ward (2000) as cited by Anderson (2007: 115).
Paraone et al (2005) as cited by Bierderman (2015:1&1&e that ADHD is a multifactorial
disorder with complete etiologic and strong genetic underpinnings. Hence, the disorder is

passed on to the offspring from the parents at conception.

War d (2000) , as cited by Ander BHDndisplag 0 0 7 : 1
disruptive behaviour, poor abilty to sustain attention, are hyperactive and impulsive with a

|l ow frustration tolerance, and have drastic,

Biderman (2005:1215), states that an ADHD adolescent is at high risk for academic failure,
low-esteem, poor peer relationships, parental confict, delinquency, smoking and substance
abuse. Other forms of behaviour associated with ADHD include defiant disorder, conduct
disorder and learning disorders (Biderman 2005:1216). ADHD affects at #ash 30% of
children worldwide (Biderman, 2005:1215). This revelation shows that a large of number of

students in classes could be affected with ADHD.

Learners affected by ADHD have many features that trigger violent behaviour at the school,
even outsidethe school premises. Hence, learners with the disorder are lkely to react
violently to many situations at school even those, which do not threaten an individual. On the
other hand, Kaiser and Rasminsky (2009: 23) argues that genes do not operat®inasolat
they operate within a particular environment to trigger disorders lke ADHD. He argues
further that some genes are due to physical, social or cultural factors in the environment.
Hence, according to Kaiser and Rasminsky (2009: 23), heredity is estihyd Given the

right environment at the right time, any behaviour influenced by genes such as violent
behaviour is changed. The individual interaction with the environment is crucial in shaping

someonebs behaviour |l argel y.

3.4.13 Age

Eisenbraum (2004262) argues that school violence follows a pattern based on the age of the

student. Such violent behaviour as fighting on school grounds are high among senior
students, thus mainly learners in grade eight and nine exhibit behaviours such as weapon
possessn and drug use. Students in is prevalent among high school learners thus those in the
FET phase are therefore more prone to exhibitions of violence (Furlong and Morrison,

2000:462).
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On the other hand, it is prevalent in schools that older students Haeagsung students.

Shumba and Ncontsa (2013:462) who state that older students from the upper grades tend to
terrorise students from lower grades and older students attending the same class with young
learners support the notion. The Department of Educab s pol i cy age cohor
creating such a situation where old students are integrated into the same class with the young
learners with the correct age for those grades. In a study carried out by Steyn and Singh
(2013:7) revealed that age cohata contributing factor to learner violent behaviour. In this

study, the learners and teachers assert that age is a contributory factor to learner aggression
behaviour. Anot her teacher stated that, i ma

odertan the other | earners in the grade. o

3.4.14 Sex or gender

Boys at school are more lkely to be perpetrators of violent behaviour. This assertion is
supported by Harris (1992) as cited by Shaffer and Kipp (2007:549), who state that the data
from one hundrd countries around the world shows that boys and men are more physicaly
and verbaly aggressive on average as compared to girls and women. The study conducted by
Nconsta and Shumba (2013:11) in Buffalo City in the Eastern Cape Province revealed that
older school boys are mostly blamed for violence in the school. The study also revealed that
boys who have recently gone through initiation into adulthaodagkrwald terrorise the girls

at school. They even extend their terror to the other young boys.

Eisebaum (2007:462) and Myers (2013:358) argue that males are likely to be perpetrators of
violence due to their high level of testosterone compared to women. Testosterone is a
hormone that signals the body to build muscles, male red blood cels and ingate th
production of sperm (Anderson 2007:27). Males have higher levels of testosterone compared
to females as from the stage of adolescence. Certain body features like being muscular and
development of deep voice gives a male an urge over the female. Médme fseperior figure

that can use such features to undermine others, especially women.

Research conducted on a variety of animals has found a strong link between testosterone
levels and aggression. In another study on human participants, this study fdutitbse
participants with high testosterone levels were more rambunctious and showed crude
behaviour than those with low levels of testosterone (Kassin, Fein and Markus (2017:468).
Testosterone levels were high among prisoners convicted of serious deat @imes

(Myers, 2013:358). On the other hand, members with low levels of testosterone tend to smile
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more and were academicaly successful and socially responsible (Kassim, Fein and Markus.
2007:468)

However, testosterone does not operate in isolagear (2003:10) states that another
hormone, cortisol, works cordially with testosterone. The studies have found out that the
testosteronriolence relationship was strongest when cortisol level was low (Bear 2003:10).
Hence, the two hormones regulate amother and they work antagonisticaly. Hence, lower

levels of cortisol promote an increase in violent behaviour.

Kaiser and Rasminsky (2009:23), state that boys are likely to be perpetrators of violence due

to their high association with dificult tempenent, Attention Defict Disorder (ADH),

learning disabiites and nervous dysfunction. The environment in which the boys grow also
plays a pivotal role inculcating violent behaviour. Parents who reinforce aggressive behaviour
especialy on boys perpetuatbe violent behaviour. Zakwaxler and Polanichka (2004) as

cited by Kaiser and Rasminsky (2009:23) assert that parents tend to treat their sons and
daughtersdé anger and aggression differently.
anger and aggssive behaviour and with girls, they regard it as antisocial Kaiser and
Rasminsky (2009:23), further state that boys tend to spend much of theirr time on rough and
tumble than girls.

3.4.15 Prenatal factors and birth complications

The behaviour and dde of the mother during pregnancy have ripple effects on the behaviour
of the chid. Wolfe (2013:183) asserts that chidren born from mothers consuming alcohol are
likely to develop foetal alcohol syndrome or other effects of being born to a mother who is
addicted to alcohol. Foetal alcohol syndrome may lead to mental retardation and in cases
when it is slight the chidren might attend school with other chidren not having the disorder
but the school environment might be challenging to him or her as heeonegds to adapt to

it (Anderson, 2007: 160). Anderson (2007:160) further says the chid wil confront school
environment that requires him or her to cope with academic work and be acceptable with
other learners. The chid wil not cope with schoolwork agesult wil develop low self

esteem and these factors wil pul him or her into-smtial behaviour.

On the other hand, children who are exposed
of nicotine, marijuana and other substances during prégnancy are associated with later
behaviour problems or conduct problems (Wolfe, 2013:183). Some birth complications can

resutt in brain damage because of head injuries. Anderson (2007:206) focuses on the
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importance of the brain, arguing that it is thasis of all behaviour whether learned or
genetic. Hence, the brain regulates all activities of the body, even behaviour. Thénefore
damage can be disastrous to a child later in life. Anderson (2007:207) argues that head injury
damages the brain ohe central nervous system (CNS) and, as a result of the injury, it can
inluence behaviour and later predisposes the person to be violent and crime. The assertion
that violent behaviour is infuenced by birth complications is supported by a study done in
Copenhagen where 847 chidren were randomly drawn from a birth cohort of more than 9000
babies (Anderson, 2007:157). Their teachers assessed the selected children for aggression and
the results confrmed that the chidren with high levels of birth complisatwere more
aggressive compared to those without birth complications (Baker and Mednick, 1984 as cited
by Anderson, 2007:157).

3.41.6. Low selfiesteem

Kassin, Fein and Markus (2017:465) argues that people with loveste$ém are more lkely

to be agressive in comparison to people with an average or higestelfm. Gouws, Kruger

and Burger (2000:83) define selfteem as the value individuals place on themselves. Most
learners at secondary school fall within the category of adolescents and actor@ouws,

Kruger, and Burger (2000:83), at this stage the young people tend to compare themselves to
their peers. Adolescents tend to compare each other in aspects such as physical appearance,
intellectual abilties, talents, and social skils. Young péoe , according to Bow
attachment, are affected if safppraisal is negative and this leads them teceeifcious and
embarrassed behaviour (Gouws, Kruger, and Burger, 2000:83). Leary and Baumeister
(2000:9) regard sefsteem as sociomeer thatmonitors the qualty of personal relationships

and motivate behaviours that assist an individual to maintain a level of acceptance by others
(Leary and Baumeister, 2000:9). Hence, the results from the comparison can be dangerous to
the young people Essentialy, if someone value herseff or himseff lowly it induces
embarrassment that can drive someone towards anger and isolation. On the other hand,
positive seffappraisal results in the adolescents gaining feelings ofweeli and the

individual aquiring high selfesteem (Gouws, Kruger and Burger (2000:83).

With high selfesteem, the learners wil acquire confidence and-wsethiness. These
positive aspects pave a way for the |l earner
stable (GouwsKruger and Burger (2000:83). An emotionally stable learner is able to engage
other learners and work cordially with them and even with teachers. Due to the character,

they are bound to get a good reception from their peers and their teachers. Withouphe gr
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they are lkely to feel secure and they do not feel threatened by anyone. On the other hand,
low selfesteem can be disastrous to the chid, as they have to deal with their low confidence,
isolation, and anger. If they are criticised for any wronggldiney are easily upset and
disturbed (Gouw, Kruger and Burger, 2000:84). The nationwide study conducted in Ireland
showed that chidren who are bulies or victims of bulies had a lowesttem compared to

other chidren, and are associated with ded#mijbehaviour (Mann, Hosman, Schaalma & de
Vries, 2004:362).

On the other hand, extremely high esteem is lkely to instigate violent behaviour. Extremely
high selfesteem results in the growth of narcissism. According to Kassin, Fein, and Markus
(2017:469, narcissism is associated with an inflated sense ofveeth and seliove, having

l ow empathy for ot her s. Narcissism 1is al so
feelings and being very sensitive to any provocation. Chester & De wall P@ 5Vall et al,

2013; Krizan & Johar, 2015 as cited by Kassin, Fein and Markus (2017:465), argues that
narcissism is correlated with violent behaviour because a slght dent by provocation
especialy in publc wil make someone to react violently in ordemémntain that sekvorth.

Largely narcissism is an extreme gmile and as result one wil not consider the views or
feelings of others. As a result, a person is lkely to react violently whie seeking to uphold the

selfpride with a slight perceived @vocation.

3.4.1.7Poor seltcontrol

Kassin, Fein and Markus (2017:465) argue that pookrceatiol is one of the strongest
factors instigating crime, bulying and aggression towards others. They further argue that
individuals with strong seffontrol ae lkely to resist impulses of anger and are able also to
behave in ways that are consistent with their personal and societal standard norms on

appropriate behaviour.

3.41.8Drugs and substance abuse
De Wet (2013: 170) wr it ising tedndyer,tthe dritkdg) smpling e d  t
and drug taking teen is much more lkely to be getting into fights, stealing, hurting other

peopl e, and committing other delinquencieso

Hence, learners who take drugs and consume alcohol are likely to get into txihbtee
school authorities, as they are lkely to be violent to other learners as wel as to the teachers.
WHO (2016:2) state that alcohol affects the cognitive and function of an individual after

consuming it. It further says the abuse of alcohol redtioesselfi control, risk assessment
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and increase emotional impulsivity. The behaviour change wil make a person lkely resort to
violence with any slight provocation. Because of the effects of alcohol consumption,
schoolchildren intoxicated by alcohol alieely to fight with other learners at school and even

with teachers. The assertion is complemented by a study which found out youth who reported
being under the infuence of drugs at school at least seven times within a year were ten times

more likely ttan other students to bring weapons to school (Eisebraun,2007:462).

As alcohol distorts the normal cognitive functions, decreasecaaifol and increase the risk
assessment, learners under their influence pose danger to other learners and to the teachers
While under the infuence of alcohol, their chances of engaging in violent confrontational

attacks is high within the school premises.

Cross and Barnes (2014:293) argues that learner violent behaviour from young people should
not be perceived as problatis individual behaviour but instead be understood as complex
behavioural patterns that emerge in the context of various environmental, social and
community factors. There is a need to consider other factors instead of blaming an individual
learner. The mvironment plays a crucial role in determining the behaviour of students. The
other factors are the famiy, society and the school as the factors surrounding a learner and

with a great influence in shaping their character

3.4.2 Family related factors

Pretaius (2000:39) regards the family as an institution, based on the organised and legaly
determined unit of a father, mother and chidren. The African perspective defines a famiy as
a unit of closely related individuals that include nuclear family memhengh is the father,
mother and chidren as wel as the extended family members. Kendal (20B&SH8
defnes an extended family as a unit that is made up of relatives in addition to the nuclear.
The extended include grandparents, aunties, uncles dmed wklatives that are close to the
nuclear family (Kendall 2010:359). The most crucial function of the famiy is to ensure the
upbringing of chidren according to the norms of the society, which most people uphold and
abide by. Hence, it is through themily that a chid learns socialy acceptable or
unacceptable behaviour in relation to the behaviour, atttudes, and views of his or her felow
man (Pretorius, 2000:41).

In order to understand why individual learners, behave aggressively, theoreticalcipespe
were consulted. Systems theory is one such theory. One branch of this is the family systems

theory.
49



3.42.1 Parental styles

The Canadian Council on Learning (CCL) define parental styles along two dimensions thus:

0 Responsiveness: how wel the parast attuned to the chid and able to

respond to the childdés needs and inter

O«

Control: how much the parent supervises and disciplines the chid and requires
obedience and setontrol.
(CCL: 2008:2)

Therefore, a parent plays a crucial role in ingfia sense of security and as wel as
discipline to the <child at h o me . The way th
discipline in the chid determine the parental style. CCL (2008:2) identified four parental

styles and it further offered aidéfr explanation on each parental style.

0 Authoritative: demonstrating high levels of both control and responsiveness

0 Authoritarian: demonstrating a high level of control and a low level of
responsiveness

0 Indulgent/permissive: demonstrating a low level aointrol and a high level of
responsiveness

w~

0 Neglectful: demonstrating low levels of both control and responsiveness
(CCL: 2008:2)

Posttive attributes are associated with the authoritative parenting style. Sigelman and Rider
(2012:502) argues that chidraaised by authoritative parents are the best adjusted; they are
associated with cheerfulness, socially responsible; selant and work cooperatively with

adults and their peers. The parents who adopt an authoritative style are able to raise chidren
who function properly in their society because of the norms and values they instil in them.
The parents prepare their chidren for the future chalenges. According to Underworld and
Rosen (2011:132), these parents are successful in raising a sociabgdadyds/idual since

they adopt a firm and consistent discipline and they encourage discussion with their chidren.
Such parents offer a warm atmosphere to their chidren and this is important in the
socialisation of chidren. Such chidren wil abide Ing trules and wil not be violent towards

fellow learners and the teachers at school.

Steinberg and Sik (2002) as cited by Underworld and Rosen (2011:132), argues that

authoritarian, permissive as wel as neglecting or rejecting parenting styles ar@tesgsoc
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wi t h a variety of childrenods probl ems i ncl

diminished social competence.

3.4.2.1.1Permissive parenting

In permissive parenting, also referred to as laifmez chid parenting style there is
minimum paental control. The chid who grows up under such a famiy wil have too much
freedom, as there are no or few rules applied (Pretorious 2000:65, Eisenbraun 2007:464).
Although these parents are loving and lenient their major defect is not setting establish
rues or limts leading to aggressive behaviour that may be regarded as permissible
(Eisenbraum 2007:464). Largely, chidren from permissive parents are not prepared wel to
function in the larger society. Sigelman and Rider (2012:503) argue thaterchiolr
permi ssive parents ar e i ceftrede mebelioump ainhless and |, ag
low in independence and achieverbent C hfromdpereissive parents are spoit kids
since they lack setfontrol and morals and these are likely to engageonfrontations with

other fellow learners and teachers at school. The chid is lkely to make mistakes in his
decisions and choices, as the chid is not adequately prepared in his progression towards
social realty by the parents (Pretorius 2000:53)is Idificut for a chid to adapt to the
environment, especially the school environment, as societal norms and values were not

conveyed to him from home.

3.4.2.1.2Authoritarian parents

Eisenbraum (2007:464) posits that too little parental is detrimanthl too much control is

harmful. Too much control is associated with authoritarian parents. Oliver and Oaks1994:200

as cited by Eisenbraum (2007:464) describe the attributes of the authoritative parents by
stating that, Ar i gi dngtthg ordes thatoid present thfoagh mise ofi n
domineering, authoritarian chidaring methods, possibly with excess physical punishment,

and angry emotional outburstso

Hence, in authoritarian parenthood, there is use of force and a chid is not allowquiess e

his or her views. Such parenting does not help the personalty growth of the child.
Underwood and Rosen (2011:137) argues that the use of punitive disciplinary protocols does
not promot e t he devel opment of t tbehaviourh i | d 6 s
Fieldman (2009:415) assert that open hostiity wil build between the parent and child if there

Is constant criticism, angry coercion, or rudeness. The famiy situation wil result in breeding

a chid associated with anger and the chid eadsiy burst on any silent provocation from
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other learners at school or teachers at school. Sigelman and Rider (2012:502), who argue that
chidren from authoritarian parents tended to be moody, seemingly unhappy, and easiy
annoyed, support this. These asgns associated with people who engage in violent

behaviour.

3.4.2.1.3Neglecting/ rejecting parenting style

The worst development occurs when parents neglect or reject parenting style. Underwood
and Rosen (2011: 132), postulate that parents who aeetimgj and neglecting are less
involved in the personal development of the chid and are characterised by exhibiting low
levels of warmth as well as setting few expectations from the chid. As the parent cut the lines
of communication this wil have negadi effects on the socialisation of the chid. The chid

wil not be prepared to fit in the society since the parents would not have played their part of
instiing values and norms of the society. As chidren from such a famiy lack parental
support, Sigehan and Rider (2012:503) assert that they are lkely to display behavioural

problems such as aggression and tantrums as early as 3 years.

In a study carried out by Mestry, Moloi & Mahomed in six inner city primary schools in the
city of Johannesburg, theagiicipants mentioned the problem of fiovolvement of parents

as wel (Mestry, Moloi & Mahomed, 2007). They also found out that schools not getting the
support of parents encounter disciplinary problems, poor safety and the morale of learners
was also lv (Mestry, Moloi & Mahomed, 2007).

3.4.2.2 Marital conflicts or parental hostility

Eisenbraum (2007:464pssertsthat the most violent institution in the society beside the
miitary and law enforcement agencies is the famiy. Indeed, given the level afstiom
violence in South Africa, the assertion is acceptable. Exposing chidren to domestic violence
has a ripple effect on their behaviour. Studies done on the effects of domestic violence on the
|l earner 6s behaviour and eindeed i abidren! expdsedn ©t | o n a
domestic violence exhibit many behavioural and emotional problems compared to other
chidren (Bartol 2002:240). Bartol (2002:240) focused his argument on such studies carried
out by Achenback and Eldelrock in (1983), Fantuzzne(ab91) and Parkingson & Vargo in
(1989). These studies found that chidren exposed to domestic violence display more
aggressive and antisocial behaviours as well as fearful and inhibited behaviour. The studies
also show that such chidren show lower i@ocompetence and interpersonal skils in

comparison with other children.
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A home is a crucial institution for socialisation therefore; chidren wil copy that violent
behaviour from their parents. Al ast aacel and
learning theory (Bandura 1977) and state that we learn from the example of others. Alastair
and Fiona (2hévayg thefamily atthante eact anéd behave therefore has a direct
impact effect on how a chid wil model viewed behaviour and syEs#ly display simiar

behaviour al traits. o

3.4.2.3 Family decadence and family instability

Pretorius (2000:55) regards a family as a community in which chidren learn the social
vitues such as respect and spirit of soldarity of communal belonging. e Heatidren
partaking in the social vitues become part of the broader society (Pretorius 2000:55). To a
large extent, the famiy instituton has a responsibiity to shape the character of its siblings
and prepare them to ft in the larger community. le #ibsence or in some dysfunctional

family institution chidren wil not be well prepared to function properly in the larger society.

The family structure has been affected by the advent of modern industrial society. Pretorius
(2000:56) argues that the stture of the society has been vigorously revolutionised due to
scientiic and technological advancements. Emie Durkeim (A1888) beleved that anti

social behaviour or deviant behaviour is traced to the rapid social change and lack of social
integratonamong the people (Kendall 2010:179). According to Durkheim, the upheaval was
brought about by Industrialisation (Kendall 2010:179). These changes have been responsible
for family decadence. During the pr@lustrial society, the structure of the family snatact,

and the extended famiy played a crucial role in fulfling the various famiy roles (Pretorius
2000: 56). The chid was isolated from one of an important socialising agent, which is the

extended family.

With the onset of industrialisaton memc to leave famiy to look for work in urban areas
and compromised family life for the sake acquiring money to support the famiy. Eventually
with the growth of urban areas, the nuclear famiy had to join the father who was working in
town. The migration ©a nuclear family into urban space brought a change in the traditional
family set up. The famiy has become isolated from the extended family and it started to work
as a separate unt, thereby becoming wunerable (Pretorious, 200057). Before
industrialisation, the nuclear family was linked to the extended family. The upbringing of a
chid was a collective effort between the extended family and the nuclear famiy. The society

played a crucial role in instiing societal values and norms in a chid. A il regarded as
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a community chid and each of the community assumed the role of a parent to the chid.
Chidren become wulnerable due to modern capitalist society, which emphasises
individualism not collectivism that was upheld by the old African sociétye youths are

currently cut off from the | arge societyds c

Richter and Morrell (2006:151), argue that the nuclear famiy in South Africa has been
disturbed due to the rise of single parenthood households mainly headed by women. They
further statethat the majority of black chidren are born out of wedlock and a minority dwell

in two parent households. The majority of scholars hold an assumption that single parenthood
headed by women as fdAdysfunctional femcmiol y 0o ( R
the father brings about a negative effect on the social development of the chidren, especialy

the boys. Richter and Morrell (2006:153), argue that it is usualy difficult for black single

mothers to raise a black male into a respectable andnsiisipoblack man.

3.42.4 Divorce

According to Ryan, Claessens and Markowitz (2013:11) famiy instability is associated with

t he chil dos antisocial behaviour. They fur:
divorced have more behaviour problems thamsé in intact famiies and chidren Iving with

a stepparent tend to have more behaviour problems. Fagan and Churchil (2012:13) argues
that chidren who are engaged in fighting at school are from broken homes. Divorce has been
associated with many negati effects. Divorce affects the upbringing of the chidren. During
divorce, chidren are neglected as the parents concentrate on their misunderstanding. The
process of divorce and final separation leaves chidren with-téong emotional and
psychologicals c ar s . Parent al divorce contributes t
behaviourso whi ch include weapon carrying,
Churchill, 2012:36).

After divorce, children are s e pamtioaWileresult f r o m
in family disruption and according Buker (2
control. He argues that chidren from single headed famiy are more likely to have low self
control. For a chid to acquire high setintrol thefamiy must be stable with both parents
effectively playing their role as socialising agents to their chidren. Blackwel and Piquero
(2005); Vazsonyi (2003) as cited Buker (2011:269) assert that patriarchal and matriarchal
famiies have an impact on thiermation of sefficontrol and studies usually state that in

patriarchal famiies there is more effective monitoring and disciplining than in matriarchal
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families. Thi s IS Ssuppipratt endd | dogyy Mofynmhamdoar c
stating that theabsence of a father is destructive to chidren because the chidren wil lack the
economic resources, role models, model disciplne, structure and guidance that the father
provides (McGuirk, 2016:2). Hence, divorce has devastating effects especially efor th
mothers who are unemployed or in less paying jobs as they carry all the burden of taking care

of the chidren with limited resources. Divorced mothers are mired in emotional and financial

strain.

3425 I nfl uence @aconomia situation 6ree chilb c i o

The American Psychological Association, Task Force on Smmumomic Status, 2007, as

cted by McGrath and Elgar (2015477) state that the ssmmimomic status (SES) is a

concept that refers to an individual's social class position in so@iegy.social stratification
depends on material gains, i ncome, occupatiao
status measures a familyds income and educat
Famiies are low, middle or high class inns of their socioeconomic status based on the

parentsd earnings and materials they acquire

According to Atici and Merry (2001) as cited by Alastair and Fiona (2009:17), parents within

the low socieeconomic scale are not abte supply material support at home and this has a

ripple effect on the behaviour of the chidren. Poverty is associated with famiies of low
sociceconomic status. Jenson and Fraser (2011:25) highlighted that poverty is a risk factor

for many problems expere nced by children and vyout h. Lar
Swedish schoolchidren found that chidren from lower seconomic groups were
considered by teachers as having more emotional or behavioural problems more than their
peers from higincome households (Alastair and Fiona, 2009:17). McGrath and Elgar
(2015:478) , i n support of Al astair and Fi
economically disadvantaged famiies are strongly associated with behaviour disorders such as

defant disorders roattention hyperactivity disorder.

Sigelman and Rider (2006: 427:428) analysed why chidren from lower -socimmic
experience behavioural problems. They identified stress as one major factor. Jenson and
Fraser (2011:32) argues that economic strain &addship indirectly affect chidren as
economic hardship result in parental depression. They further hypothesised if mother and
father are in depression or stress there wil be an increase in marriage hostiity and there will

be a decrease in chidren ting and parental involvement. The vicious cycle of poverty is
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explained by Rand Conger and his associates (1992, 1995, and 2002) through the model

below as shown in

Figue 3.1 The model il 1 ustr at-ecenomic tsiiatiom folnéeohi. s o f

Figure 0-1: A model adopted from Ahmed (2005:2)

The model ilustrates that parents experiencing economic hardshipsnedsanter an

increase of stress between them and thdt bheihg marital conficts. Such stress disrupts
partnerso abilities t o be supportive, and
development. According to Sigelman and Rider (2006:428), the breakdown of parenting wil
then contribute to negative chibutcomes such as low seffteem, poor school performance,

poor peer relations, and adjustment problems such as depression and aggression.

3.4.3 Societal influence on leamer violent behaviour

According to UNESCO (2007:13) the violence taking place aeitshe school environment,

for example, gang violence, poltical conficts, polce brutalty, and domestic violence is
replicated in the school environment. The South African National Violence Study of 2012,
assert that South African societies are consdleas the most violent in the world (Burton and
Leoschut: 2013:4) The assertion is supported by the crime statistics of 2016/2017 given by
the police minister, Fikile Mbalula, on the '24Dctober 2017 to the parliament. According to

the police minister, 3828 rape cases were reported to the police in 2016/2017 and murder
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cases handled by the police were 19 016 in 2016/2017. Accordifget&owetamewspaper

of 25 October 2017 wunder the titl €geDailyCr i me
Sunof 25 October 2017, under the tf@ur der on the riseod0 murder
and this implies the country is experiencing 52 murders per day. The average figure of 52
murders per day, according to tB®wetanNewspaper, is five times higher thare tiglobal

rate.

Analysts studying the societies have examined South African society in order to find out why
they are violent and prone to high crime rate. The South African Department of Safety and
Security (2007:166) avers that the country is confroméiti high levels of unemployment,
poverty and inequalties with the affuent class acquiring abundant wealth while the poor are
sinking deep into the quagmire of poverty. It further says the society is stil replicating the old
apartheid system, which ged people into two classes, even though the system now has
been deracialised. The society has witnessed the emergence of a few elte classes leading a

luxurious life and the poor who struggle to make ends meet.

According to the South African Department $&fety and Security (2007:170), a community
that is widely affected by poverty and unemployment is highly associated with confiicts
between community members. Confrontations are the order of the day, especialy in black
townships and informal settementShe places also witness high crime rates. According to
Jenson and Fraser (2011:33), chidren growing up in poor communities witness frequent acts
of violence and are victims of violence. The exposure to violence reinforces the message of

violence amongsthe children.

Mass media is loaded with reports of community protests and most of these are violent in
nature. On many occasions, properties are vandalised during protests. Some even lose their
ives during protestsThe Daily Sunof 25 July 2007 had atlé iV u wa n i troubles ¢
Reported by Armando Chikhudo.lIt further reports that the community had experienced

violent protests for many months that left a trail of destruction, which resulted in 30 schools
being burnt or damaged. Learners were hmeb in these protests triggered by the members

of their communities. For the most part of 2016, schooling was seriously aff@¢tedDaily

Suno f 25 July 2017 had a headline, ASquatte
reporter, covered a story @af protest in Sicelo and Siahlwe squatter camps, just outside
Midvaal, south of Johannesburg. The protest also turned violent. Violence is not only focused

on service delivery protests only but also labour organisations and students at universities.
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Comnunites resort to violent protests whenever they meet problems related to service
delvery. Rocque (2011), regard this approach as breeding violence in the chidren as they
copy the behaviour of their community members. The South African Department ety Saf

and Security (2007:169) says, AThe high | eve
sttuation where violence is regarded as a viable and legtimate way of resoling problems and
asserting or protecting o ntnénsof Safety anmdeSecurityd T h e
(2007:170), further assert that, fraésedidne nc e F
and obtaining cooperation, respect and complance from others, particularly among young

men. O

Hence, a culture of violence emanatiesm the community and it spreads to the school.

There is need for analysts to dig deeper and establish the origins of the culture of violence in
South African communities. Van de Walt and Oosthuizen (2006:333), assert that the society
violence is due tathe ripple effects of the struggle against apartheid system as wel as the
diverse socioeconomic conditions prevalent in many South African communities. The South
African Department of Safety and Security also took a historical perspectve from
colonisation and apartheid by saying, AThe over
dispossession, institutionalised violence, and informal racialsed violence, was directed
against black people during much of thet™20e nt ury in South Africabo
Departrent of Safety and security (2007:170).

The presence of assault weapons in the society stimulate violence in the schools. The South
Africa Institute for Security StudiesS¢honteich and Louw2001:6) state that South Africa is

a heavily armed society. Frothe records of Central Firearms Registry, 3 5 milion South
Africans possess frearms and about 4.2 milion circulate ilegally in the soSetyoriteich

and Louw, 2001)%

The black townships have seen an increase in gang actiity, drugs, and subbiase. As
members of the community, learners are also engaged in gangs as wel as drug and substance
abuse. Mhlongo (2005a, 1) as cited by Masitsa (2007: 133) with his team of reporters in
different townships and suburbs around Durban discovered thiag dweak time learners

buy alcohol from local taverns and shebeens. Some of the learners get so drunk to an extent
of faiing to get back to school. Another primary school principal told the reporters that 80%

of the behavioural problems he encounters sahool for example, learning difficulties,
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violence, and antisocial behaviour emanate from alcohol abuse. Kassin also upholds the
princi piar dkle Fairs and tviarkus (2088.3) concur that alcohol is the major
cause of violent crimes, suicide awdr accidents. Baron and Byrne (2003:453) also assert
that alcohol increases aggression, all supported by the fact that nightclubs and bars are hot

spots in terms of violence scenes.

Masitsa (2007:133) states that the use of drugs is on the increabseadis.sthlongo and his

team of reporters in their investigative journalism in different townships and suburbs around
Durban discovered that learners carried weapons and drugs to school after a raid was
conducted by the police as a result of the death ofdwg related issues (Masitsa 2007:133).
What contributed to the learners getting access to drugs was the supply line from the
community as the investigation revealed that getting drugs in the township was easy (Masitsa
2007:133). Largely the community waresponsible for the widespread usage of drugs by
school learners. The UNESCO (2007:13) asserts that when students are part of gangs or lve
in communities where gangs and drugs are part of the community culture, this wil directly

lead to drugs, weaporsd gang related violence in the schools.

3.4.3.1Sex roles and gender stereotypes

Kendall (2010:322) define sex roles as NRatt
defined as appropriate for each sex and learned through socialisation proces® ne e x a mp |
gven by Kendall (2010:322) highlights the expectations of men and women in the society
where males have to demonstrate aggressiveness and toughness whereas females are
stereotyped to be passive and nurturing. According to Lazarus and &of2@h2:227), it is

a norm for men to be dominant and women to be subservient in many cultural settings.

Hanich and Usta (2012: 5) assert that social learning theory can be adopted to explain gender
socialisation and the behaviour of men towards womes. sdtial learning theory on gender
socialisation states that people learn through observation, imitation, and modeling. Hanich
and Usta (2012:5) argues that the individual and society depend on socialisation for the
renewal of culture and perpetuation safciety. Hence, many choices we have do not depend

on our own open choices but habitual practices (Bauman and May. 2001:7 as cited by Hanich
and May. 2012:6). Hence, the behaviour of pupis abusing girls is inculcated in them by

observing and imitating ¢éhbehaviour of the elderly men in their society.

The power control theory also seeks to explain why men are violent towards women.
According to Picher and Whelehan (2004) as cited by Hanieh and Usta (2011:5) the power
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control theory holds that individaluse violence as an approach to maintain control and
power over the other person. Men apply the control theory in dominating the women to an

extent that they use violence to coerce women into submission.

3.4.4Media influence

Much of the effects of media s explored by Bandur abs soci al
that one way in which an individual learn is through modeling. According to Bandura
(1971:7), models that possess interesting and winsome qualties are vital, while those that are
unpleasant r@ rejected. Bandura (1971:7) says models that are exhibited on television are
effective in getting the attention of the viewers who are bound to learn the depicted
behaviour. The depicted models can have a positive or negative infuence on the behaviour o

the viewer.

3.44.1 Experiments on the effects of watching a violent media

Bandur ads |l aboratory experiments confirmed
among chidren. In the experiment, {mehool chidren watched a fim with adults acting
aggessively, attacking a large dol or acting peacefuly with the other toys and the other
subjects were made to watch a cartoon with a female acting as a black cat, which acted
aggressively on the Bobo the dol (Bandura, Ross and Ross, 19635). After rigersho

|l aboratory experiments t he participantsod agec¢
setting. The results depict a positive relationship between media violence and real aggression.
The results of the study established that the participants wadtched fims of aggression
increased their aggression. Participants in the cartoon model exhibted almost double
aggression than the other participants who were in the control group that did not watch the
aggressive fims (Bandura, Ross and Ross, 19631 subjects in the experiments imitated

the behaviour of the models they watched on the fims. Hence, in real life situation the media,
especialy television can instil violent behaviour as depicted by Bandura, Ross, and Ross

experiments carried out h963.

Bandur a, Ros s and Rossods studies on the i n
research that uphold the assertion that me d
One of such research work depicts strong correlation betwgarsige to media violence

and real aggression involved different methods of colecting data, thus; laboratory

experiments, field experiments, cressctional surveys and longitudinal studies (Kassin, Fein
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and Markus, 2008:417). The results of the reseamhFigure 2.3 below depicts a strong

relationship of being violent after exposure to violent media.

Media violence effects across types of
25 studies

1.5 -

0.5 -

laboratory field experiments  crosssectional surveys longitudinal studies
experiements

Figure 0-2: Media violence effects across different studies (adapted from Kassin, F

Markus, 2008:417)
According to the results ilustrated above, there was a strong relationship between exposure

to media violence and real violent behaviour and this wassistent throughout the four
studies. The laboratory experiments show the strongest effects and the other three show
slightly weak relationship than the laboratory experiments (Kassin, Fein and Markus,
2008:417).

Greitmeyer and Mugge (2014) also suppod #ssertion that media violence influences later
violent behaviour in chidren. They examined 100 different studies that focused on playing
violent or prosocial video games. The study involved nearly 4000 participants. The results
suggest that violent vide games were associated with increased violent behaviour and
decreased prosocial behaviour whie playing prosocial had an opposite trend. (Kassin, Fein
and Markus, 2017:489).

3.4.4.2 Studies caried out in South Africa on the effects of media violence

The study focuses on two longitudinal studies carried out by Conradie et al and Botha and
recorded by Botha (1998). Conradie et al investigated the-tdong effects of viewing
television for a prolonged time on the aggression of white learners (Mynhardi) Bacb
Bryne 2009:97). The period of the study stretched for five years and it started two before the
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launch of the South Africa television in 1976. A sample 2000 learners participated in the
study. According to Mynhardt, Baron, and Bryne (2009:97), theltsedrom the study
showed that learners who viewed the television had increased aggression. The aggression

traits identified mostly were physical and verbal in nature.

3.44.3 Viewing of violent films and their impact on children's behaviour

With the adancement of technology, the amount of violence chidren consume is increasing.
According to Kassin, Fein, and Markus, (2008:415), chidren are heavily exposed to violent
depictions in movies, video games and virtual reality games. It is also establisheitiafa
chidren have access to a variety of videos through uploading on various websites and such

videos may contain violent scenes that include fistfights, beatings, and violent pranks.

As chidren are exposed to media violence from different quartigiss situation makes them
vulnerable to the effects of violent media. According to Kassin, Fein, and Markus (2017:
491), exposure to media violence 'triggers aggressive and hostie thoughts, which in turn can
lead individuals to interpret other actions hostle ways and promote aggression." The
individual tends to view the society as hostie as a result they are equaly prepared to act

aggressively to any perceived threat at the school.

Mynhardt, Baron and Bryne (2009:97), argues that if people are exkposviolent media

they become less sensitve to it. Myers (2000:230) also supports the assertion and Van
Vuuren and Gouws (2007:354), contend that chidren wil become desensitised to the pain of
others if they are exposed to violent television matdwiala prolonged period. As chidren,

are desensitised to cruelty, their values, attitudes towards violence wil change as they now
regard violence as legitimate in society and a means of soling societal conficts (Kassin,
Fein, and Markus, 2017: 491).

Baed on Albert Banduradéds 1963 experiments,
What comes into consideration is the 1999 shooting spree incident by Dylan and Eric Harris
at Columbie High School in the United States of America where 12 studehtsnanteacher

were kiled and many others were injured (Pittaro, 2007:3). The report from the incident
reported that they based their plan for the massacre from their favourite video game called
Doom (Kassin, Fein, and Markus, 2008: 416).
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3.4.5 Peepresaure

At the adolescent stage, there is a natural tendency in young people to belong to a certain peer
group. The peer group association is an agent of socialisation and, within this group, the
young people learn novel social codes (Esir, 2016:8). The greeps or associations are
designed with their own pattern of culture, sanctions or rituals of which members must abide
with the patterns in order to be part of the group (Esiri, 2016:8). Each adolescent must find a
peer group and become a member. Whiéengoea member he or she must stick to the
traditons of the group. Avci and Gucray (2013:2006) argue that peer groups may have a
positve or negative effect on young people. The peer relationship can consoldate postive
behaviour such as the promotion afademic excellence and setting goals, which promote
good behaviour (Avci and Gucray, 2013: 2006). On the hand peer, group relationship can
promote antsocial behaviour. Learners belong to either of the two peer groubs other

one that encourages itsembers to abide by school rules and the other that encourages its

members to be rebelious.

Whie in a peer group, there is pressure on the members to stick to group stipulations and this
constitutes peer pressure. Esiri (2016:10) regard peer presstie pswer or influence a
social group has on an individual. Esiri (2016:10) further says peer pressure becomes a
disturbing and worrisome social problem as learners take their peer group members as role
models. As the young people take on the traits agakbemodels they copy their behaviour

and as a result, the parents have dificulies in exercising social control over the (Esiri
2016:10). If a chid is associated with a problematic peer group, this leads to indulgence in
violent behaviour (Avci and Guay, 2013:2006).

Esiri (2016:11) ilustrated how chidren eventualy join a group of peers that promote
antisocial behaviour in the diagrabelow. The diagram in Figure 3.§hows the progssion

of antisocial behaviour
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normal peers

Early Chid conduct Commitment  tg

parental _problems — deviant Peel===y Delinquency
disciplne and group

monitoring /

/

“Academic failue

Figure 0.3 : Diagram adapted from Esiri (2016:11)

The diagram above ilustrates how delinquent behaviour develops. Delinquency behaviour
also encompasses learner violent behaviour. The diagram exhibits that if there is a lack of
paental guidance chidren end up having problems with their behaviour, especially at school.
Due to their bad behaviour, classmates and schoolmates are lkely to isolate the individual

learner.

According to Desbiens and Royer (20034221), chidren withbehavioural problems at
school are lkely to be associated with poor academic performancesoaiatj crime and

drug abuse. Further, such chidren tend to lack social skils to be accepted in the school as
they are portrayed as "socially incompetent.¢ Tieachers and other peers at schools reject
such chidren for their antiocial behaviour. Desbiens and Royer (2003:121), argue that
rejection wil lead to marginalisation, which wil aggravate the behavioural problems, and
such learners wil find themsels with a Imited number of playmates. As a result of
isolation from other peers who are mannered, they wil team up with other peers who are
antisocial as well and are anchored by their violent behaviour. In the new group, they wil

encourage and fomerthe violent behaviour and it strengthens their marginalisation others
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labelled as "normal peers" (Desbeiens and Royer 2003:121). The deviant peer group wil
adopt new forms of violent behaviour even at an accelerated rate since they wil encourage

each dber to be deviant.

3.4.6 The school environment

There is a tendency among teachers to shit the blame to other external factors when faced
with the problem of learner disruptive behaviour. They shit the blame mainly to the
individual learner and his immrd@&te environment, specificaly the home. Mr Tom Burkard as

cited by House Commons: First report (2011: 17), says:

The endemic problem that we have had for too long is that we are looking at the chid
and what is wrong with the chid. We are not lookingwdtat is wrong with the

l earning environment [ é] Anyone who ran
wrong with their customers rather than what was wrong with their services would

soon be out of business.

Alastair and Fiona (2009: 9) assert that edoosts hold a view that the educational setting

has an effect on the | earnersd behaviour ra
l earner . These researchers echo Tom Burkard
identified several factsr that make a school more conducive to violent behaviour, thus school

size, location, physical condition, ethnic distribution, and school policies.

The House of Commons: First Report (2011:17), emphasise the impact of teaching quality as

a factor that carpromote learner ani 0 c i a | behaviour. Al an Steer
Aconsistent good guality teaching I s t he m
reducing low levels of disruption (House Commons: First report, 2011: 17). Teachers who

fal to establish order in the classroom may lack classroom management skils. Burden
(20104), states that classroom management involves teacher actions that enhance a good

l earning environment whi ch fencour ageis posi

learning, and sefnot i vat i on. O

Mayer (2002:85) identfied some of the variables that contribute to a negative school

atmosphere that promote antisocial behaviour. These are:

0 An overreliance on punttive method of control

Unclear rules

O«

(@4

Lack of administative support given to teachers, litle support for one another.
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0 Academic failure experiences

0 Students lacking critcal social skils that form the bases of doing well
academicaly and relating positively to others, such as persistence on task,
complying with requests, paying attention, negotiating differences, handiing
criticism and teasing.

0 Lack of student involvement

O Lack of wunderstanding or inappropriate

Another factor identified in the schools is the lack gbmort given to new qualified teachers

by the School Management Team. The University of Leicester undertook research for the
National Association of Schoolmasters Union of Women TeacAsSUWT), in which

they examined the experiences of new or receniiglfigd teachers on learner challenging

behaviour. The research established the following:

ARTeachers were very consistently reporting t
Where senior management were coming in was to monitor and critiququétiy of their

practice within a classroom, not necessarily to offer development support, leadership and
professional guidance about how to do things
of Commons, 2011:26).

Lack of student involvement isted as one of the factors promoting violence in schools. One

of the ways to engage learners is through their participation in sports actiities or any form of
entertainment. Baiey, Armour, Kirk, Jess, Pickup, Sandford Beitgh Education Research
Assocaton BERA) Physical Education and Sport Pedagogy Special Interest Group
(2009:9), assert that sports activites address a number of social issues relating to youth
behaviour such as depression, crime, truancy, and alcohol or drug abuse. Beside, promoting
social issues, sports actvities especially physical education promotes acquisition of personal,
social, sociemoral skils that enable the youth to function successfully in the large society
(Baiey et al, 2009:9). Sports actvites are therefore, resiplenfor buiding a positive
character. The nature and organisation of sport activites enhance postive character buiding.
Bailey (20009: 9) says, Aln sports there is
work collaboratively, cohesively and onstructivelyo. These attri
promoting for development of skils such as trust, a sense of community and cooperation
(Bailey, 2009: 9). A chid with such skils wil be able to function effectively in the school

environment and ithe broad society.
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Largely the school environment has a great influence on promoting learnesocatii
disruptive, violence and bulying. Hence, schools must strive to create such an atmosphere
that promotes good mutual relationships between the stdérachers, as wel as the

parents.

3.4.6.1Size of the classroom

Blatchford, Bassett and Brown (2011: 718) assert that the size of the classroom has ripple
effects on learner behaviour. They argue that many studies carried out to analyse the impact
of classroom size have indicated that large classrooms tend to be difficult for dealing with
negative learner and learner violent behaviour. On the other hand, smaller classes were found

to be quieter and more easily managed.

The problem of classroom overarding affects a number of schools in South Africa, despite
the picture given by the Minister of Basic Education, Angie Motshekga, in the National
Assembly on the 2 September in 2012. The Minister stated that the ledeasher ratio

was at an averageatio of 1 to 30 (Motshekga, 2012). The figures given by the minister
surpassthe Education Labour Relations Coun@LRC) resolution of 1995, which provided

the guidelines for learnexducator for ordinary South African Schools of 40:1 and Ordinary
seconary schools with have 35:1 (Motshekga, 2012). A report from John (2013) as cited by
Marais (2016:1) gave a different picture as some schools in Eastern Cape have three to four
learners share a desk which is supposed to accommodate only two learners.sdméhe
Province, another school had twefdyr teachers and an enrolment of 1300 learners. To
bridge the gap of teach&rarner enrolment some schools hire their own teachers through
their SGBs. Not every South African school has adequate resources ub tesmwhers on
SGB teaching posts, hence, the problem of overcrowding wil continue to haunt some
schools.

3.4.6.2Studies done on the impact of overcrowding in the classroom

Several studies carried found that it is impossible to conduct meaningfuindeam
overcrowded classroom$n a study carried out by Khan and Igbalin in 2016 in Pakistan in
the district of Peshawar, all the teachers who participated in the study, 40 (100%) responded
that effective teaching and learning was not possible in ovededvelassrooms (Khan and
Igbal, 2016: 10164). They stated that overcrowding would result in discipline, instructional,
and evaluation problems (Khan and Igbal 2016: 10164). Marais (2016:2), also echo the

assertion by pointing out that large classroomsciafidassroom management and discipline.
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Marais (2016: 2) further says, | arge classes

and hitting, to the extent that this can i mp

Teachers with overcrowded classesd fit dificult to apply teaching methods that engages
learners for example the use of group work. Mainly they make use of the lecture method and
this method usualy does not engage learners. If learners are unattended, they tend to be
disruptive. Marais 4016:2) who assert that in overcrowded classrooms teachers find it
dificutt to implement learner centred learning activites that promote learner active
participation support the assertion. Marais (2016:2) further states that teachers with
overcrowded cekses are confined to dAchalk and talk
on the other hand is regarded as a lecture method, this method does not engage, and it
instigate learners to misbehave. The teacher wil be mainly turning his back on learner whie
writing on the board and without that eye contact with the learners; it wil be difficult for the

teacher to identify disruptive learners.

3.4.7Use of corporal punishment.

Veriava and Power (2017: 336), argues that corporal punishment has enjoyectreadors
from cultural groups. Christians who uphold Christian teachings, from Proverbs 13 verse 24
whi ch Sypayse, tihe rod and spoil t h and thidimplies , hav
that if a whip is not used it wil be dificutt to insti disa and chidren become spoilt
(Veriava and Power, 2017:336). According to Botha, Ross, Rossouw and Smit (2009:155),
the aboltion of corporal punishment left a definte vacuum in methods dealing with serious
learner misconduct. Teachers feel that othésrrative methods are not effective and they

stil resort to its usage. The general house surveys produced by Statistics South Africa
(StatsSA) found out that even though the incidents of corporal punishment are decreasing
from 20112014, they are stil gh as in 2014, about 1,7 milion were exposed to corporal
punishment (Veriava and Power, 2017:338). Veriava and Power (2017:336) further states that
in provinces such as Limpopo, Western Cape and Northern Cape the practice of corporal

punishment was incremg.

Despite the schools stil upholding corporal punishment, its use is tantamount to an offence as
it violates section 12 of the South African constitution, which states that everyone has the
right not to be treated or punished in a cruel, inhumad, @egrading way. Botha et al
(2009:15) state that, in line with the constituton of South Africa, section 10 of the South
African Schools Act (SA 1996) prohibits corporal punishment. Consequently, an educator
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who administers corporal punishment is guilty assault offence. Besides being an offence,

corporal punishment it is associated with negative ripple effects.

UNESCO (2009:14), Gibbs (2012:112) and Naker and Sekitoleko (2009:13), argue that
corporal punishment is countproductive and an ineffectivdorm of curbing unwanted
behaviour. They argue that it breeds chidren who wil become violent. It teaches learners that
hitting, pushing, and shoving the other learners is acceptable. By hitting the learners, the
teacher is sending a message that violescan acceptable way of imposing their views on
someone less powerful (Naker anékileko, 2009:13). Gibbs (20122), argues that if
violence is done by the teacher whie administering corporal punishment that are held in high
esteem by learners as eomodel, it teaches learners that violence is a method that can be
used to solve pblems. According to Gibbs (20123), violence is used to solve conflicts

and such views are supported by research work that demonstrates that the lesson is not
transmittedto the learners receiving the corporal punishment but also to others witnessing the

incidents.

Naker and Sekitoleko (2009:13), Gibbs (2012: 112 & 113), assert that learners who are
punished through corporal punishment feel humiiated, ashamed, helpglepsssed and
angry. Largely, the impact of corporal punishment affects the emotional welbeing of the
learner. Baron and Byrne (2003:443), argues that corporal punishment provokes learners.
They further argue that when one is at the receiving end of $anme of aggression from
others, which one considers unfair, one does not take it lightly. Instead, people tend to
reciprocate by returning aggression with aggression. The person who is at the receiving end
of corporal punishment wil accelerate aggressidmen one considers that the other person
intended to hurt them (Baron and Byrne, 2003:443)

Hart, Durrat, Newel and Power (2005: 113), posit the use of corporal punishment creates a
negative school environment where nshfear ner
environment s. As a result, | earner so acaden

marginalised and disengaged from school (Hart, Durrat, Newel and Power, 2005: 113).

Gibbs (2012: 112) argues that corporal punishment is not an effectivedmetimanaging
learner behaviour. His argument is based on studies showing that its use brings immediate
compliance or stops unwarranted behaviour momentarily but does litle in promoting and
teaching learner appropriate behaviour. Administering corporakhpoent does not show

the learner where he had gone wrong and what was expected of the learner (Gibbs, 2012:
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1120). According to seminal studies examining the effectiveness of corporal punishment on
children, it wa s di s c o wernaésation bfhnaotal rules (Gibbg d uc e s
2012: 112). Hence, the use of corporal punishment promotes antisocial learner behaviour

such violence.

3.5 Strategiesof handling leamer violent behaviour

Taylor and Adelman (2007:8), argues it is myopic to consideingle factor such as learner
violent behaviour and link this to several factors that range from signiicant barrier to
development, learning, parenting, teaching and social institutions. Hence, various strategies
and approaches must be adopted thaludec school wide prevention, intervention and
emergency response strategies, positve school climate, collaboration with law enforcement
agencies, mental health and social services and family and community involvement (Taylor
and Adelman, 2007:8).

The inervention strategies in this study confrm those suggested by Culey, Conkling,
Emshof f, Blakely and Gorman (2006:220) . The
through confict resolution, impulse control, bonding to school, and raising thendtude® s el f
esteem or teaching of peocial skils. The second step focuses on changing the climate of

the physical and social environment such as the classroom, and school environment that
encompasses school reforms and improving the relationships antesgers with teachers,

other adults, and other learners. The strategies seek to assist learners already caught in the
web of school violence and focus on the preventative to curb learner violent behaviour. The
strategies go beyond the use of physical gpoment, learner expulsion, and use of security
measures such as metal detectors and CCTV cameras on dealing with learner behaviour.
According to Peterson and Skiba (2001:156), such strategies create a negative school
atmosphere together with fear and i@tion even though they are initially designed to

curb such inclinations. On the other hand, Larson (2008:14) regards administrators who use
suspension and expulsion as frustrated administrators. They operate on the ilusion that these
approaches wil caince learners to change their violent behaviour. Larson (2008:14) further
proposes that dealing with violent behaviour requires a set of cognitve and behavioural skills

that must be systematically learned over a longer period.

Strategies to be discussethainly emphasis on improving the climate at the school, learner

and adult relationship, mentoring programs, counseling, viclpreeention and confiict
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resolution curriculum and establishment of programmes and policies that curb learner violent

behaviar.

3.5.1 Psychesocial support

The term psychosocial support implies a series of factors responsible for the chid to acquire
an antisocial behaviour such as being violent. According to Alves (2016:7), these factors are
biological, emotional, spiritual, cutural, mental and material experience, which are
inseparable. The major aim of the psychosocial support is to offer solutions and rescue
someone from Ilfe disruptions caused by adverse situations (Alves, 2016:8). The
psychosocial support is through ceeling or through offering programmes that impart life
skils to the learnersin dealing with learners behavioural problems, teachers must deal with
each learner as a unique individual. Hence, teachers must be equipped with counseling skills.
There is a underlying factor t o each |l earner 6s
counseling. Dale (2017:1) adopted the British Association for Counseling & Psychotherapy
(BACP) logic that views counseling as help given by trained practitioners on peoplea ove

term with the objective of bringing effective changeenhancetheir wellbeing.

On the other hand, Engl and Depart mgmstan o f Ed
intervention that chidren or young people can voluntarily enter into if they teaexplore,
understand and overcome issues in their lives which may be causing them difficulty, distress

and/or confusion.

From the definitions, counseling is voluntarily therapeutic process and its aim is to assist
learners have a better understandoig their problems. During the course, counseling a
learner provides an opportunity to find solutions to individual problem(s). School can have

schoolbased counseling programmes.

According to England Department of Education (2016: 17), the aims of magiammes
are:

0 Reduce the psychological distress that chidren and young people may experience as a
result of facing a range of lfe difficulties, such as being bulied or experiencing
bereavement;

0 Support young people who are having difficulties withglationships, for example

with family or with friends;
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0 Young people who are having dificulty managing their emotions, such as anger.

Counseling assists a learner to deal with issues that can drive them to be violent. Hence, each
school must estaltis counseling programmes for its learners. According to UNESCO
(2007:19), for these programmes to run effectively, thierea needfor trained school
counsellors to offer support on teachers and students in preventing and addressing violence

by:
Acting asmediators in situations that seem to be regressing towards violence

O«

O«

Assisting in reaching peaceful resolution before a situation escalates into physical
violence
0 Working with both victims and perpetrators of violence and provide psychosocial

support

O«

By promoting proactive programmes designed to address issues such as bulying, drug
abuse and gang activity (UNESCO, 2007:19)

Largely, counseling helps students to make -wfkmed decisions about their behaviour.
According to Burden (2010:254), counsglirsessions must be organised with the aim of
providing guidance and care on a <@wone conference setting. The counseling sessions

should be organised privately and issues discussed must be confidential. In these sessions the
teacher, who is a counsello o r a professionally trained <col
concerns or problems without being judgemental. After listening to the concerns of the
learner, the teacher must work with the student on a practical solution to the root causes of

the problems (Burden, 2010:254). There are several factors leading students into violence.
Some factors are home, peer related, teacher and alcohol and drug abuse related. These
factors come to the fore if a learner has confidence in the teacher or a counselavil

promise confidentiality of the information.

In the United Kingdom, school based counseling programmes are the most prevalent forms

of psychological therapy for school learners with at least 70 000 to 90 000 attending
counseling sessions pegear (Copper, 2013:1). The counseling sessions in United Kingdom
secondary school s ar e done individually. T
According to the Copper(2013:8), the humanistic approach is relevant counseling since it

offers learnersthe opportunity to discuss their difficulties in a warm, welcoming, supportive

environment, and to find ways of resolving their own problems. One of the approaches of the
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humanistic movement is the person centred approach. School counsellors are med ¢onf
one theoretical approach as learners present different problems. One of the intervention

theories that school counsellors can apply is the cognitive behaviour modification.

Counseling is associated with many benefts for the students and fochbel $1 averting
school violence. According to England Department of Education (2015:9), school staff,
chidren, and young people evaluate school counseling positively, regarding it as an effective
way of bringing about positive improvements in mentalitheand welbeing. They also view

it an optional service aimed at helping students deal with their problems. The school based
counseling service collaborates with other stakeholders. The school counsellor can refer the
learners to the doctors, psychostgi social workers, and other health personnel or services
that support the welbeing of learners. The referral is for the benefit of the learner who needs
help. According to England Department of Education (2015:10), school based counseling
has gained och support and an increase in prevalence within the schools in England. Baker
and Gerker (2001) as cited by the American Counseling Association (2007) reported that
students who participate in school counseling sessions had significantly less inapgropri
behaviour and attitudes that are more positive towards school than those who did not. In
anot her study, group counsellors decreased

(American Counselling Association, 2007).

3.5.2. Collaboration of teachersleamers, community, and other stakeholders

Peterson and Skiba (2001:156), Colin (2009:60) and House of Commons (2011:25), state

t hat modification of |l earner so behaviour s hi
The House of Commons further argudmt, athough some other factors are beyond the
school s control such as the parenting and f
from supporting parents and |l earnersd guard
learners. Colvin (20060), state that there is a need for parents and schools to work together

on developing and implementing intervention strategies. According to Colin if intervention

S one sided it wi || not assist in medifyin
based on the view that students who display-campliance behaviour, for example being

violent, they exhibit the same behaviour sometimes in a different way at home (Colvin
2009:60).

For intervention programmes to be successful, the parents musirtssppools. The parents

wil assist in monitoring and supporting the chid at home whie the teachers wil offer help to
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the learner at school. Hence, each intervention approach must not leave out the parents or
guardians of the learners. The assertiorupbeld by the House of Commons (2011:25),
which state that Beaumont Leys School and N
discipline intervention programs was lingering around the relationship they have with parents

and guardians of their learnerdhe schools prioritise on making their school premises
welcoming to the parents and they have a regular contact with them. Mike Griffiths, the Head
teacher of Northampton for boys, echoed the role of parents as pivotal on effective behaviour
managementta hi s school . He went further t o C 0 M|
parent, child, and school 0o wi t h al l t he t
discipline in the schal (House of Commons, 2011: 25).

Learners

Teachers

Figure 3.4 Mke Gr i ffithsé ideas on <collaboration of
Commons, 2011: 25).

The diagram above illustrates Mike Griffiths
parents (House of Commons, 2011: 25). From the illustragianh entity must not operate in

isolation since parents, learners and teacher relationship are crucial in curbing learner violent
behaviour. To foster parental involvement, the schools must initiate programmes that engage
the parents. The school can yglktforms such as school consultation days, pdeaaher

and learner meetings. Such platforms accelerate the improvement of communication lines and

consistency between the school and the parents (Peterson and Scuba, 2001: 156). When
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communication lines ra open between the school and home, learners consequently get help
from home and the school. According to Character Org. (2015:20), the schools that reach out
to famies have a greater chance of success on character moulding. The schools can
communicate with parents through -eails, family nights, school website, and parent

conferences with the major goal ofldg the character of learners.

Schools and parents cannot solve the problem of learner violent on their own without the
assistance of other liméntial stakeholders such as social workers, psychologists, nurses,
polticians, nongovernmental organisation and law enforcement agencies. On many
occasions, schools have resorted to the South Africa Police Services (SAPS) and South
African Correctional Services. Such collaboration is also echoed by Adelman and Taylor
(2007: ii), who argues that the school safety commitee require the entre community of
educators, students, parents, law enforcement agencies, businesses, aribaft
organisations ni the fight against school violence. By adopting a comprehensive approach,
schools prevent, intervene, and respond on issues on safety and security of students. Furlong,
Felx, Sharkey and Larson (2005: 14), recommend the collaboration of parents, cgmmunit
and school safety team to coordinate the input and expertise of these large groups. The
incorporation of various views from different sections of people could propel the school in
the correct path on handling learner violent behaviour. Such an appreadh a strong
message that the school safety is a shared community concern (Furlong, Felx, Sharkey and
Larson 2005: 14). Emphasising the collaboration of various stakeholders, KwaVaial

MEC for Education echoed, NEyemni buwe scheobDat
win the war against school violence. Parents and communities must come on board and take
responsibiity for instiling a sense of what is right and wrong in thelr i | dailg Bun2l (

August 2017).

The Department of Basic dbcation introduced Qualty Learning and Teaching Campaign

QLTC to enhance the colaboration of the schools, parents, communies and other
stakeholders. According to Modisane (2014), QLTC was launched in 2009 as a recognition

t hat childr enld e a& dhareda tesponsibiitysamnad a societal issue. The
Department of Basic Education (2015: 2), regard QLTC as a social pact between the
Department of Basic Education, stakeholders and communities. The collaboration aims to
provide the communites withufl | participation I n t he Il mpr o
(Department of Education of Basic Education, 2015: 2). Modisane (2014) argues that if
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parents, unions, the business community, religious leaders, traditional leaders and other
stakeholders colaloa t e |l earner so academic performance
(2014) further says, in schools where QLTC is fuly implemented, there has been
demonstrable improvement in parental support and involvement in school actvites and
improvement in learnebehaviour. Department of Basic Education (2015: 5), assert that in
communities where QLTC structures are operational they have reaped benefits in provinces
such as North West, Mpumalanga and Free State. Department of Basic Education (2015: 5),
further saysthe Provinces have seen improvements in teaching and learning as well as
upholding of the nomegotiables in schools e.g. late coming of learners, bulying of learners

and others.

Despite the benefits associated with QLTC implementation, there are |sehallenges. The
report from the Director of QLTC, Thula Nkomo, identfied these challenges: QLTC is not
properly implemented uniformly in all the Provinces, constant QLTC structural meetings are
not convened in other schools and resources are inadd@agiartment of Basic Education,
2016: 18).

The police officers make important stakeholders in the law enforcing agents in particular. In
carrying out their mandate of protecting the cttizens, the police officers extend it to teachers
and learners. Accding to Lamont, Macleod & Wikin (2011:3), Na & Gottfredson
(2013:25) and South Africa Polce Service (2009: 3), the police officers help schools with
maintaining safety and order. The police offcers teach the learners the acceptable behaviour
for law-abding citizens; teach aspects on personal health, substance abuse and consequences
of criminal actvites (Lamont, Macleod & Wikin, 2011:3; South Africa Police Service,
2009: 3). The polce assess and respond to differers@oiil behaviours such as haog,
harassment and victimisation (Lamont, Macleod and Wikin, 2011: 11). The South Africa
polce Service (SAPS) roled out various programmes and projects to help schools in
maintaining order and security for learners. The SAPS have programmes artis pimje
schools such as Adoept-Cop and Top Cops. The aim of those programmes as A&lofiop

is to fight prevent antocial behaviour such as violent behaviour.

Eisenbraun (2004:466), observes that the cycle of violence in schools can be broken if the
schools spearhead the creation of schmaded teams. The team must be comprised of
teachers, administrators, and professional social workers, school psychologists and

counsellors. According to Eisenbraun t4f2004: 4
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members on the standardised and <Hintused strategies that deal with learner behaviour
and academic achievement. The team wil assist the school in monitoring and devising
strategies for those learners identified as at risk on academic and ematatiers.
Eisenbraum (2004:466) further says the team must serve as liaison between the school and
the parents. The success of the team is a major miestone in dealing with learner violent
behaviour. The success of the team is determined by its appodariegrating various
stakeholders. The professionals wil bring their expertse on managing learner violent
behaviour. The professionals such as social workers offer threat assessmenG(Retity,

2018: 199). Bent Goodley (2018: 199), further statbat after assessment of the potential
they wil formulate systemic programs on responding to sebaséd violence through an

interdisciplinary coordinated response.

According to Peterson and Skiba (2001:157), the school can diverse programs, suchtas Pare
management training. The Program wil impart skils, which they can adopt to deal with their
childrenbs a g g The sraragement lranhgiso | teaches. the parents on
parenthood and their role in the upbringing of their chidren. The platieaches parents on

the parenting styles that wil breed responsible chidren.

3.5.3Psycheeducational support

Kourkoutas and Hart (2015:445), refers psyeldocational as a specialised form of
education that delvers knowledge and awareness in sugpanthviduals experiencing
emotional and behavioural challenges. The programme seeks to provide eognitive
behavioural strategies for problem soling as well as social skils that assist an individual to
handle their emotions (Kourkoutas and Hart, 2015:446kens and McFarlane (2004: 206),
consider psych@ducational support as a form of treatment that combines psychotherapy and
education interventions. Lukens and McFarlane, assert that psgickational support
embraces several theories such as ecologysiem theory, group practice models, stress and
coping models and social support models. The study wil focus mainly on Character
education, Social and Emotional Learning (SEL) programmes, Bulying Prevention

programmes and Gender Based Violence (GBMjgmmmes.

3.5.3.1 Character education
Learners come from different homes and some are from dysfunctional homes and others
broken as a result they cannot offer the relevant moral teachings to the learners. The school

must close that gap by providing a tfoem to instil positive discipline on the children. The
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school must play a parental role on educating the schoolchidren on coping with challenges
they encounter, for example; how to manage anger, frustrations, peer pressure, bulying, and
relationships.The role of teachers is not on subject content mastery only but also encompass
character education. Publc Schools in the United States of America have used character
education with much success, Ato tramsform
achievement for all learners, develop global citizens, restore cwility, prevent antisocial and
unhealthy behaviour s, and i mprove j ob sat
(Character.org.2015: i)

Character education is aimed at developing in yochifiren core ethical values that are
acceptable in all cultural groups. Schools that adopt the approach of character education
incorporate in all dimensions of its activities. According to Battistich (2005: 3), the strategy
adopts a comprehensive approdicsit makes use of every aspect of school life, such as, the
content of curricuum, process of instruction, qualty of relationships, handing of discipline,
conduct of cecurricular activites as wel as the ethos of the school environment. Character

edua@ation incorporates as well all the stakeholders in the community (Character org.2015: i)

Since the character education assumes a comprehensive approach, it is associated with a wide
range of approaches that aim at buiding the character of the learners. are many factors
instigating learners to be violent, as result character, education must devise various concepts
that wil assist learners to be responsible citizens. Discipline is a major component that the
character is expected to tackle. Characthication incorporates a variety of sabmponents

such as social skils instruction, curricuum, moral development instruction, and caring
education, cepperative learning, positve school culture, just communites, social emotional
learning, positve yolt development, ciic learning and service learning (Peterson and
Skiba, 2001:157. Character education covers a wide range of concepts ammpoinents

largely in helping the chidren to deal with life challenges as well as situations that drive them
to be violent. The programmes are helpful as wel on preventing violent situations from
escalating at schools.

Battistich (2005: 1) proved that high quality character education is associated with promotion
of good character. Besides moulding the charactefearers, it is also responsible for
intervening on contemporary problems such as alcohol and drug abuse, peer pressure,
gangsterism, antisocial and aggressive behaviour, criminal actvites, academic- under

achievement, and school faiure (Battistich, 200B). Largely, character education is
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responsible for inculcating in learners personal and social atttudes and skills that assist them
to lead a satisfying and productive lives (Battistich, 2005:2). If learners can acquire character
education, they wil & able to lve harmoniously with their teachers, peers, parents and other
members of the community. The program teaches learners to be able to deal with ethical
Il ssues and mor al i ssues. T hesteerp; rif theyrcannacqwre | |
the component, they wil not be violent at school. -8steem drives them to be competent in

the tasks they undertook at school. Good character is associated with many positive
attributes. Battistich (2005:2) purports tlbése entailsbeing:

Concernedabout the welfare of others, intellectual capabilities such as critical
thinking and moral reasoning, behaviours such as being honest and responsible, and
standing up for moral principles in the face of injustice, interpersonal and emotional

skills that emble us to interact effectively with others in a variety of circumstances,

and the commit ment to contribute to oneods

If learners can have the attributes, such as being respectful, responsible, interpersonal,
emotional skills, they W not be a threat to other learners or teachers but instead they wil

assist other learners who are antisocial to reform.

Public schools in the United States of America, have adopted character education in their
curricuum and they have witnessed somift impact in  transforming their schools.
According to Character org. (2015: i), public schools, in the United States of America, have
been transformed largely as they have shown improvement in their school culture, increase in
academic performance, déyement in being good global citizens, restoration of chilty,
preventon of antsocial and unhealthy behaviours and a marked improvement in job

satisfaction and retention of teaching staff.

Character Education Partnership (CEP), founded in 1993, isletiding advocate for
character education. The CEP developed the Eleven Principles of Effective Character
Education. According to Character.org (2015: i), the 11 principles serve as the guideposts
that schools and others advocating for youth characteelogewent and they can use for
executing an effective and comprehensive character education programs.

3.53.2 Eleven principles of character education
Charcter.org (2015), listed 11 principles of character education and these are:

-Principle 1: Promotesate values.
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-Principle 2: Defines ficharactero to include
-Principle 3: Uses a comprehensive approach.

-Principle 4: Creates a caring community.

-Principle 5: Provides students with opportunities for moral action.

-Principke 6: Offers a meaningful and challenging academic curriculum.
-Principle 7: Fwowiatenr s studentsdo self
-Principle 8: Engages staff as a learning community.

-Principle 9: Fosters shared leadership.

-Principle 10: Engages families and communitgnmbers as partners.

-Principle 11: Assesses the culture and climate of the school.

The eleven principles adapted from Charcter.org. (2015).

3.5.3.3 Character education programmes

There are several character educational programmes, which a school casuamifops:

O«

Positive coaching

Peace buider

O«

Character Plus

O«

School value statements

(@]

Character counts!

O«

(@4

Child development project (CDP)

From the examples of character, education programmes such as peace buider and character

plus, one of the most successfuogrammes called Character Counts! are discussed below.

3.53.3.1 Character counts!

Peter, O6Connor and Fluke (2014:1) state th
buiding curricuum meant for learners aged #9 and is the brainchid of thdosephson

Institute formed in July 1992. The programme is meant to teach and pursue a set of ethical
values that caters for people with different cultures, poltical affliations, creed, gender and

socioeconomic status. The program employs a model referre o a s, ATEAMO. Ac
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Peter, O6Connor and F | TBAMO starldfot, 4Teath) Enfordeh e ac

Advocate and Model. The program even captured the attention of the US senate, in 2012,

they declared a week ineOctCohiat slas Wae k oi Nwit ti
encouraging school s and |l earner s t o practic
2014:2)

The Character counts! Program was introduced into schools in the districts across the United
States because of the increaseddence of violence in the schools (Josephson Institute
Centre for Youth Ethics, 2008 as cited by Graff, 2012:13).

The Character Counts! Program, is centred on six core values. The core values are called the

six pillars of Character Counts!

3.5.3.3.Z2The six pillars of character counts!
Peterson, O6Connor and Fluke (201a%;), outline

ATrustworthiness: Is the first pilar in the Character Counts! Programme. This pillar
encourages students to buid trust and credibiith their peers by keeping promises, being

honest, and being sincere.

A Respect The second pilar is Respect, in which students should treat others the way that
they would like to be treated. This pillar also emphasises the need to be acceptirgysof oth
and tolerant of their differences, as wel as being courteous and acting in a civi, nonviolent

manner.

A Responsibility: Responsiiity encourages students to think for themselves and act
independently. Students must also be held accountable fomieels and actions, as well as

being proactive, persistent, and hard working in their duties.

Araimess Fairness is the fourth pilar of the program, which encourages chidren to treat all

people equaly, play by the rules, and overal, pursue justree igjustice.

ACaring: Caring is the fith pilar, which encourages students to be kind, compassionate,

empathetic, forgiving, and grateful.

ACitizenship: Citizenship is the final pilar in the program. This pilar instructs chidren to
obey laws, help ber citizens, volunteer and protect the environment, and participate in the

poltical actions of society, such as voting.
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353. 3.3 Evaluation of the fACharacter count s ! ¢
An evaluation, done through reports and surveys by schools and organisdiicinsaadopted

the program showed a positve outcome. In-ge&r statewide evaluation study done in

South Dakota in the US, it found that approximately 8 419 participants on a survey showed
overall very positive r esul nosandcFakep2814:8)dThet o a
Institute Josephson in 2014 reported that due to the implementation of the program, crime

and drug use dropped significantly from a period of 1998 to 2000 and there was a drop on

various risk and criminal behaviours by 25% t0®6( Pet er , O6Connor and F

Beside a decrease in asficial behaviour, the implementation of the program has shown a
significant i mprovement o f learnersdé academi
reported that, the program has show an i ncrease of |l earnerso t
Maryland Department of Education report that states that Easton Schools using Character
Counts! have shown a significant improvement in their academic performance. The Josephine
institute further repaed that, the High school graduation rates also increased by over 92%

since the inception of the program, compared to the nationwide graduation rate of 68,3%.
(Peter, O6Connor and FIl uke, 2014: 4) . | f | ea
raises their selfesteem and confidence. They wil be attracted to maintain discipine and

order in the school for any disruption might hinder with their academic performance.

3.5.4 Socialand Emotional Leaming (SEL)

Social and Emotional Learning (SEL), franmrk, serve a crucial purpose of offering
comprehensive approach for prevention of violence and youth development by emphasising
on t he healt hy soci al and emotional develo
2009:2). Its major focus is on the systamalevelopment of a core set of social and
emotional skils that assist learners to deal effectively with life challenges in their school
environment and their soci al environment s (F
can be offered on learners fropmeschool up to high school and lessons can be delivered in

the classrooms, during out of school actviies and even at home (UCLA: 2015:6). The
program offers an opportunity for schools and famiies to work together on promotion of the

| ear ner Bdsemosonat wetbéing.a

Colaborative Academic, Social and Emotional Learning (CASEL, 2015:5), define SEL as

the process through which chidren and adults acquire and effectively apply the

knowledge, attitudes, and skils necessary to understand and emanagions, set
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and achieve positve goals, feel and show empathy for others, establish and maintain
positive relationships, and make responsible decisions. Social and emotional skils are
critical to being a good student, citizen, and worker, and maky Ibehaviours (e.g.,

drug use, violence, bulying, and dropping out) can be prevented or reduced when

multiyear, i ntegrated efforts are used to

If learners can acquire the social skils as ilustrated by CAGBIL5:5), it is more likely that
learners wil not engage in antisocial behaviour such as violence, vandalism, drug abuse,
cruelty, or gangsterism. Classrooms wil be safe and caring environments and in such an

environment, learners are bound to respachether and their teachers.

Herbert (2000:110) asserts that chidren in many times lack skils on choosing which course
of action to take during misunderstandings with their peers, teachers and other members of
the community. Instead, they are entanged nt o narr ow, r-degtiuctive and p
mo des of action aggression being a <classic
must get a platiorm at the school to learn skils on the possible actions they take if they are in
confict with otrer learners or their teachers. The learning of social skils equips learners with
skils of sustaining relationships with other learners, teachers, and other members of the
community. Herbert (2000:110) argues that chidren must be taught how to dificisé so
complicated issues that degenerate into violent confrontation by teaching them to formulate
alternative solutions to their selflefeating strategies. Hence, SEL, teaches learners to avert
violent situations and deal peacefully with situations thateslr them to be violent by

improving their social and emotial competencies (WHO, 2009:4).

SEL framework, teach learners, cogntve, interpersonal and social skils that fosters, self
awareness, seffianagement skils, social awareness, relationships rasgdonsile decision
making (Rogozzino and6 Br i en, 2009:7 and, WHO 2009:4) .

3.54.1 Self awareness and selfnanage ment

According to Ra go z zi n-awargessOand seimanagemént, Gedéclles 7 ) |,
learners to recognise and manage emotioms f@mnding of conficts effectively. During the

sessions, learners recognise when they are getting angry, and how to manage that anger by
being calm before they start to react. Ro gc
who engage in violence terid have a problem with managing their anger, usualy they react
violently to any perceived provocation. Learners who do not have the skils to control their

anger they quickly rush into conclusions without considering the consequences of their
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action. Cahing down offer them the opportunity to consider other methods they can use in

solving besides being violent.

3.5.4.2Social awareness
Social awareness teaches empathy, active listening, recognising, and appreciating individual,
and group differences (WH@009:3)

3.5.4.3Relationship skills

The sessions teach learners skils to sustain friendship, through negotiation, networking and
confict management and impart skils on resisting inappropriate social pressure, such as peer
pressure (WHO 2009:3). Mangdrners who engage in violence, they have a difficulty in
maintaining friendship; usually they are isolated as other learners regard them as outcasts.
Being outcasts drives them to join other groups regarded as outcasts as wel. Whie in that

new group, tay are likely to challenge other learners violently.

3.5.4.4Responsible decisiofni making

Responsible decision making refers gkils on decisiormaking based on ethical standards of

conduct, safety concerns, respect for others and likely consequenewasou$ actions one
undertook (WHO, 2009: 3 and Rogozzino and OO0l
on responsible decisiemaking, they can apply them at school as well in their communittes.
Equipped with responsible decisioraking skils it $ unlkely for them to engage in

violence, as they wil consider the consequences accompanying it.

3.54.5. Social and Emotional Leaming (SEL) programmes

There are several programs, which impart social skils on learners such as Preschool
enrichment progummes, Academic enrichment programmes, and social development
programmes. Emphasis is on the social development programmes as a strategy applied by

schools to curb learner violent behaviour.

3.54.5.1 Social development programmes

According to WHO (2009), social development programmes are designed to enhance
prosocial behaviour with the aim of curbing aggression in chidren by imparting social skills
such as anger management, moral development, empathy, developing and sustaining healthy
relationships, mblem solving and confict resolution. The social development programmes

encompass programmes such as second step and social development training.
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3.54.5.2. Second step

Second step, is Violence prevention program was developed in 1986 by an Amemgan, no
proft organisaton named the Commitee for chidren with the am of preventing and
reducing aggression and violence and substance abuse through propagating social and,
problem soling, anger management and impulse control on chidren (Strawhun, Hoff and
Peterson, 2014:1, Beland 20027, Rogozzino @@l Br i e n, 2009:8) .

Around 32, 000 thousand schools in the United States have implemented the programs since
its inception in 1986 and roughly eight milion learners have participated in the second step
progran (Strawhun, Hoff and Peterson, 2014:1). The problem was encountered in other
States and is now regarded as a universal program. The program is offered at three different
levels, thus Preschool Kindergarten level curricuum, Elementary level Curriculam an
Middle school level curricuum. The elementary school curriculum covers five themes, which
are, empathy and communication, bulying prevention, emotion management, and goal
setting and substance abuse prevention (Strawhun, Hoff and Peterson, 20148ssdie

are delvered through, use of different methods, thus, observation, modeling and rehearsal.
Strawhun, Hoff and Peterson (2014:2), says the use ool and realistic diemmas, the

program wil be seeking to generalise newly acquired skilstiter domains such as home.

Rogozzino & OO6 Brien (2009:8) and Korpershoe
(2014:23) assert that evaluatons which were done universaly showed that after
implementation of the program, there was a reduction idlgmo behaviour such as being

violent, and improvements in social competency amongst chidren. Korpershoek et al
(2014:23) and Rogozzino and OO6Briensc@gk009: 8
longitudinal, randomised controlled trial (RCT) studyndocted by Espelage, Media violence

effects across different studies in 2013 in 36 middle schools. According to Strawhun, Hoff

and Peterson (2014:4) Espelage study in 2013 investigated the impact of second step in
reducing negative and maladaptive studeebaviour after undergoing 15 weekly lessons that
covered lessons on, empathy, communication, bulying prevention and problem solving.

After administering the lessons, the schools reported a 42% decrease in physical aggression
over a 3year period. Thestudy did not find signiicant changes in other outcomes such as
verbal relational bulying, peer victimisation, homophic teasing and sexual violence.
Strawhun, Hoff and Peterson (2014:4), argues that, there was no significant changes on other
outcomes, de to the limited time given on the program under study. They argue that such

behaviours may require an intense intervention that is long in duration.
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3.5.4.5.3Social development training

According to the WHO, (2009: 8), social development training progres meant to prevent
family- based violence one example of such a prograen is the Strengthening Famiies
Program: For Parents and Youth-10 (SFR10-14). The program is suitable for learners who
about to be enter secondary school. Learners entemgsttige wil be facing challenges
associated with adolescence. (SFF)-14) is designed to train learners in problem solving,

and emotions management and refusal skils accompanied by concurrent sessions for parents
to develop skils in disciplinary praces, effective communication with their chidren and
managing strong emotions (WHO:2009:8). The program caters for both parents and learners
as it reinforces good parenting practices that wil lead to the up grooming of learners. The
famly wil be also & ready to deal with challenges related to adolescents such as peer
pressure, exposition to media, alcohol and drug abuse, and, dealng with physiological
changes taking place. As the programs combine both the parents/guardians and chidren it
assists in efurbishing the relationship between both parties. PRatddt attachment is of
paramount importance in the upbringing of a chid. Chidren with good parental attachment
are bound to extend such attachment to the teachers, other learners, and otheitycommun
members. Attachment serves as an epicentre for maintaining a sustainable relationship. A

family is meal recommended prior to program to promote bonding and facilitator modelling.

Below is one example of Strengthening Famiies Program: For Youth areht$&l014
(ISFP or SFP 144), adapted from EPIS Centre, Logic Model, 2014).
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Strengthening Families Program: For Parents and Youth 10-14 (ISFP or SFP 10-14)

The original version of this program was Jeveloped threugh Project Family by the Social and Behavioral 3esez rch Center for Rural Hea that lowa State Lniversity,

Logic Model created by the Cvidence-based Prevention and Intervention Sunport Center (EPISCenter) at Penn State University

Program Components Targets Proximal Outcomes Distal Outcomes

Parent Sessions Improved Parent
Skills/Styles
Reduced Youth

Substance Use

Improved Youth

Youth Sessions skills/Attitudes

Goal: Build yo.th e skls.

Reduced Youth
Antisocial
Improved Family Behavior
Relationships

Figure 3.5Adapted from EPIS Centre, logic model, 2014.

3.54.5.4 Evaluation of the strengthening families programmes

The programmes are having outcomes that are reseasel.oThe outcomes are grouped as
proximal and distal. Proximal outcomes are the results winessed immediately after
completion of the program and distal outcomes are results that withessed several months or
years after the completion of the program (F8beet created by Epicentre, 2014). According

to Fact sheet by Epicentre (2014), research demonstrates that immediately after completion of
the program the youths reported increase in peer pressure resistance, understanding the value
of rules and responditiés and on understanding the harmful impact of problem behaviour
and substance use.

According to Epicentre (2014) the impact of the program after several months and years have

shown that among learners, there was a reduction on youth antisocial behHes®ueported
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aggressive and destructive behaviour, a more likely delay onset of problematic behaviour and

an increase in academic performance.

Kumper, Alarado, Smith and Bellamy (2011:4) also echo the successes of the program by
saying:

Multiple repications of SFP in randomised control trials with different ethnic groups

by independent evaluators have found SFP to be an effective program in reducing
multiple risk factors for later drug use, mental health problems, and delinquency by
increasing faml strengths, childrenods soci al cor
parent skills

In another study, conducted by Sport, Redmond, and Shin (2000), noted in Chid Trends
(2011), t examined the impact of the SFP program on the aggressive behaviour of
adolesents after participation in the program. The aggressive and hostile behaviour of
learners were measured by independent observations, famiy reports of pahioht
interactions, and adolescent selports of aggressive and destructive behaviour towards
people and property. The results from the study showed that there was a reduction for the
intervention group in adolescent salported aggressive and destructive behaviour. At Grade
10, there was a reduction in sedported aggressive and destructive dumh ranging from

32% to 77% (Child Trends, 2011)

To a larger extend the program is comprehensive in its approach on dealing with matters
related to learner violent behaviour for it focus on improving the home environment as well

as targeting the learnaevho is at risk or those not at risk. The home is an important institution

on modelling the | earnerdés behaviour; hence,

parents is bound to assist the learner as well.

3.5.6Bullying prevention programmes

In order to eradicate bulying in schools, there is a need for a holistic school approach,
modelled to send a strong message that bulying is unacceptable. According to Peterson and
Skiba (2001:162), effective prevention programs depend on improved supervisadn,
formulated classroom rules with consequences for violating them, counseling the victims and
the bulies and creation of school environment that is characterised by warmth and adult

participation.
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Jones, Doces, Swearer and Coller (2012: 3), orother hand, state that bulying prevention
program should encompass SEL components teaching learners the following skils: self
regulation, emotion management, problem solving, communication skils and friendship
skils. Beside the SEL skils, Jones, Dac&wearer and Colier (2012:4), contend that the t
ideal bulying prevention programs include training of parents and school staff on handiing

bulying and policies dealing with the phenomenon.

3.6.5.1 Evaluation of bullying preventing programmes

Several programs designed to prevent bulying, have shown to have a positive impact on
reducing, eliminating and prevent bulictim problems and they assist in creating a school
environment which is conducive for teaching and learning (Peterson and Skiba, 62p01:1
One such program, which help greatly on reducing and eliminating, bullying in school, is the
Olweus Bulying Prevention Program (OBPP). According to Limber (2011:71), the OBPP is
regarded as a school wide program which was designed by Dan Olweus rndth980s

with the aim of reducing bulying and to achieve an improvement on peer relations. The
program caters for learners at Primary school up to secondary school. Olweus et al (2007) as
cted by Limber (2011:72), the program was hinged on four pkxibeing speared by
teachers and other adults. The four principles focus on showing warmth and interest in
learners, setting of firm limits to unacceptable behaviour and application of consistent,
nonphysical negative consequences for violaton of raled acting as authoriies and as

positive role models.

The OBPP was evaluated more than other bulying prevention progsartHazelden
Foundation, 2007). The Hazelden Foundation (2007), state that, in sbsdaigeevaluations
carried out that had moréhan 40 000 students it documented these results; there were
average reductions by ZD percent in student reports of being bulied, tremendous reduction
in student reports of general asticial behaviours such as vandalism, fighting, theft, and
truancy. There were marked improvements in classroom climate and this was reflected in
studentsdé reports on improvement of order
development of more positve attiudes towards school and school work (Hazelden
Fouwdation, 2007).

In the United States and Norway where the program has been largely entrenched, the research
done in those countries confrmed the positive results on reduction on bulying and building

of a sense of cohesion and community hood among Isath@nber, 2011:83).
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3.6.6 Gender Based Violence (GBV) intervention programmes

According to PSI Health lives (2016), the 2015 review on the effectiveness of gender based
violence prevention programs, found out that the most effective programs are thioke w
harness the entire community mainly boys and elderly men by means of meaningful dialogue
and mass mobiisation. The approach of taking with boys and men wil help people to
identfy and deconstruct Gender Based violence, address harmful gender iamans,

development of gender equality and protection of women and girls (PSI. Health lives, 2016).

The aim of gender based violence intervention programs which target boys, is to change their
masculinity formations, which instigate them to regard womenntesior and the use of
violence as a strategy to make them submissive. It is necessary to address issues concerning
gender norms and equalty whie boys are stil at school (UNESCO, 2008:20). UNESCO
(2008:20) state that, teachers must be role models déBkisg out against sexual and gender
based violence. (WHO: 2008:20), further state that teachers should raise awareness on gender
biases in the classroom, and he should not be biased with one gender group as boys and girls

are both victims and perpetratas$ school violence.

For teachers to be able to respond effectively to gender based violence they must be equipped
with the necessary skils. The Department of Education and the School Management Teams
should prepare platiorms for their teachers to aeqtinining on managing sexual violence

and gender based violence. WHO (2007:20), says, the form of training programme to be

gven to teachers, should hinge on gender biases, which lie at the root of gender based
violence and it should be linked to violenegainst girls at school and lower numbers at

school as well as the high numbers of girls that drop out from school.

3.6.6.1 Evaluation of gender based violence programs

One of gender based violence programioe call
showed a posttive inroad in preventing gender based violence in the schools. The programme
offers six to seven two hours educational sessions and were structured to cater for male and
female learners in high schools and colege students (WHO, 200%i6)program teaches

l earners different types of abuses, gender :
against women (WHO, 2009:6). The lessons were accompanied bylaydewhere learners

are helped to deal with sexist attitudes and va@en WHO (2009:6), says the evaluation of

the program in ten schools in United States, examined the knowledge, and attitudes of

participants before and two to five months after the programme, found out that members in
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the experimental group their knowledgd violence against women increased compared to
those in the control group. The study also indicated that the learners who participated in the
program there was an improvement in their atttudes towards violence against women and

they had great confidenc® intervene wherever violence is directed against women.

3.6.7 ADVOCATING FOR SCHOOL SAFETY MECHANISMS

The schools must devise mechanisms that deal with bulying, gender based violence, drug
abuse and gang activities. The school must formulate a codendfict and rules that address
various forms of violence at the school. The Department of Education must spearhead the

implementation of school safety mechanisms.

3.6.7.1 Code of conduct
I n order t o manage l earner \ai dediplnen policybttath a vi o u
specifies the rights and responsibiities of students and staff members, identifies desirable and

unacceptable behaviour s, and is actively tau

According to the South African Schools Act (SASA} 8f 1996, in terms of section 8 and
subsection 1 of the south African Schools Act (RSA, 6)98tate that the School Governing
Body (SGB) must adopt a code of conduct for learners after consultation with learners,
parents and educators at school. Southcai School Act 84 0Of 1996 sectio8 and
subsection 2 (RSA, 19%96further stipulates that the code of conduct is aimed at establishing
and a purposeful school environment that wil enhance an improvement and maintenance of
the learning process. Henceetltode of Conduct is a set of written rules and principles
concerning discipline with the am of creating the conducive teaching and learning
environment . The code of conduct for l ear n
Notice, 776 of 1998, that speut that serious violations of the code of conduct of conduct
can warrant suspension or expulsion aflecciplinary hearing (RSA, 1998 Given the fact

that, schools have drafted their own code of conduct after consultations with, educators,
parents,School Governing Body and learners the question need to be addressed why learners
not behaving accordingly and violence is being witnessed in the school premises. There is
need to analyse further on how the schools draft the policyh@andenforceit. To enforce the

implementation of the Learnerode of conduct, a school must hadisciplinary committee.

SASA 84 of 1996Chapter 7 At 7.5. Stipulates that, serious learner misconducts must be
referred to the principal§RSA, 19%). The act further statesath due top r i n cwiorglaad 6 s
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on disciplinary issues, the school must set up a method of handing serious disciplinary
issues. Hence, the school must set up a disciplinary committee in order to reduce the
principalsbéo wor k1l oad ttdehwd toperatel Witkin the iparametprs ofnar y
the learner code of condud¥lestry and Khumalq2012:98), posits that, in order to enforce

the code of conduct, the school should establish a disciplinary commitee, which-is sub
committee of SGB. Mestry and Kham o (201 2: 98) , further says
committee to make sure that, the code of conduct is consistenty and fairly enforced.
According SASA 84 Chapter 13 Act 13.2 the disciplinary committee must be comprised of
members appointed by SGRRA, 1996).

3.6.7.2 Evaluation on the impact of policies

In a study done byMohapi in the four schools in Nkangala District of Education, South

Africa, during interviews with the SGB she discovered that in the four schools those parents

do not honour thenvitation by the schools on formulatingettschool policies (Mapi, S.J,
2014:269) . During t he interviews, one teactl
impl e me nt t he ¢ od eapi @F14:269p vk schools afe Mavihg the code of
conduct for learners,but parents are not assisting the school on upholding and honouring i,

hence itbecomedifficult for the schools to enforce it on learners.

In other circumstances, the schools are to blame as they fail also to involve the iparents

ealy stages of draftihg the policies such as the code of conduct. Hence, the school must
involve all the stakeholders mentioned in the SASA 84 of 1996, section 8 and subsection (1).
If people take part in the drafting of the policy, they are more lkeleteive it and adopt it.

In another research carried out by Mgiima (2014) on violence in South African schools with
698 participants, one SMT member commentétt, is nornegotiable for parents to be
involved in fighting violence. The question is how teing them into the school because

without t hem, we wi || not succeedo (Mgiji ma,

In other cases, the schools have the code of conduct policy but do not use it effectively. They
only produce it in cases when Departmental officials demand toitsas part of their
monitoring on school policies. In a survey which was organised by NASUWT, 93% of
teachers responded that their schools had a behaviour policy but even so Roach of NASUWT

cautioned in House of Commons, 2011: 26) that:
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Having a policyand what happens in practice are
polcies do exist and everybody is famiiar with that policy happens to be, around half
of classroom teachers are actualy saying that those policies are not being applied
consistently, larggl by the school managements where the judgement of the class

teacher isnot always backed wup in terms

The school leadership therefore must take a leading role in the drafting of the code of conduct
as wel as enfoieg implementation at the school. The Centre for Justice and Crime
Prevention (2012: 9) echoes the role of school leadership. They insist that the Principal and
School Management Team (SMT) need to ensure that policies dealing with learners are
affected ad learners are dealt with fairly and consistently. The school leadership should take
a leading role in ensuring that the code of conduct addresses issues related to learner
violence, gender violence, gangsterism, drug related violence, bulying and dangero
weapons that are used in school fights. The school leadership should widely disseminate the
code of conduct to the learners, parents and other teachers and advocate for its adoption as a
reference point for staff, parents and learners (The Centre dticeJand Crime Prevention,
2012:11).

According to The Centre for Justice and Crime Prevention (2012:11), the code of conduct
shoul d remain Alivingo document s; reviewed
capture the dynamics in relation to learndslent behaviour in the school environment. The

code of conduct informs all classroom rules and such programs like bulying prevention

programs and gender based violence awareness.

3.6.7.3 Classroom rules

Teachers have a compulsion to maintain diseiplin the class and to create a safe
environment for every learner in his class. In order to avert violence in the class he or she
must understand the statues contained in the school code of conduct. In order to prevent

learner violent behaviour, the teackshould devise classroom rules with the class.

For classroom rules to be binding and acceptable, according to, Barbetta, Norona and Bicard
(2005:14), students should actively be involved in the processing of designing the classroom
rules. They further gue that, if learners are directly involved in the process of drafting

classroom rules they are lkely to have an ownership of these classroom rules, and they wil

have a better understanding of these rules (Barbette, Norona and Bicard, 2005:13). The
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process of rulemaking must be spearheaded by the class teacher and every learner who is the
class must be directly involved. Alter and Haydon (2017:118), emphasises the role of the
class teacher on spearheading the process. They state that, the class teakchérirghto

class a framework of classroom, and then consultation with the class is done for collaborative
construction.

Nooruddin and Baig (2014:14) state that for successfully enforcement the classroom rules
teachers need the support of the schoaldeship. They further argue that, if teachers are
gven the necessarily supported from the school principal, deputy principal, HODs and senior
teachers, they wil feel more confident on maintaining discipine in the classroom. Before
they can implement diplinary measures for learners who transgress the classroom rules,
teacher must seek the support of the principal or members of School Management team or
disciplinary committee T h e class teacher 6s framewor k mu ¢
considered on he classroom rules. Simonsen, Fairbanks, Briesch, Myers and Sugai
(2008:358), assert that, rules expectations should be wider to incorporate al desired
behaviours and t he rul es shoul d be framed
Responsible, andB e R e s .pTheset areunhajor virtues on creating a safe clasgrovhich

is free from violence

3.7CHAPTER SUMMARY

The chapter consulted various sources from other researchers on the various forms of
violence, prevalence of violence in schools and esusf violence. Several factors instigate
violence, thus, individual, media influence, family set up, school related, societal related and
peer pressure. Various authors also explored the effects of learner violence. The chapter
unpacked various strategiepplicable in managing learners. The chapter discussed various
programmes such as second step, counseling, character education programmes, bulying
prevention programmes, Gender Based Violence (GBV) intervention programmes and Social
and Emotional Leamg (SEL) and Strengthening famiies program. The role of polcies was
explored on prevention of violence Bchools. Thenext chapter focuses on the research

design, data methodology, data analysis and ethical considerations.
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CHAPTER 4

RESEARCH DESIGN AND METHODOLOGY

4.1. INTRODUCTION

The previous chapter focused on the lterature that is pertinent to the study. This chapter
provided a detail on the qualtative research dedsifne study adopted a qualtative research
design, utiising the case study #e study as the study genre dntkerpretivistas a research
paradigm. The chapter presents the methodology shading light on the methods appled on
data colection. Under the methodology, the study examines the study population, sample and
sampling method instruments used on data collection, data analysis, ethical considerations,

and measurements on data credibility.

4.2 Research paradigm: Interpretivist

Glesne (2016: 5) defines a paradigm as, APhi
the natue of realty and truth, the kinds of questions to explore and how to go about doing

so0." Hennink, Hutter and Baiey (2012: 11), regard a paradigm as viewpoints or ways of

l ooking at reality. They are fithe tiomsaames of
reasoningo. On the other hand, Denzin and LI
t hat contains t he researcherso epistemol ogi
HesseBber and Leavy (2011:4), state that the epistemologicdl antological positions

shape the phiosophical basis of the study. They further state that the phiosophical positions
influence every process of the study ranging from selection of topic, type of questions

formulated, method selection, research desighsampling techniques.

HesseBiber (2010: 16), stresses that qualtative research methodologies consider muliple
subjective realites as sources of knowledge construction. H&iser (2010: 16), further

state that the epistemology on this paradigmased on the assumption that knowledge and
truth are partial as the values and feelings of the researcher are not completely detached from
the research relationship. Instead, the values and feelings of the researcher are at play in the
interpretation of dat gathered from the participants. Hence, the researcher has a crucial role
to play in constructing the knowledge generated from data analysis. On knowledge

construction processes, some approaches argue that the researcher is expected to create a
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reciprocalrelationship with the research participants in order to enhance, interacphecate

in the caconstruction of meanings (Hesdgiber, 2010: 16)

In order to achieve the aim of this study a qualtative research that underpinned by an
interpretive paradigmwas adopted, and it adhered to a constructvist phiosophical
epistemology and regards realty as subjective (Ritchie, Lewis, Ormston and Nicholls,
2013:12). Hence, according to the interpretive paradigm, there can be no objective position.
Phothongsunarf2010:1) assert that interpretive researchers do not regard the social world as
6out therebo but believe that human beings
research perspective regards knowl edge as
researcher and knowledge is empirical and accompanied by realty that can be dismantled
(Johnston, 2009: 165. Hence, the ontological belef that is associated with the interpretive
paradigm considers the world in which realty is socialy constructedplernand ever
changing. From this perspective, the only entities that can give meaning to this realty are the

people who are actors in the knowledge construction process (Glesne, 2016: 9).

Since people gve meaning to their social world, interpretivearebers seek to investigate

how human beings perceive and make sense of their world. Maree (2014: 59) argues that
social lfe is distinctively human product. Humans are responsible for giving meanings to
their daily social experiences. Hence, humans aeerstood within their own environment.
People have a better understanding of their situations and can better explain their actions.
According to Ritchie, Lewis and Nichols (2013:12), the researcher also becomes part of the
research as a meaning makerenatting with other meaning makers. In this regard, the
research becomes a construction of meanings between participants and the researcher. In
order to understand the realties of the participants, the researcher interacts with people and

enquire into heir perceptions. .

4.2.1 Advantage sof interpretive paradigm

The paradigm assumes that reality is socialy constructed; hence, the data collected from the
participants reflects their experiences on learner violent behaviour. Maree (2014: 59) argues
that listening to the people while in their social environment gives a greater opportunity to
understand their perceptions on their actvities. The study explored the richness and
complexity of learner violent behaviour through talking with the teachers andippls to

gain in depth understanding of the phenomena examined in the study.
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The interpretive paradigm states that the human behaviour is influenced by the knowledge of
the social world (Maree, 2014: 59). In the study, the researcher strives to umbéhsta
social environment of the learners and identify what external and internal factors influence
their behaviour. The researcher contacted various participants. The participants gave different
interpretations of their own experiences with regards leaviwent behaviour within their

social systems. Such interactions widened the horizon in understanding the issue and this
concurs with the interpretive paradigm that proposes there are multiple realites and not a
single realty. Certainly, these reaftiaiffer across time and place (Johnston 2009: 165 and
Maree 2014: 60)

4.3 RESEARCH DESIGN

Conrad and Serin (2011: 148), posits that research design takes a different meaning in
different studies and in some cases it is used interchangeably with resedihcld. Conrad

and Serln (2011:148), further states that in some studies the research design reflects the
entire research process, from a research problem, research questions, lterature review,
methods and conclusions. In other studies, design refersmdthodology only that
encompasses data collecton and analysis. The study adopted the first approach where
research is refiection on the entire process. Conrad and Serlin (2011: 148) highlighted that
research design communicates the key features thapidtereology, phiosophical stance,
methodology and techniques used on data colection that differ for qualtative, quantitative

and mixed methods.

4.3.1Qualitative research design

Researchers adopt one of three types of research designs: the quajtainttative, or

mixed methods. According to Brynard, Hanekom and Brynard (2014:39), in quantitative
design the researchers assign numbers to what is observed. The researchers who make use of
guantitative research design produce data by countihg and meagur it hi ngso or
(Brynard, Hanekom and Brynard, 2014:39). Creswell (2014: 4) states that what distinguishes
the quantitative research design from the qualtative research design is that the former design
is framed in terms of numbers whie the latve design is framed in words. The mixed
methods employ both the qualtative and quantitative research designs (Creswel, 2014: 4).

This study applied the qualitative research design.

The data produced by qualitative research is descriptive ratierntimerical or statistical in

nature. Brynard, Hanekom and Brynard (2014:39), postulates that the data is descriptive in
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t hat It i's generated from participantsso own
experiences or perceptions. The datataad cannot be assigned numbers or statistical data

as it based on the real life experiences of the individuals. Yin (2011: 7), Patton (2015: 56) and
HesseBiber and Leavy (2011:4), argue the data generated from qualtative research is based
on the meangs people assign to their real life situations and experiences. People give the
data as the researcher interacts with them during data collection, thus representing the views

or perceptions of the people.

In order to get the perceptions of the partidpathe researcher must engage with the people.
The researcher must be active in engaging the people and identify issues from the perceptions
of the participants. In order to understand why learners behave violently, challenges which
they encounter in curlg learner violent behaviour as wel as which strategies can be
adopted to curb learner violence, the researcher visited schools and teachers and principals
who experience the phenomenon in their schools. Creswell (2014: 185) and Patton (2015:
56), regardthe researcher as a key instrument they directly engage people by gathering data
through examining documents, observing the behaviour or interviewing the participants.
Patton (2015: 56) admits that the direct contact the researcher has with the participan
creates empathy and sympathetic introspecton, and these are important traits in
understanding human behaviour.

The data was <collected in the schools at pa
185), who assert that in qualitative reseadelta is gathered at the site where the participants
experience the problem under study. Unlke the quantitative researchers who set up
experiments and bring the indvidual to the Ilaboratory or distribute instruments for
completion, the qualtatve reseber contacted participants individually. The researcher
collected the documents written by the participants bearing their own words. Hennick, Hutter

and Baiey (2012: 9), approve this approach and state that by studying people in their own
setting, it enhac e s t he researcher t o under stand h o
behaviour are shaped by their surroundings that encompass the social, ecoulturad or

physical context.
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The qualitative research design relies on multiple data collection reethadh as interviews,
observations, documents and awdsual instead of depending on only one method. The
researcher collected data from the participants through one on one interviews with principals,

focus group interviews with the teachers then doctsnen

4.3.1.1Advantages of qualitative research design
Hennink, Hutter and Baiey (@2: 10) and Patton (2015: 56), arghat qualtative research
design generates-he pt h i nformation on research issues

in the context bthe environment they live in.

In qualtative research, the researcher is connected to the participants who are the source of
the data. The use of such data colecton methods Ilke-tdafeee interviews and
observations enables the researcher to krmev participants personaly. Brynard, Hanekom

and Brynard (2014: 39), assert that as the researcher experiences the daiy struggles
encountered by the people that enables him to interpret and describe their actions. Besides
being able to interpret and ofex description of peopleds per
argues that direct encounter with participants generates empathy and sympathetic self
examination. Patton (2012:56), regards empathy andexafiination as important traits
helping the researcheto understand human behaviour. The use of various data collecting
methods enhances triangulation. Patton, 2012:316) Bloomberg and Volpe (2016: 46) and
Sargeant (2012: 2), state that triangulation alows for data validation and ensures research

credibility and rigour.

4.3.1.2Disadvantage sof qualitative research

The reliabiity of the findings is questioned since if the study is repeated the results are likely
to be different. This stems from the fact that the qualitative study is based on the insrpretiv
assumption (Rossman and Ralis, 2017: 53). On the other hand, Rossman and Ralis (2017:
53), argues that replication is impossible, taking into consideration the dynamic nature of the
social world and given the role of researcher, who is not able mipuise the set up as in

the experiments. Merriam and Tisdell (2015) as cited by Rossman and Ralis (2017: 53), note
that:

i because what is being studied (in qualitative research) is assumed to be in flux,
multifaceted, and highly contextual, becaus®imation gathered is a function of who gives

it and how skilled the researcher is at getting it, and because the emergent design of a
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gualitative study precludes a priori controls, achieving reliability in the traditional sense is

not only fancifulbutmp os si bl e 0

4.3.2The genre:Case study

The major genres of qualtative research are ethnographic, phenomenological, sociolinguistic
and case studiesThe study utiised the case study. According to Yin (2014:16), Robson
(2011:136) and Lapan, Quartaroli afiemer (2012:243), a case study is an investigative
approach that seeks to describe the case in depth within its world context. Creswell (2007:73)
defnes it as a qualitative approach that explores a bounded system or several bounded
systems (cases) ovéime through various detailed in depth data collecton methods. The data
collection methods encompass interviews, awdioal documents and reports. The case(s)
under investigation can be individuals such as teachers, students, school principals, minister
or parent, an organisation such as a school, university, a programme or an event and these
must be investigated within their environment (Coe, Waring, Hedges and Arthur, 2017:114
and Patton, 2015:384).

In this study, the school setting was investigateglecifically secondary schools in Vryburg
Cluster in North West Province. The study of individual cases brings a better understanding
of a larger colection of cases, leading to identification of common themes on handling

violent behaviour in secondary sah

Coe et al (2017: 115), state that there are various types of case studies, such as single case
study, multple case studies, reflective case study and longitudinal case study. The study
made use of multiple case studies approach. A muliple case istotles a study of several
cases, which are interrelated for comparison; hence, it is sometimes referred to as
comparative case studies (Lapan, Quartaroli and Riemer, 2012: 247). When cases are
compared issues under discussion are discussddpth as pposed to studying only one

case. The study was conducted in three secondary schools in Vryburg cluster. The different
experiences of Principals in the three secondary schools were tapped through one on one
interview. The study selected participants forcu® group discussion from the three
secondary schools. Teachers with simiar roles in their schools were selected for focus group
discussions. The findings from each school were compared. Such an approach enriches the

studyds findings.

In order to acqu# rich information on how the secondary schools in Vryburg handle violent

behaviour the study made use ofdepth interviews with the principals and the teachers and
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documents, colected from the schools and the disciplnary committee records, learner
disciplinary code of conduct and School Safety Polcy. The use of interviews and documents

paved way for investigating learner violent behaviour in secondary schools.

4.3.2.1Advantages of case studies

Maree (2014: 76), Creswell (2007:73) and Rossman anig R2017: 92), argue that the
strength of case studies lies with its integration of several sources and techniques it applies on
data colection. The technigues may encompass interviews, observation, document review,
reports, and collection of artefactSuch an approach enhances data trustworthiness as well as

generating rich information on the phenomenon.

On the other hand, Zainal (2007:4) argues that case studies provide a detaled qualtative
account explaining complex real life situations that carpet captured by surveys and
experiments. Zainal (2007: 4) further argues that in case studies the participants are studied in
their own environments without manipulation. Hence, it was easier to understand the
humanso perceptions nt nfheyt responded freayt &g thdy wexen vi r o

comfortable in their natural environment.

4.3.2.2Challenges of using case studies

Despite generating rich information, case study is associated with some chalenges. Yin
(2009:61), state that a single case study 8| ner abl e since the resea
one basketo. Since the single case focuses
conclusion on al other cases (Rossman and Ralis, 2017: 92 and Bryman, 2016: 62).
Rossman and Ralis, 2017:29 further argue that case studies are contextual dependent;
hence, what is applicable in one environment might not be applicable to another environment.
Hence, conclusions generated by one case cannot be applied to other cases since the cases are
differert.

4. 4METHODOLOGY

4.4.1 SITE SELECTION
Below is a map showing the position of Vryburg in the North West Province where the study

was conducted.
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Figure 4.1: Map of positioning Vryburg in North West Province. Source:
https//www.bing.com/saves?type=images&FORM=IRFVLP

The secondary schools selected for the study are in the North West Province of South Africa.
One cluster in Taledi Area office, which is Wyg, was conveniently sampled. A systematic

random sampling was done to select three secondary schools in Vryburg for the study. The
Cluster consists of schools in SchweiRameke, Stella and Vryburg. Most of the schools in

this cluster are in black towhips and farms. Mampane and Bouwer (2011:114), state that
township residential areas in South Africa originated as racialy segregatedpdbtousing
developments for black labourers to remain closer to places of employment within cities and
towns. Tody township life is associated with poverty, crime and violence and is equated to a
Awar zoneo when the safety of residents bec
The National School Violence Study of 2012 highlighted the extent to which famiy and

community factors intersect with the levels of violence occurring at schools.

4. 4.2 PARTICIPANTS®6 SELECTI ON

Sergeant (2012:1) states that selecting participants in quantitative Suetyires
standardisation of procedures and random selection to remevepdtential influence of
external variables and ensure generalisabili

guantitative researcher to utiise statistical calculations in order to create a sample size before
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the study is carried out in orddo ensure that indeed the results are attributed to the
intervention (Sargeant, 2012:1). Qualtative study, on the other hand, do not require statistical
calculations in deciding on a sample size. According to Sargeant (2012:1), the number of
participantsselected is not predetermined, the sample size depends on the number required to
offer the important information relevant to the study. Cohen, Manion and Morrison (2018:

218) and Bryman (2016:407) suggest that the best method is purposive sampling.

Cohen, Manion and Morrison (2018: 218) state that in purposive sampling the researcher
handpicks the participants based on researcher judgment of the suitabiity of the participants.
Bryman (2016: 408) says the participants and sites are chosen based oretlicaeto

answer the research questions.

Purposively selected participants are chosen based on their depth knowledge on the issues
that the study addresses. Cohen, Manion and Morrison (2018: 219), assert that the qualitative
researcher benefits litttle oim random samplng as such an approach does not guarantee

knowledgeable participants in matters of interest to the specific study.

The participants in this study were selected for interviews in order to get ful understanding
of the research problem arithe research questions. Creswel (2013: 156), suggests that
decisions must be made about who or what to sample, what form of selection is done, and
how many people or sites need to be sampled. The researcher selected three Principals from
three different shools in Vryburg Cluster. Principals were chosen by virtue of being at the
helm of school management. In this postion, principals have a better understanding of the
context of discipline in the school. Face to face interviews were conducted with the
Prircipals. Focus group interviews were conducted with teachers. Each focus group
comprised of two teachers who were members of the school disciplinary committee, two
class teachers and one teacher in the School Governing Body (SGB). The researcher
consideredgender balance in the selection of participants. The gender balance minimised the

patriarchal influence on the research process.

The researcher adopted the purposive sampling. According to Patton (2002:230), this
technique is widely used for identficatioand selection of information rich cases. The
participants selected for t his ar e knowl edg
violent behaviour. According to Braun and Clarke (201463%, purposive sampling entais a

wide range of sampling strafes. For this study, the researcher adopted the criterion

sampling. According to Patton (2002:230), the purpose of this samplng method is to review
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and study all cases that meet some predetermined criterion of importance. The schools
selected experiencdisciplinary problems and generaly, their performance at grade 12 is

compromised.

4.4.3 DATA COLLECTION STRATEGIES
The study takes the interpretive paradigm and therefore focuses on group interviews and
document analysis. Interviews were chosen in ordeocs en to dig deeper [

views and perception on learner violent behaviour. Al the interviews were audio recorded.

4.4.3.1Semistructured interviews: one-on-one interviews and focus group interviews

Creswell et al (2014:87), defines iner e w a-svay 6Gohversation by which the
interviewer asks participants questions to collect data and to learn about ideas, beliefs, views,
opinions, and behaviours of t he participant
Ockleford and Windridge (2009579), identify three forms interviews thus: opsmded,

structured and serstructured interview. The study utlised the sstmictured interviews

with principals and focus groups with the teachers.

The interviews conducted were sestiuctured indeph interviews. The study utiised the
semistructured interviews in order to generate in depth knowledge on, handing learner
violent behaviour in secondary schools. According to Harrel and Bradley (2009: 27), semi
structured interviews are used to generdétaled information as they deeply dele into a
topic and to understand thoroughly on the answers provided. Hancock, Ockleford and
Windridge (2009:16), state that sestiuctured interviews are composed of epemded
questions that focus on the topice thesearcher wanted to cover. Hancock, Ockleford and
Windridge (2009:16), further assert that, the open ended nature of the questions posed, wil
dig deeper into the topic under discussion as it offers an opportunity to the participants and
the interviewerto explore the topic in detail. In this study the interviewer used probes to
stimulate the participants to divulge more on the issues under discussion. The study made use

of openended questions written on the interview guidee AnnexureA and Dattachel)

4.4.3.2 Advantage ©of semistructured interviews

According to Leedy, (2014:156) sestructured interviews are fiexible and more lkely to
yield abundant information beyond what the interviewer had planned. The interviewer has the
opportunity to makea folow up on whatever issue they feel it is of importance such an
approach is not found on structured interviews (Denzin and Lincoln, 2018: 579). Denzin and

Lincoln, 2018: 579), further state that, in comparison with unstructured interviews, semi
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structwed interview the interviewer has a great say in directing the interview on issues that

are important on the study.

During the semstructured interviews, the interviewer is an active participant as wel, Denzin
and Lincoln ( e iht8newebha® g greatslragce pf bédtoming visible as a

knowledge producing participant in the process itself, rather than hiding behind

4.4.3.3Limitations of semistructured questions

Face to face interviews were carried out with three principals of the Hwlected schools.

On all interviews the audio tape recorder wil be usEe interviews wil be approximately

1 hour and are face to face at each persono:

sought from the participants.

Pilot interviews Vil also be held on two selected schools prior to the actual r proposed
research. The piot interviews wil provide feedback to the researcher regarding the
effectiveness of the interview questions prior to the actual interviews. The pilot interview wil

provide the researcher with experience on interviewing techniques.

4.4.3.2Focus group interviews

Hennink, Hutter and Bailey (2012: 135), def
discussion between six to eight fmelected participants, led by trained moderator and
focusing on a specific set of i ssueso. He nn
words, Focus group into focus and group. With focus implies focusing on certain issues with

a selected group of participants. Patton (204%5), state that, the focus must be made of

small number of participants sharing a common background. In the focus group interviews,

the participants are grouped with the intention of gathering data from them through an
interview being controled by the térviewer. The focus group interviews offer the
participants opportunites to interact among themseles and with the moderator/ interviewer

on discussing a topical issue. Patton (2015: 475), assert that in the focus group, participants

wil have time to ha r each ot her 6s responses and t hey
additional comments. Hence, the interviews are interactve and offer an opportunity to
discuss issues. The study carried out focus interviews with School A, School B and School C.
Focus grop interviews were conducted with teachers. Each focus group wil be comprised of

2 teachers who members of the school disciplinary committee, two class teachers and one

teacher component in the School Governing Body (SGB) and one Life Orientation Teacher.
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4.4.3.3Advantages of focus group interviews

Hesse Biber and Leavy (2011: 164), Maree (2014: 91) and Hennick, HutterBailely

(2012: 137), argue that the focus groups are conducted with the assumption of generating rich
in depth information since itrings together many participants who wil interact in a group
and share a wide range of experiences that may activate forgotten details of other
experiences. That interaction wil activate even some members who are inhibited to share

their experiences asel

The use of focus group interviews as a method of data gathering cut costs. According to
HesseBibber and Leavy (2011:164), Cohen, Manion and Morrison (2018:532), and Patton
(2015: 477), within a short period of one hour the researcher can gatheforictation from

a relatively voluminous data from muliple participants. The researcher wil acquire key
issues, ideas, and perspectives from multiple participants at one setting: Bipdsr and

Leavy (2011: 165), concur by saying focus group intergecontfibute to data that is not
comparable to the sum total of individual interviews result in data that is not comparable to
the sum tot al of IHencd,ithe methadaid economitaknrterms ef tine @

well as costs for the researchand for the participants.

Patton (2015: 478), assert that, focus group interviews highlight diverse perspectives and that
enhance data qualty as participants tend to provide checks and balances on each other as they
make their contributions. The partiaipts wil dissect an issue and analyse it deeply before
reaching a consensus. Hesdgibber and Leavyy(2011: 164) argues that, due to the way
issues analysed in the focus group interviews, it can be best utlised when evaluating the
effectiveness of celita programs to find out its strengths and weaknesses as wel what is

working or what is not working.

As members in the group debate issues it adds detail, depth and uncover unique viewpoints
that cannot be generated on one on one interviews (Creswéll2814: 91) 2014: 90 and

Patton, 20%: 23). Hessdibber and Leavy( 201 1: 16 7) emphalsta sed t h
generated as participants disagree, explain themselves and query each other, often
negotiating their original ideas with new thoughts resultfngm conversatiod . Due to t

debate, the participants wil bring out new ideas in relation to the issues under discussion.

HesseBibberand 0 1 1 : 165) regard focus group as a
for participants to interact and skatheir experiences and perspectives. Patton (2015: 478),

the interaction brought by focus group, tend to be enjoyed by participants as there is tendency
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for humans as social animals to enjoy whie interacting with other humans. In that relaxed

environment the participants wil contribute freely.

4.4.3.4Limitations of focus group interviews

The focus group interviews are associated with some limitatons as argued by, Patton (2015:
478), who says, the researcher must be skiful in conducting such typeerekews so that

they wildl not be degenerated to a one perso
acquiring full participaton and coverage of the issues under discussion. Creswel et al
(2014:91), argues that, if one person dominates the fomugp gliscussion the information

wil be biased. Patton (2015: 478), realsed that, individuals perceive their views as minority
perspective they may fear to speak up as they want to avoid negative reactions. The

interviewer overcome this, by encouragink participants to participate.

Creswell et al (2014: 91), assert that, focus groups are small samples and as a result, they may
not be representative. On the other hand, Creswell et al (2014:91), argues that t is difficult to
gather people from differénlocations at a single venue. The interviewer overcame this by
congregating six teachers in the focus group and all the participants were recruited from one

school in each focus group that was conducted on this study.

The interviewer assumed the role thé moderator while conducting focus group interviews,
as too much control would have resulted in the participants being reluctant to open up on

important information (Creswell et al, 2014: 92).

4.4.4Documentscollection

The researcher used muliple fermof data collection, including written documents.
According t o Creswell et al (2014: 82), wr
unpublished documents, memoranda, agendas, administrative documents, company reports,
emal messages, faxes, newspapéicles, or any documents that is connected to the

i nvestigation. o

The researcher asked the principals to pr o\
conduct, classroom rul es and records of I
committee. Theresearcher collected these documents to garner a better understanding on how

secondary schools handle learner violent behaviour.
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4.4.4.1 Advantagef documents

Creswell (2014:192) asserts that documents enable a study to grasp the language and words
of the participants in their written versions. Such information is original and not influenced
by the circumstances such as the presence of the interviewer in interviews. The documents
collected in this study captured the prevalence and forms of violenceeegpdr by schools

as well as the strategies adopted in curbing learner violence.

Data that was captured through the documents collected and this was rich considering that the
participants had taken time to compile the learner code of conduct thaivilead forms of
violence likely to be experienced at school. The disciplinary committee records stated various

forms of learner violent behaviour experienced by schools and how these were resolved.

Creswell (2014: 192) argues that written informatieneasily accessible to the researcher;
hence, it saves time colecting it. Creswell (2014: 192) further argues that the data, which is
colected, is already transcribed saving the researcher time in transcribing. The research
colected the learner miscormturecords, learner code of conduct as wel as the classroom

rules.

4.4.4.2Limitations of documents

Creswell (2014: 192) argues that, some of the informaton may be incomplete. The
information may not be informatve since some administrators have laficuin
communicating through writing (Creswel, 2014: 192). Some of the documents may be not

accurate and the subsequent analysis generates distorted information.

If records are sensitive, the participants might refuse to share these with the researche
(Creswel, 2014:192). The researcher did not encounter many challenges, as the documents
were articulate and expressed wel. The schools made photocopies of the documents that the

researcher requested.

4.4.5DATA ANALYSIS
Merriam (20® : 1 75) says, AfiData analysis is the pro
making sense out of the data involves consolidating, reducing and interpreting what people

have said and what the research has seen and iteac process of making meaning

Information gathered from the interviews and from the disciplnary committee records was
voluminous. This was summarised and condensed to make sense. Data was sorted and

classified according to research objectives and tentative theory in the research.
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Charmaz (2006:46) says, AnCoding is the pivo
an emergent theory to these data. Through coding the researcher defines what is happening in

the data and begins to grapple with what It

Interviews were readed and the process of coding started by writing down what was said in

a transcript with several pages. According to Merriam (2009:178), the process of analysing
data begins with open coding. This happens when the researcher begins reading the interview
transcript, feld notes, and documents collected in the study. According to Creswel
(2013:184) the process of annotations entails winnowing, as some data was discarded the

other was assigned labels formulated by the researcher.

After open coding, the next stage was scrutinising and-esamining the codes formulated.
Merriam (2009: 179) says this axial coding or analytical coding involves going back to the
codes and comments made during opexding andestablishing connectionsAccording to
Creswell (2013:8p axial coding entails identifying the central phenomenon, folowed by
exploration of causal conditions that is, categories of condiions that influence the central
phenomenon, then followed by identifying the context and intervening strategies agd finall

delineating the consequences of the strategies.

Leedy (2014: 149), states that after axial coding the next step is selective coding; this
involves combining the categories and their interrelationships in order to create a storyine
that describes what ppens in the phenomenon studied. This final coding must build themes
that answer the research questions. Verification of information was done by referring to the

axial coding and the participants.

The same process was applied to the documents collectéw foesearch thus, the records of

|l earner so mi sconduct from disciplinary c¢ommi
documents were merged. The themes and categories identified were compared with relevant
literature to validate consistency. After as@ of data, the findings were interpreted to get a

holistic picture of the research.

4.4 6TRUSTWORTHINESS

This research enhanced trustworthiness through a number of mechanismgerniong
engagement with participants, triangulation, member checking defitiefing (Lincoln and
Guba, 1985, Merriam 1998 as cited by Shenton, 200404

109



4.4.6.1 Memberchecking

According to Creswell (2014:201), member checking involves communicating with the
participants in the final report of the study in order to checkuracy. The researcher
achieved this through a lotgrm invovement and multiple contacts with participants over
two years and issues emanating from the interviews were discussed with the participants. The
themes and categories that from data analysi® whared with participants to ascertain that

they reflected their perceptions.

4.4.6.2Triangulation

Creswell (2014:201), Houghton, Casey, Shaw and Murphy (2013:13), state that triangulation
can be achieved by using different methods of data collectimrdier to formulate coherent
themes and bring consistency to the findings. Creswell (2014:201) further says, if themes are
created based on several sources that adds validity to the study. Triangulation was achieved
through using various methods of datalemtbn, namely serstructured questions, focus
group interviews with teachers and one on one interviews with principals and document

analysis.

4.4.6.3Peerdebriefing

Creswell (2014:202), suggests that peer debriefing process entais the researcigethehar
study with another knowledgeable persons for reviewing purposes. Such an approach can
yield another interpretation that could have been overlooked by the researcher (Creswell
2014: 202). The researcher shared the process of data analysis withwastiadlent. The

final report of the study was also shared with the fellow students.-IRgaols and Wil

(2009) as cited by Houghton, Casey, Shaw and Murphy (2013:14), recommend that the use of
peer debriefing in qualtative research must be done aaltioHoughton, Casey, Shaw and
Murphy (2013:14) states that the aim should not be for the colleagues who analyse to arrive
at the exact same coding and themes as the researcher, but to check whether the data labels
and the logical paths taken to arrive thibse labels confrm the logic of the analysis
(Graneheim and Lundman 2004 as cited by Houghton, Casey, Shaw and Murphy (2013:14).

4.5 ETHICAL CONSIDERATIONS

According to Cohen, Manion and Morrison (20
bad, right and wr o n g o0 . furth@rhstate that ethical research deals with what the
fresearchers ougft o t to do in their researcho. On t he

59), regard et hics as mor al principles of \
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Wr ongo. Hence, et hical Il ssues are mor al prin
to protect participants from any form of harm. Cohen, Manion and Morrison (2018:112),
assert that, ethical issues should be considered and reviewed at al sttgeseséarch, in

planning, conducting the research, reporting and disseminating the results of the study.

Yin (2009:73) argues that the highest ethical standards should be considered as all case
studies deal with human affairs. Yin (2009:73), argue$ #lacase studies call for special

care and senstivity. The research design applied in this study was a case study, hence the
researcher was cautious and upheld the ethical guidelines applied whie collecting data and
reporting. Deploy and Gitin (201632, Yin (2009:73), Botma, Greef, Malaudzi and Wright
(2010:20), and Creswell (2014:188), state that there are ethical guidelines that a researcher
must respect while carrying a study involving human beings. These ethical guidelnes are
informed consent, ludisclosure, confidentiality, voluntary participation and protection from

harm and getting permission from gatekeepers.

4.5.1 Getting permission or approval from gatekeepers

Cassel and Symon (2012:286) and Creswell (2014:188), assert that beforea@hezse
carries out research with an individual or a group consent must be sought from that individual
or group engaged in the research. Creswell and Poth (2018: 54), state that before a research is
carried out, the researcher must acquire a letter of egpfiom the institutional review

board. The researcher obtained a letter of approval from the Faculty of Education from
NorthtWest University Ethics committee. This letter was used to seek permission from the
Area Office Manager of Taledi Area Office toormluct the research in their schools.
Following the approval from the Area Offcer Manager, letters were written to all

participating schools.

The letter was addressed to the school principals and explained the purpose of the study and

the procedures ohé¢ research process.

4.52 Informed consent

Depoy and Gitin (2016: 33), Cohen, Manion and Morrison (2018: 122), define informed
consent as a process where prospective of the Office of Human Subjects Research (OHRS)
and the Office for the Protection of Resch Subjects (OPRS), state that informed consent

i inserely a form that is signed but a process, in which the subject has an understanding of
the research and its risks. Informed consent is essential before enrolling a participant

(Shahnazarian, Hagemaniburto and Rose, 2017:3). Hence, the process goes beyond
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signing of the consent form, but implies explaining to the potential participant(s), the
protocols and processes of the engagement in such research. The choice must be genuinely
free, without any @gative repercussions if one refuses to participate in the research (Cohen,
Manion and Morrison, 2018: 126).

Cohen, Manion and Morrison (2018:125), Depoy and Gitin (2016: 34), Rossman and Ralis
(2017: 65), assert that the potential participants mesinformed about all the procedures of

the study. The researcher explained the purpose of the research, procedures for collecting
data and reporting. The researcher clarified that there were no risks involved in participating,
and should any have arisénthe process, there were measures in place to miigate the risks.
Their right to voluntary participate and withdraw from the study at any time without
repercussions and how anonymity was assured (Cohen, Manion and Morrison, 2018:125,
Depoy and Gitin, 206: 34, Rossman and Ralis, 2017: 65). Rossman and Ralis (2017: 65),
argues that if the procedures are explained fuly, the research ceases to deceptive and such a
step serves to protect the privacy and identities of the participants.

Before the partipants committed themselves to sign the consent form they were given ample
time to assess the information such that they genuinely understood their roles as participants
(Cohen, Manion and Morrison, 2018:125). Before, collecting data, the participantd &gree
participate and a consent form, containing all the procedures of the study was signed. Depoy
and Gitin (2016: 34) state that the researcher must read and explain the contents in the

consent form and if the participant agrees to undertake the dhegysign the form.

In this study, the researcher, sought consent from al the participants in the study: the
principals and the teachers from the three secondary schools in Vryburg. The procedures of
the study were explained to the participants. The esgnforns (Annexure G and H were

used to seek conseritom participants The participants and the interviewer endorsed

participation by signing in the spaces provided.

4.5.3Confidentiality and anonymity

Hennick, Hutter and Baiey (2012:71), reckon tlainfidentialty and anonymity are used
interchangeably in research lterature, but in research ethics, they are distinct words.
Confidentialty entals not disclosing to anyone the information gathered from the

participants that could lead to their idégdtion or link to the reported information and only
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specified member of the research team can access to the data (Cohen, Manion and Morrison,
2018: 130, Hennick, Hutter and Bailey, 2012: 71, Depoy and Gitlin, 2016: 28). In contrast,
anonymity implies pdicipants can be identified from the research data without knowing their
exact identities namesare not disclosed in the reporting of the findings (Hennick, Hutter and
Baiey, 2012: 72; Cohen, Manion and Morrison, 2018: 129).

Ralis and Rossman (2017:65tate that researchers must uphold the confidentialty in order
to ensure two elements: protecting the privacy of the participants (identties, names, and
specific roles) and holding in confidence what they share with the researcher (not sharing it

with others).

The confidentialty of the participants was respected by the researchers. Faiure to honour
confidentialty leads to researchers having difficutties in acquiring data from the participants
and gaining the cooperation of participants. Although rtheearcher has information about

the various contributons made by participants and their identity, the researcher must not
make the Ink public (Cohen, Manion and Morrison, 2018: 130). In order to ensure
confdentialty, Hennink, Hutter and Baiey (20122), suggest that only the research team
and those transcribing must have access to the recordings. Hennink, Hutter and Bailey (2012:
72), add that the interview recordings must be kept in a safe place where only authorised

researchers can have access.

To uphold the ethical principle of confidentiality, participants in this research were assured of
confidentialty throughout. Principals and teachers were assured of theirr confidentialty and
the identity of their schools. The researcher transcribed trediegs with the assistance of

the supervisor. The recordings were kept safely, with the supervisor only having access to the
recordings. The reported information respected the identity of the participants as wel as their
schools. The schools were givabéls for anonymity and each school is referred to as School
A, School B and School C in the study.

Yin (2009: 73), demonstrates that ensuring the privacy and confidentialty of the participants
constitutes a critical step in research. On the other Hdachmersley (2012:7) state that the
confidentialty of information suppled by research participants and anonymity must be

respected.
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4.5.4Protection from harm

Participants involved in this study had the right to be protected from harm and discomfort
(Botma, Greef, Malaudzi and Wright, 2010:20). The researcher ensured that there was no
harm to the participants in the research and participation was voluntary. The researcher used
data collecton methods that did not put the lfe of participants at risk. @beancher
respected the dignitpf teachersand principals. The researcher therefore full respected the

privacy of the participants.

4.6 CHAPTER SUMMARY

The chapter focused on the research design and methodology. The study made use of
gqualtative reseaft design in order to identfy and categorise the perceptions of participants
on learner violence. The study used the interpretive paradigm as wel as case study approach.
The advantages and disadvantages of the qualitatve design, case study and véterpreti
paradigm were explored. The chapter examined the methods applied in data collection.
Vryburg cluster secondary schools were selected purposively for the study. The researcher
used interview guides and interviews as tools for data collection. The pricdata analysis

was ilustrated. The advantages and disadvantages of in depth interviews and document
analysis were explained. The chapter highlighted concerns with respect to credibiity and

ethical principles.

The subsequent chapter focuses on dasgptation, analysis, interpretation and discussions
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CHAPTER 5

DATA PRESENTATION, ANALYSIS, INTEPRETATION AND DISCUSSION

5.1 INTRODUCTION

After the interviews with teachers in focus groups and-ammene interviews with principals,

the researche transcribed the information verbatim. The researcher collected the school
learner code of conduct, disciplinary committee records and classroom rules as documents for
analysis. According to Merriam (2009:75), the process of data analysis entails nelseg s

out o f the data <collected. Merriam (2009:17
make sense from the data collected by consolidating, reducing, and interpreting what people

have said and what the reseascbhbfhamaki sgemeanm

The researcher abided by the procedures stated by Merriam (2009: 75) in analysis of data. In
order to make sense of the data collected from the participants, the researcher assembled the
transcripts and documents, identified theynsents from the data that answered the research
questions. By creating the segments, the transcripts and documents were reduced. The
segments that had common trends were grouped to form categories. In line with Merriam
(2009:177), some of the categoriesrevesubdivided into sulbategories. The categories that
emerged were further analysed and grouped into themes. In the final discussion, the study

linked the findings to the lterature review as well as the theories elaborated in chapter two.
This chapter dcuses on the data presented by the participants and subsequent analysis.

5.2 DEMOGRAPHIC COMPOSITION

The demographic pattern of participants shows the respective schools from they were drawn.
The participants?o rol e i n t dér eis pseseitenl ol the wor k
demographic composition table below. Various codes were used in order to hide the identity

of the participants. P stands for Principal, S, for School and the last letter, thus A, indicates
participant from school. B indicates thdietparticipant is from school B and C implies that

the participant was from school C.
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Table 51: Participantso6é role in the school,
School | Participant Role in school Work Gender | Code
experience
Principal School head 12 years Male PSAl
A Teachers il Member off 15 years Male TSAl
the focug disciplinary
group committee
Class teacher 4 years Female | TSA2
Class teacher 2 years Female | TSA3
Class teacher 18 years Male TSA4
Class teacher 12 years Male TSA5
B Principal School head 2 years Female | PSB2
Teachers i Class teacher ar 17 years Female | TSB6
the focus member of the
group disciplinary
commitee
Member of thg 8 years Male TSB7
disciplinary
committee
Class teacher 3 years Female | TSB8
Class teacher 9 years Male TSB9
Class teacher 7 years Male TSB10
C Principal School head 18 years Male PSC3
Teachers i Class teacher 6 years Female | TSC11
the focus
Class teacher 14 years Male TSC12
Class teacher 11 years Male TSC13
Class teacher 21 years Female | TSC14
Member of thg 19 years Male TSC15
disciplinary
commitee

116

wor k



5.3EMERGING THEMES

After analysis of data five themes emergedilastrated in Figure 5.1These themes emerged

from the analysis of data presented by the principals in interviews and teachers in the focus
groups in the three secondary schools in the Vryburg Cluskemmatic analysis was utiised

to generate the therse

Figure O-1: llustration of the themes from data analysis

5.4 THEME ONE: NATURE OF VIOLENCE EXPERIENCED BY SECONDARY
SCHOOLS

Schools experience different forms of violence fegly. Data gathered from owmone
interviews with principals, focus group interviews with teachers and disciplinary commitee

records revealed these categories:

Prevalence of learner violence

==

O«

Gang related violence

O«

Physical attack and the use of weapand sharp instruments

O«

Vandalism of school property

O«

Bullying
Gender Based Violence (GBV)

O«
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Violent resistance

(@]

Verbal abuse directed atteachers and learners,

(@4

5.4.1Prevalence of leamer violene

From the interviews conducted with the principals of the tls@w®ols, the findings show that
schools find it difficult to deal with the problem of learner violent behaviour. It emerged that
teachers now focus on attending to disciplinary issues related to learner violent behaviour
rather than the teaching mandat@l schools encounter the problem of learner violent
behaviour frequently. The records from the disciplinary committee concur with what teachers
said during interviews. From the disciplinary records, the major challenge connects directly
to learner violentbehaviour. On a dailly basis, the schools encounter learner violent
behaviour. Some of the incidents take place outside the school premises but eventualy the

schools end up intervening.

The participants from the three schools submitted the folowingrad®ons with regard the

extent of learner violent:

Partici panteare6\Aocknt behavidur is such a big issue that we have to deal

with on a daily basis given the great lack of moral culture amongst our pupils.

Participant TSA 5 submittechte f o | Yes, we dayexperience learner violent behaviour
in and around the school. Quite often, learners fight each other but sometimes this problem

affects the neighbouring school and teachers also as they are forced to intervene most of the

timesh settling these altercationso

The observaton of PSA1l concurs with the observaton from PSA2, who fsaitle s , to
theot her |l earners but f dheit absewvdtioas aye echoetl byt o t
PSA3who sadii Then t her e wi | |landoils against stheagyl®a i nst boys

The secondary school in question is adjacent to a primary school: when fights break out at
that school they spill over to the primary school. Due to the proximity of the two schools,
their learners fight with the learnefeom the neighbouring school. In such a circumstance,

teachers at school A have to intervene.

The problem is not confined to school A only. School B and C encounter the scourge of

learner violent behaviour often as well.
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From school B, one participant BY s @he grpbleri is usually being experienced at the
beginning of the year they wil/l be fighting
iI's li ke this and towards the end of the year

The impression is that are learndight unabatedly but it is dificult to explain why they fight
in this manner. Another participant TSA11 from school C echoed the same sentiments on the
extent of | e ar nGven thei conmpéexity of bhe matteri ib wauld befia fair
statemento say that learner violent behaviour happens on a weekly basis and more often in

t hat week than just once a day. o

In school B, teachers have to deal with confrontations between their learners and other
community members. These community members folloes l@arners to school in order to
settle matters and dhepmoldes.star® mdhe |paation and thpsa nt s
learners come with the problem into our school. They continue to fight while others will be at

the gated

School C was not cam with the problem. On arrival at the school, the researcher observed
that this school had invited the Area Office Manager due to the problem of learner violent

behaviour. Teachers were already busy in the morning attending to learners who had fought.
Ore participant PSC3 submitted the following vignette:

| had another case early in the morning and that one you saw me addressing was the
second one, it was about two girls, which were fighting. The other girl completed
matric last year. They fought outsitlee school but the other parent had to come to
school to see the other | earners éthe on

the problem as parents at home, they bring the issues to the school.

The presence of the Area Office Manager on an intaoventission to bring sanity confirms
that the school has literally faled to handle violence. PSC 3 Bale have our Di
Manager. He was with us this morning at assembly and he stated that if these learners

continue to fight they must be broughtte s of f i ce. 0

The findings indicate that learner violent behaviour is escalating, corresponding to findings
by the South African Human Rights Commission (SAHRC). The South African Human
Rights Commission (SAHRC: 2008) reported that the most severe formislenice occurred

at school level, not only by pupis to pupis but also teachers against pupis. Mgijima
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(2014:198) established that violence in South African schools is rampant and has been so for
a whie. The assertion is further supported by the sesftthe 2012 National School
Violence carried out by Burton and Leoschut. Their study sample compromi®8® 5
learners, 121 principals and 239 educators. The results from this research revealed shocking
levels of violent behaviour in schools. In totalomn than a fith of learners experienced
violence at school (Burton and Leoschut, 2013: xi). They also found that 12, 2% of learners

were threatened with violence at school and 6.3% had been assaulted.

The results concur with the print media reports timaicate incidents of learner violent
behaviour are on the ris@he Daily Sunof 8 September 2017 reported on an incident of
gr ues ome mur der of a l earner in t he prin
misunderstanding.The Star newspaper of 11 Septber reported on incidents of learner
violent behaviour taking place at Klispruit Secondary school in Gauteng Province. At this
school, learners harass teachers. Due to the indisciplne, the MEC for Education was
considering relocating the Grade 12 classmfrthat school environment. A learner stabbed a
teacher according to The Citzen newspaper of 19 January 2018. This was an incident of a
Zimbabwean teacher, Mr Vhiya, who was stabbed to death.DHilg Sun of 26 January
carried a story of a student who svatabbed to death by a fellow over a misunderstanding
over a chair. On the #8March 2018,The Daily Sun Reportaeported on an incident of a
learner who threw a book on the face of a teacher and the MEC for Education of Gauteng

Province intiated anvestigation to the circumsta@s that triggered the incident.

5.4.2Gang related violence

The findings from the interviews concurred with the findings from the disciplinary commitee
records. The major form of violent behaviour is gangsters, and schdtids tbadeal with this
phenomenon. One of the schools, which is a farm school, reported that they experience the

problem. Gangelated violence is therefore not a problem confined in township schools only.
PSB2 lamented:

In our school, the problem is gastgrism The problem starts in the location and the
learners come with the problem into our school. They continue to fight while others
will be at the gate during school hours. They will stab one another, and they will fight
using dangerous weapons. Sirthe beginning of the year, we have been experiencing
such fights. Other gang members come to school with bruises on the head; others with

blue eyes
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TSB 6, echoed the same sentiments:

It seems we have two groups of gangs in the school. They normallg &tgrt in the
location over the weekend and they will bring it to school. Monday, they will continue
to fight in the school premises. We realised that in the school we have groups of

people fighting each other in the location but this spills into theadcho

School A is not spared in this cycle of violence. Despite being located on a farm, they

experience the problem of gangsters as wel. TSA38ald, | ot of | earners gr
i nto gangs and i f you donot b e | foviolgncetfrom a gr o
those in groups. o0

The problem of gangsters was echoed by PSA1l, who went to great lengths to explain that it
was a new phenomenon. PSALl reported that such forms of violent behaviour were reaching

his office very often. He said:

Now of latethe issue of groups has also emerged. Boys will cluster and form a group
and then give them a name but is a group of friends and they will be working together
after school in the community. Once you have an issue with one, the whole group will
attack the por learner. These are some of the cases that come to my office (sic). So
there is this new culture of gangsters that is sort of emerging and we are trying to

liquidate it but there is a lot of violent behaviour that we experience

From school A, the disdipary records show that this school ran disciplinary hearings from
25 January to 26 January 2018, on gangsterism. The disciplinary commitee compiled one list
of learners who are members of gangs. The list had fiteen learners and it included even

learnes from the neighbouring primary school.

Gangsterism has ravaged school C to such an extent that ttgamgyagroups are terrorising
the whole school. In response to the question on which forms of learner violent behaviour the

school experiences, PSC 3dsai

Yes, very much sir. The main problem is we have this school; we have violent groups,
which call themselves gangsters. We have the-@BEands for One Big Family. But

the main group that gives us a big problem is D16. It stands for dangerous 18s. The
are giving us an indication sir that they are dangerous soccer players but actually,

they are violent pupils.
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PSC 3 went fTherDl6hiea formidableganyg that i$ always giving the school a
torrid time. The school came to halt at one time nvtiey were fighting with the other rival
gang. When they start to fight their fight goes unabated unless there is a serious intervention,

mainly from the police. 0

TSC 13 supported the obser vandiyourkeow miaatdsgif by hi
one is provoked at school and a fight happens at school you can be assured that the fight is
going to continue after school. And this escalates from the day it started for simply looking at
somebody and this can last for two weeks at this school andoives/a circle of other

learnersb TS C15, who sits in t he&onight s eve ard haniregr y c 0
a disciplinary hearing for the D16s. So that they can explain what happened last week

Tuesday. .. 0

On that Tuesday, the school came to a Wwhen the gang was fighting with their archrivals.
TSC 15 was even eager to invite the researcher to the disciplnary committee meeting which
was going to start at six on that day, so that | could have a better understanding of the

situation.

TSC 15 sadfi We wel come you to our di sciplinary h
exactly what happens at this school. We will be having the SGB, in the disciplinary hearing,

the Principal, deputy, teachers and parents of children who were involved in that fighting.

TSC 15 f uiwe have theshighedt, authority of police in our SGB, a lieutenant
Mashaba, who resides here in Vryburg. He used to talk to these guys especially the D16s and
is going to speak with them again tonight. o

Due to the time scheduled fohet disciplinary commitee, | was not able to attend the

disciplinary hearing.

Contrary t o t he researcher os perception t h
tendencies, and in contrast to the lterature data that portrays girls to be on thegrecdv

of man's violent nature, this study found starting revelations. Eisebraum (2007:462) and
Myers (2013:358) state that mends violent n e
compared to women. PSC3, pointed out that girls are membérdradf s e g @Gifsgaet er s ;
also involved in gangsterismMere membership to gangs suggests that some girls perpetuate

violence. From the findings, this problem of gangsterism is a major form of violent behaviour
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that schools encounter, reaching propodi where the schools in the Vryburg area can no

longer contain the problem.

The empirical data concurs with the literature findings. Mncube and Madikikédadiya
(2014:48), from their research in the Western Cape, found that female learners were engaged
in gangsterism. The findings of Mncube and Madikidiadiya in the Western Cape concur

with de Wet's study based on articles from Cape Times newspaper publshed between 1
January to 31 June 2014 that explore violence in the WeGkmpe particularly in he Cape

Flats (de Wet, 2016:3). From the study de Wet found that, these young chidren, some of who

are only nine years old, were already affiliated members of gang groups.

The problem was highlighted byav der Walt and Oosthuizen in 2006 in the Sounther
Region of North West, saidStme learners are involved in gangs from townships so they
bring some of the outside issues into school, because they don't want to let down their peers"
(Van der Walt and Oosthuizen, 2007:332). On the research carried oMcdsta and
Shumba in the Eastern Cape Province they found out that 37, 5% of the 80 participants

identified gangsterism as predominant in their schools (Ncosta and Shumba, 2013:6).

In the Perth research conducted in Malaysia by White in the Metropaiitsn on identifying

ways of managing gangsterism they found that gang members are more likely to be injured
and victimised compared with other learners who are not affliated to any gang (White
2007:26).

5.4.3 Physicalattack and the use of weapons and alp instruments

Schools in the Vryburg cluster are experiencing problems of learners fighting in and out of
the school premises. During the violent process, students use weapons and instruments or
fight with bare hands. The records from the disciplinarynoitees from the three schools
llustrate that schools are now battlefields. Teachers spend most of their time attending to
learners fighting. Students even fight in the presence of a teacher whie in the classroom.
From the interviews carried out the plkem also surfaced frequently in the submissions by

the participants.

PSB 2 Tiseq ¢odtinue fo fight while others will be at the gate during school hours and
they will stab one another and they will fight using dangerous weapons. Others come to

schod with bruises on the head ot hers with bl
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PSC3 has t butm this egarsl thgy,did fioé have any form of weapon like knife,
pangas and other dangerous weapons but they had a weapon what | call scissor, sharp

SCissord

TSA1l s Qud dgdten, learimers fight each other but sometimes this problem affects the

neighbouring school and teachers also as they are forced to intedvene.

From the empirical data, even primary schools are experiencing the problem of learners
fighting in the schoolpremises. Learners fight in the school premises and outside their
schools. Learners fight and use dangerous weapons as indicated by the participants. The
learners physically attack each other using bare hands. PSC3 mentioned that learners also
weapons sut as knives, pangas and scissors. Vryburg cluster schools are not the only
schools affected. Literature data reveals what the empirical datimsomnd validates.
Section 3.2,shows that students use dangerous weapons such as knives and guns on other
leaners and even on school staft. UNESCO (2009: 8), identify the use of weapons as one
form of violence in schools. In countries such as the USA, learners bring guns to schools and
the mass media have reported striking incidents of mass shootings wiibinl gremises.

On 14" February 2018, Nicholas Cruz as stated on 2.3 kiled 17 people. The deadliest
shooting that took place in 2007, where a Virginia Tech. student kiled 32 people (Papala,
Old and Feldman, 2009:414)

In the USA, in a 2007 nationwideursey, they found out that learners from Gradé 92

carried weapons such as knives and guns (CDC, 2010:1). The survey found that 5, 9% of
students carried weapons and that 7, 8 % of students were threatened or injured with a
weapon on school premises,dai2, 4% of students were in a physical fight on school
property 12 months before the survey (CDC 2010: 1).

Some recent incidents of shootouts in USA schools in 2018 alone are shocking. Teachers and
learners have become fodder to these shooters who arerie Examples of such incidents
include Nikolas Cruz, who kiled 17 people and injured 14 at Marjory Stoneman Douglas
High School NBC News:15 February 2018). In 2018, schools in the USA recorded the
highest school shootings at 17 before the Floridaclat(Time Magazing22 February 2018).
Considering that Marjory Stoneman Douglas High school shooting took place in the middle
of the month February, barely six weeks into 2018, that imples the USA experiences three
shootings every week. Despite varioimervention strategies by the USA government, the

nation had to cope with learner violent behaviour resulting even in the death of students.
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Reports of learners carrying and using dangerous weapons are a regular feature in South
African schools as repwd by lterature evidence and print media. Burton and Leoschut
found out that approximately one in four learners (24.1%) claimed to know people at school
who had brought weapons such as frearms or knives to school (Burton and Leoschut, 2013:
48). In anther study carried out by Mhlongo, in Umgungundiovu District in KwaZulu

Natal, learners bring weapons to school (Mhlongo, 2017: 67).

Weaponcarrying, and usage has also been reported in the print media and social media in
South Africa as stated in 2.3he Daily Sunfor 315t July 2017,The Daily Surof 28 February

2018, The Daily Sunof 21 August 2018 and other media reports all confirm the evidence of
violence in schools. The use of weapons such as guns to school could intiate mass shooting
of teachers rd learners if a solution is not found. This problem cals for concerted
surveilance to avoid such incidents escalating to such school shooting rates as in the USA,
which witnessed 17 school shootings in 2018 by- niigkbruary. Although in Vryburg
Cluster, no learners brought guns techool, but they brought dangerous weapons such as
scissors and knives. Such weapons could eventualy pave routes for more dangerous weapons
such as guns if this is not controlled. The presence of gangs in these schoolsacvedttis

environment.

5.4.4Vandalism of school property

Learners are reported to be destroying school properties. From the disciplinary committee
records of school, A, learners broke into the local creche and they forcibly entered into the
room and t@shed the materials used by infants. The parents of the learners were summoned
on the 24 May 2017, and they committed themselves to repair the damages. The problem of
vandalism was reported by Themes Liveof 20 October 2017, which reported on the sirre

of 34 high school learners. The learners threw stones and condoms filled with urine, faeces
and eggs at the teachers at a matric farewel party at Eastwood High School in
Pietermaritzburg. During the commotion, learners damaged school property anesvehi

one learner was injured and taken to the hospital. During the commotion, teachers were
unable to contain the learners and they had to invite the police to contain the situation. Such
behaviour, if not controled, could leave schools in a state iwemhir. Learners might
destroy the school furniture, windows other learning support materials such as textbooks and
computers. The cost of repairs may be beyor

spent on repairs essentialy affects other areasmajbr priority such as purchasing of
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learning materials, textbooks, Information Technology equipment, computers and projectors

that promote teaching and learning.

5.4.5Bullying

Schools in the Vryburg circuit reported that they have to deal with vasatid bulying.
School Cos disciplinfalanuary0l6 capturedeaereparteos @ grades o f
8 learner who was bulying other learners. According to the report, the learner insulted and
swore at other learners. The learner also disrespelastedeachers in front of other students

and refused punishment by teachers.

Even school Ads disciplinary records indica
among learners. The records of 05 September 2017 captured a hearing of a Grade 10 learner,
who was bullying other learners at school and at home. The learner talkked back to teachers in

rude and churlish ways.

The findings of the literature study also reveal that bulying is also rife irs¢heols. The
literature in 3.3.1states why learnerdulies other learners. Lirature evidence in section

3.3.1 cited studies showing that bulying is prevalent in South Africa schools and even in
other countries. One such study is Du Plessis and Conley (2007:44), based on a survey done
in Pietermaritzburg The survey reported that 38% of educators encountered bulying every
day, whie 32% of the teachers witnessed bulying at least once every week and 8 %
accounted for six bulies in theslasses (Du Plessis and Conl@@p07:44).The Daily Sunof

29" Sepgember 2017 reported on an incident of a Grade 2 learner at Dalpark primary school
in Gauteng Province who brought a gun to school with the intention of shooting another

learner who had bulied him.

From the disciplinary records of the threecondariesthere are no reports of cyber bulying.

Even during interviews, none of the research participants discussed cyberbulying. Although
this form of bulying was not discussed, it is paramount to interrogate such manifestations of
bulying. In the lterature wdy on 3.3L.1, cyber bulying is rife in schools. Roberts Jnr
(2006:41), states that cyberbulying involves the use of electronic media to send messages
that hurt someone. Cell phones are easily avaiable to learners and some of the schools
provide freeWIFI to their learners. As a result, learners have access to social media platforms
such as Facebook, WhatsApp and Twiter. The learners mostly use these platiorms as a
means of communicating with each other. According to UNESCO (2009:11), the learners

abuse such platforms by posting hurtiul messages, images and threats to each other.
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In section 3.3..1, the Iterature evidence suggests that in England, most of the learners have
fallen victim to cyber bulying. The study carried out by Russo found thatiynone in five

United Kingdom youngsters have been a victim of cyberbulying (Russo: 2015:75). The use
of cell phones and computers is a modern phenomenon that has not spared many quarters of
Africa. The electronic media is for disseminating educatiai@itent, but learners tend to
abuse it as ilustrated by the South Africa National School Violertody Sof 2012 under
section 3.3.1.1.The study revealed that some learners experience cyber bulying. The study
found out that, 27, 2% of the respondentgpesienced online violence through instant
messaging platiorms such as Mix, BBM, WhatsApp or MSN or Yahoo (Burton and
Leoschut: 2013:69). With a large number of learners now having the cell phones, tablets and
an increase in computer usage in schools,hisea is also likely to increase. Students can also
direct this form of bulying towards their teachers if they get access to the contact number or

e-mail address of the targeted teacher.

5.4.6 Gender Based Violence (GBV)

To a large extent, gendbased vience mainly targets a girl chid. This is attributed to
cultural practices that promote violence against women. From the records of disciplinary
committee from school A, the disciplinary committee sat over an issue of a boy chid who
beat a girl chid whohappens to be his girliriend after accusing her of cheating on him with

another learner.

PSA 1, sheds light on the behaviour of some girls who hold the belief that it is normal for
them to be beaten by their boyfriends as it is a sign that the boy lozely them. The
participant saidfi mean, you find a situation where a girl is comfortable to be beaten by a
boy and when you quiz further, she would say it is because the boy loves her, and that is what

is basically happening in their locatian.

From the empirical evidence, the girl chid is a victim of violence in the schools. The boy
chid holds a belief that they have a right to terrorise the girl chid. The girl is a victim of
various forms of violence with the men being the chief perpetrators;agglsusualy abused
physicaly and sexualy in a number of famiies by stepfathers and gangsters. What the girl
chid in the study experiencas a universal problem. Othe lterature data by CSRV (2016:

4) and Burton and Leoschut (2013:20), complemdmes reality that the girl chid is a victim

of common forms of gender based violence such as rape, sexual harassment, sexual

exploitaton, and even traficking for sexual exploitation, notwithstanding the unwanted
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touching. Verbal abuse is also common imomntties such as Vryburg and men are largely

the perpetrators.

Mgiima (2014:199) assert that sexual harassment of female learners by males is rife in many
South African schools. Mgiima (2014:305) also cites the report of Prinsloo (2006: 305), who
pointed out to shocking reports in newspapers from 120®4, which have shown that
sexual harassment of female learners is a problem in many schools in South Africa. In a study
done by Nconsta and Shumba (2013:11) in Buffalo City in the Eastern Cape Prthance,
found that older boys were the perpetrators of violence at the school. The study also found
out those boys who had recently gone through adult initiation sclearolakfwala)physicaly

abuse the girls at school as a show of their entry into a toxsculinaty.

There is a need to find out why men are violent to the female gender group. The basis of
mends violent nature is due to socialisatior
Myers (2013:358) argues that males are lkely to be petpet of violence due to their high

levels of testosterone compared to women. Due to high levels of testosterone certain body
features lke being muscular and development of deep voice gives a male an edge over the
female. Men feel superior figures thaancuse their mascuine features to undermine others,
especially women.

The way boys and gils are socialised differently undermines girls as stated by Kendall
(2010:322) and Donald, Lazarus and Lolwana (2012:227), who posit that males are expected

by socetal norms to display aggressiveness and toughness whie females are expected to be
passive and nurturing. Menos domi nance i s p
religions, which promote inequalty. The inequalties perpetuate violence gendercedolen

The gendebased violence promoted by society permeates into the school as well.

Hanich and Usta (2012:5), argues that Bandul
men are violent on women. This school of thought maintains that violence lbyleamers

on girls is due to society stereotypes and what they observe from their felow men doing to

the women in their communites. High profle community figures are role models to the
young people but they also engage in such violent acts. Violerste abf women sends a

message to the young people that it is acceptable to abuse women.

Another theory that explains why men are violent towards women is the power control theory

(Hanich and Usta, 20125). In this theoretical perspective, it is habituamém to use
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violence in order to maintain their patriarchal dominance. As young people grow up in a
society that uses violence against women, they tend to adopt this behaviour, extend it to the
class, and apply it on the girl chid. Largely the envirorimgays a crucial role in shaping

male |l earnersodé6 attitudes towards the girl ch

5.4.7Violent resistance
Learner violent resistance acts are related to the nutrition programme which schools offer to

learners. The resistance resutted from ¢hange of the usual menu given to learners or a

delay in the preparation of food.
Such form of violence was witnessed by school C. PSC3 said:

The gas came late, we informed all learners about the problem, and we told them that
they had to get fruits onlyThey had a choice of getting a pear, banana, apple or
bunch of grapes. Sir believe me they ate the bananas and the apples and they started
to throw the skins all over the corridors. What disgusted more was when they started

tothrow the grapes ateachethr é t hose green sweet ones

Food offered in the school for the nutrition programme can make learners to resist violently,

in cases when there are delays, not properly prepared or and fairly distributed to students. To
some of the learners from poor famsiie the nutrition programme provides the only
meaningful meal. The frustration aggression theory explains why learners behave violently

on issues related to food. Some learners depend on this food, since at home they might not
have enough or nutritious dod . Dal | ar dthe(otcarBrce of Aggressivee nalways 0
presupposes the existence of frustration and contradwvis® | f | earners are ¢
which is the main motivating factor for many coming to school, some learners become

frustrated with the teachers and even the staff that is responsible for cooking that food.

According to the model adopted from Rahman, poverty is one of the factors that instigates
frustration, eventually leading to violent behaviour (Rahmati and Momtaz, 2013:3035).
Jenson and Fraser (2011: 25), also regard poverty as a risk factor pushing an individual to
violent behaviour. In other cases, the learners might not be from low-sogi@mic home
environment but might join others in the protest due to peer pre§heeearners might do

that in order to be accepted among their peers at the school. Hence, if the school fais to

handle the distribution of food properly it may push learners to be violent.
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5.4.8Verbal abuse directed at teachers and other leamers

The dsciplinary records dated 20 January 2017 from school A stated that, a learner came to
school on a sports day drunk and used vulgar language directed at the principal and other
members of the staff members at the sports fields. In their disciplinary sesmitbol A set

for a hearing on the !5 September 2017 over a learner who had verbaly assaulted the
teachers at school. The parent representing the concerned student attested that boy was a

buly even at home.

From the interviews conducted, it emergedhtt the learner in this disciplinary hearing
verbally abused fellow |l earners as well as
violence begins with simple acts of swearing at each other and in that process, others join in
and take sides thereby lieg up an already tense situation which degenerates into a fight

which may result in injury. o

TSB 8 Theasarde childi who swore at us went home to fetch her mother and upon
arrival, the mother shouted and swore at teachers as well. The mother tihldtushe was
going to open a case against us at the police station for wrongfully accusing her child of

smoking dagga.

TSC1l4 also stated that t he Thewwilhsay allthesebal |y

vul gar words €0

Literature concurs with he empirical data that learners use abusive language targeting
teachers and other learners. Bush (1961: 6) refers to this form of abuse as verbal aggression
involving the use of hostile remarks to the victim. The teachers in Vryburg attested that acts
of verbal aggression were common against them and their learners. The acts of verbal
aggression degenerate into physical confrontation resulting in injuries as stated by TSAS.
Teachers are prone to verbal abuse from the parents of their learners. BhaSagnafad15:

44) , concur with the teac Hoerof aggressiors eorinfica t i o n
bodily and psychological harm.

The acts of verbal abuse trigger anger in the victim and often the victim reacts by fighting the
abusive personAs a resultof these physical confrontations, some learners involved get
physicaly injured. The use of abusive language might lead to psychological eifedtse

victim and recovering from that form of abuse might take some time.
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5.5 THEME TWO: CAUSES OF LEARNER VIOLENT BEHAVIOUR

After the analysis of the data from eoe-one interviews with the principals and the focus
group interviews with teachers as wel as document analysis, a third theme emerged thus; the
causes of learner violent behaviour. Vasiooategories emerged on the responses to the

guestion what causes learners to be violent? Categories that emerged are:

O«

Peer pressure

O«

Lack of respect for teachers

O«

Alcohol and drug abuse

Lack of conflict resolution skils

O«

O«

Age cohort

(@]

Dysfunctional family structures

O«

Lack of parental involvement and support

Culture of violence in the communities

O«

Low socioeconomic status

O«

Lack of recreational facilities

O«

O«

Lack of support from the Department of Education psychologists

O«

Overcrowding in classes

Political nfluence

O«

O«

Lack of support from other staff members

The causes that emerged uphold the theories expounded in lterature data. The theories are
inked to the empirical data suppled by the secondary schools in the Vryburg cluster. The
psychosocial theory an Br onf enbr enner 6s ecological t heor
factors or the environment plays a crucial role in infuencing the behaviour of learners. The
other theories utilised are the social learning theory and frustration aggression theory in

explaining why learners behave violently towards their learners and school staff members.

5.5.1 Peer pressure

Empirical data identified peer pressure as a contributory factor to learner violent behaviour.
Learners are attracted by their peers to bad shalbitviolence. Learners tend to get attracted

by a member of a certain group. Learners want to be associated with fellow peers in order to

fit into peer groups. Often they end up indulging in bad habits. Duringooiaae interview

with PSB2 on the questo why | ear ner s mi s b elthnaighttbe duehhoe p ar t

peer pressure.o
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TSC 9, responded by saying

Substance abuse and peer pressure éthat f
a group. 't 6s jJust | oi nireofyjwhat exgctlyasuitppbea nd 0 |
belong to a group and you only realise afterwards then you had to fight with other
peopl e. They dondét know what it entails t
group you have to fight, smoke, and, drink alcohol arfgiothings which are anti

social. So peer pressure contributes a lot.

According to the participant, the learners succumb to bad habits the moment they join peer
groups that are indulging in bad habits such as drinking alcohol, smoking and other anti

social behaviours.

The study found out t hat l earnersdé violent b
the secondary schools under study fal within the human development stage of adolescents
thus 1218 year s. According t aevelbpnment, Khere is @ Maturalt a g e s
tendency among learners to belong to a peer group. In the selection of peers, other learners
choose wrong peer groups. If a student joins a group indulging in drug and alcohol abuse,
they are lkely to get infuenced to amudrugs and alcohol as well. If a student joins a peer

group of gangsters he also becomes a gangster in order to fit perfectly and be acceptable in

the peer group.

The literature data concurs with the empirical data. Esir, (2016:8), emphasised that
adokscents put value on belonging to a peer group. Esiri (2016: 8), regards it as a socialising
agent, where the young people learn the social codes. Each peer group has its traditions and a
pattern of behaviour and members must abide by the pattern of duehand group
traditons in order to be acceptable in the group (2016:8). Since different peer groups have
different patterns of behaviour, a learner can choose a peer group perpetuating antisocial
behaviour or the others promoting positive character (Ava Gucray, 2013: 2006). The
character of the individual is determined by the group depending on the type of peer group
chosen by the learner. Avci and Gucray (2013:2006), argues that if a chid is affliated to a
problematic peer group, violent in natur¢éhat leads the member to indulge in violent

behaviour as well.
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5.5.2 Lack of respect for teachers, other leamers and members of the society

Learners are no longer respecting their teacher and other people. They disrespect anyone even
at other occasionsvhere they are supposed to show respect. They wil use all forms of
violence on one another, as it is acceptable behaviour. One participant in the focus group
interviews saidfi Qui t e of t en, It doesnot matter who i

tew each ot her apart as i fiTSAMhat ever they are

In other circumstances, they even fought in the presence of the teacher in the classroom
during contact time. One participant from one on one interviews highlighted that learners

they wil o met i mes fight in the <class in thre pres:
many instances, they want to take a chance and fight before the teacher. In one class they will
behave wel/l and may not ¢Ps&lh try to fight in

The empirical data unveiled that; learners are no longer gving respect to their teachers,
learners and to all other people in the society. They even have the guts to fight with other
learners in the presence of teachers. They take violence as acceptableube@andocan
conclude that; learners lack the moral fabric of respect for the rules that govern interactions
among human beings. The general tendency of violence might emanate podsefelf

control as stated from 3.4.1.Gr from what the learners visualdrequently, the famiy and

the societies in which they belong. Some of the exposure to the media and society which do
not have respect for human lfe and this is inculcated to them. The lterature data, through
Bandurads exper i me ngwwlentdseepes or telalisionn makd the debrsessr v i
to be violent (Bandur a, Ross and Ross, 1963
that applied different methods of data collection, thus, experiments,-sgotsnal surveys

and longitudinal studs (Kassin, Fein & Markus 2008:417).

The lack of respect might be a result of the industrial revolutionadsdsby Emie Durkeim
on 3.4.2.3,that destroyed the famiy unit and fabrics (Kendall, 2010:179). Due to the
changes, famiies and the societytliis capabiity to instil values and morals that incarnates

respect for others.

5.5.4 Lack of conflict resolution skills

Learners do not have the skils to resolve their misunderstanding or conficts. Learners they
resort to fighting when they are in dimh with other learners. Learners use some forms of
violence on matters that do not warrant a misunderstanding to degenerate into any form of

violence TSC 10, has this to say;
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They would then erupt first @assmall matteoften in the classroom and somegs in

the open grounds of the school. It would then take a lot of restraining acts from the
teachers to try to stop the violence, which would have resulted out of those
differences. It was difficult despite interventions from teachers for the learnsigo

fighting or to resolve their differences with fellow learners

The empirical data found out that learners were not able to handle their misunderstanding.
Learners are fighting on issues that do not warrant physical confrontation. Teachers lamented
that it was also difficult to stop fight outbreak at school. They have to take a lot of effort to
control the fight.

The literature data, states that learners fight unabated and for minor issues because they lack
social and emotional skills that assist thémndeal with conficts amicably (Ragozzino and
O6Brien (2009:2). |t i's not t hat the proble
data indicates as Herbert (2000:110), acknowledges that chidren many times lack skils on
resolving their confiis with theirr peers, teachers and other community members. Herbert
(2000:21210) , further says due to | ackKkintoo f s ki
narrow, rigid and perhaps setfestructive modes of action aggression being a classic

exampl eo

Largely Jlearnersod6 lack conflict resolution s

resolve amicably without resorting to violence.

5.5.5 Age cohort

The teachers bl amed t he Department -agéd Basi c
leaners with learners of a younger age group in the same class. They stated that such a policy
instigates violence as the older learners terrorise the others who are younger. TSAL reiterated
thath They must al so consi der ahgteadubsemust noaldeinon f o
a school environment where they have the potential to terrorise other learners. They must be

put in a |l earning environment that suits the

TSC 13 also raised the point that over aged learners are responsible for tle vilamg
place in the school environment. TSC13 saidhn ot her contributing fac
Most of them come to school very old and at that age; they would have been exposed to a lot

of negative encounters which they will bring intothe schooke r on ment . 0
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TSA2 asserted{iThe issue of age contributes also in that those who come to school old
normally want recognition from young learners and teachers that they are big boys who must

be treated with respect and fear as addits.

The empirical datashows that some over aged students are responsible for the violence
taking place in the schools. Usualy these over aged students harass young schoolmates.
Teachers blame the age cohort, which bunch older and younger learners in one classroom.
The empirich findings support the lterature data. Shumba & Ncosta (2013: 462) established
that older learners terrorise young learners if they are in the same class. Sign and Steyn
(2013:7) who cite the age cohort as responsible for fueling violence in the sdéool a
corroborate this. Besides the older learners terrorising their classmates who are younger,
literature confrms that they even apply their violent behaviour on other learners in other
classes and grades and they are responsible for other behaviouss sueapon carrying and

drug use (Eisebraun, 2007: 462) and Shumba & Ncosta (2013: 462).

5.5.6 Dysfunctional family structures

Participants stated that they inherit learners who are brought up poorly. They lay the blame
on the structure of some famiieghich they refer as dysfunctional. They blame the famiies
for faiing to instl good morals in the chidren. They also castigated the behaviour of some of

the parents, which influences learner to be violent.

Two participants from school A highlighted theroblem of lack of family structures as a
contributory factor t Apartl feoenrtimeelack of soumndofhngily t be

structures that can instil[TS od mor al values

A felow participant in that focus group from school Aur t her echoed the
a s s e rThis i3 mhe wdrst contributing factor. Given the dysfunctionality of the family
structures, learners have no role models to copy any morals. Most of them live alone or have

one absent parent or guardian, whickkrk e s t heir upbri ng$A8]g dysf un

Some of the learners do not come from a famiy compositon where they have both parents,
implying they are brought up in single parent famiies. Some have parents who are not
present in therr Iives. Some dfie learners do not have both parents and guardians. The

family structures are an important institution, which impart good morals on chidren. The role

of the family structure was also emphasised by the participant in-aremee interview from

schoolCwhosadi Due t o the | ack of family structur
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in their community, learners display challenges related to norms and behavioural
expectationfPSC3]

The findings of the study e sre admprongsede bencea h a't
fueling violent behaviour. Some learners are from single parent famiies and others from
chid headed famiies. In some famiies, both parents might be there but they are unable to
insti morals and values in their chidren. Somenifa structures are not functional; as a
result, such famiies are unable to discipline and teach their chidren how they should conduct
themselves. To understand better why other learners are violent the family system was
consulted. The famiy system thgostates that a person must be understood within the
context of the famiy. Christan (2006: 2), regards the family as a unit where famiies

i nfluence each otherds behaviour.

The participants of the study regard the famiy background as infuential apinghthe
behaviour of the learners. The findings concur with the studies carried out in Britain and
Turkey. Inthese teachers egar d familyds family background
behaviour problems in chidren (Alastair & Fiona, 2009: 6). d?ret (2000:41) analysed the

role of a family and found out that families have a responsibiity of teaching the chidren
socialy acceptable behaviour in the society in which the chid functions. A famiy with
proper structures must socialise its memberdutction in society but those famiies without

are likely to fail in socialising its chidren.

The empirical study focused on the famiy structures without interrogating why the famiy
structures have changed drastically in recent times. In the liesrakmie Durkeim and
Pretorious argues that the upheaval in famiy structures was due to industrial society and
technology and scientific advancement (Kendal, 2010: 179; and Pretorious, 2000:56). Prior
to the modern industrial society, nuclear familiegeriwined with their extended famiies.

The upbringing of a chid was a collective effort between the extended family and the nuclear
famiy. The society played a crucial role in instiing societal values and norms in a chid. A
chid was regarded as bafing to the community and each of the community assumed the
role of a parent to the chid. Chidren become wulnerable in the present as they are immersed
in modern captalist society, which emphasises individualism rather than collectivism that
was uphal by the old African society. The youths of today are free from the conventional

c ommunal reproach and value <constructs <cheri
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The nuclear family is now isolated from the extended famiy and its traditionataifri
society. This change has dramaticaly alttered the ways in which chidren are socialised and
groomed for ful participation due to the rise of single parenthood, chid headed famiies and
absent parents in the lfe of a chid (Richter and Morrel (208H. Richter and Morrell
(2006:153), argue that it is usually dificult for black single mothers to raise a black male into
a respectable and responsible black man. The father in expected to teach the boy chid how to
cope with challenging situations arldbw an individual should conduct himself at home,
school, peers and in the community. If the fathers neglect their roles, this leaves a vacuum in

the social upbringing of the chid.

With progression of modern society, some women have become involveé woitid of

work and the responsibiity of taking care of the chidren relegated to the chid keepers.
Parents now have less time with their chidren to impart norms and values, which prepare
them to function effectively when they are outside their home. sitbation is worsened with

the advent of social media platforms lke WhatsApp, Twitter and Facebook. Some parents
tend to gve more time to these platiorms rather than cementing their relationship with their

chidren whie at home.

The family structuresare compromised by the high levels of divorce taking place. Ryan,
Claessens and Markowitz (2013:11), associate the famiy structure instabiity brought by
divorce with the childdéds antisocial behaviou
likely leave chidren with longerm emotional and psychological problems and if they are

not contained, such challenges instigate violence.

From the |iterature da staesthatBchidvdn syréusdedaby the ¢ h me |
warm interactions of both goents are likely to attain social competence compared to an
individual who is in the company of neglectful parents or only one parent. Cabrera et al
(2000) as cited by Keenan, Evans & Crowley (2016) argues that chidren wil have few
psychological disords if their fathers are caring, involved, and effective parents than if they

are not. Keenan, Evans & Crowley (2016) argues that the situation on the ground is different
gven the fact that the rate of separation and divorce is escalating. Hence, cladren

have qualty time with both parents to buid the attachment. The bdmtkeron the mother.

Being a single parent is dificult for her to play the role of the father figure. As a result, the

chid wil not have a securattachment that inhibits ahad | d 6 s aggressive bel
& Fiona 2009).
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5.5.7 Behaviour of family heads

The behaviour of family heads is in the spotlight. Some famiies abuse alcohol in the
presence of chidren. Some parents do not monitor their chidren. Some are nob able t
control their chidren and they expect the schools to do that on their behalf. In some cases, the
father and the mother fight in the presence of chidren. PSA1 said:

More often than not, you find that the father and the mother are taking alcohol and
are abusing it. Now, from home, these learners will experience violence of any form.
Maybe mom and dad are fighting in a community. So for them, it would be like that is

like the only way of resolving problems whenever they have problems they fight.

The partipants indicated that chidren learn the violent behaviour from their parents at
home. By resoling problems through fightng at home, the parents are sending a wrong
message to their chidren. From focus group interviews with school B, TSB 7, ths effec

domestic violence were also highlighted. The participant saidlhey see from t he
mothers, brothers, and sisters that the way to resolve any issue is through fighting and they

extend it to the school o

Some parents alow their chidren wign to school to smoke in their homes, even to the
extent of sharing the hookah pipe with these children. It is a difficult situation for teachers as
they have regulations that have to be enforced in their policies. TSC3 f schodf €ad, r
code of condugctstates that it is illegal to smoke at school or to be seen smoking hookah pipe
but | go to a house and find a parent and the child sharing the hookah pipe. Where do you

draw the | ine?bo

Some of the parents are not able to monitor and control theirechi@ne participant from
one on one interviews narrated an incident that took place in the community. From the
incident, one can conclude that some parents are not monitoring their chidren. Girl chidren

visit taverns even during night time. The participaaid,

Now of l at e, we had three of our |l earner
morning, on a Saturday morning and when you interrogate them they were from the
tavern. Now girl children at 3 ob6cckock fr
is almost in the morning, towards the sunrise. It means they never slept. Now can you

have a situation where in the morning you get report from the police telling you as a
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Principal that your three learners had been kidnapped. It shows you that thefpart
the parent is not donPSA1].

Parents fail to discipline their chidren yet they expect the schools to take the role on that
issues which call the parents to intervene and resolve without the school. In one interview
with the participant from schodC, he found it dificult to understand why parents bring to
school matters they can resolve attheir homes. The participant has this to say,

| had another case early in the morning and that one you saw me addressing was the second
one, it was about 2 gslfighting. The other completed matric last year. They fought
outside the school but the other parent had to come to school to see the other learner;
the one attending. Instead of solving the problem as parents at home, they bring the

issues to the schodrhat is why | am emphasizing parental involvenfiEaB8].

When learners are in confict, some parents lack conflict resolution skills. Instead of solving
the issue amicably, they encourage their chid in conflict with another learner to fight back
physc al | y. The participant I n  oAnmarend will conmeeto i nt er
school to say there is a child from this school who hurt my child, so he must also get hurt. We

dondét get any par[RSeld al support or help. o

The empirical data fowl that the family heads are not acting as good role models to their

chidren. Some parents get drunk and fight in the presence of their chidren. Some of the
parents do not have time to monitor and teach their chidren how they should conduct
themselves.One participant in this study cited an incident of students who were kidnapped in

the early hours of the day, precisely at three in the morning. That incident implies that these
students were at the tavern the whole night and to make matters worse theyriaerAs a

girl chid not working, they are prone to physical and sexual abuse. The parents failed in their

duty of monitoring their chidren.

Bandur aods soci al l earning theory argues t he
instigating vidence, chidren are not born violent, but they learn it through others on how
they behave, through direct experience or by observaton (Bandura, 1971:3). Herbert
(2000:105), in support of Bandura, asserts that learners acquire violent behaviour by
observig exemplary models. The chidren regard their parents as role models. Chidren learn
by observing, imitathg and modeling (Nabavi, 2012:6). By observing their parents fighting

and getting drunk, they take it as acceptable and practice it in school. sBmoasof Nabavi
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(2012: 6 ) I's uphel d Chayty dedgns at home.More sfterachildren t h at
or learners are copying what their parents are doing. So if there is a lot fight. | will tell you
have to take stats from the local police statimnre, you definitely find out that most of the

reported crimes are domestic violeree

Some parents fail in their major duty of teaching their chidren morals and values that wil
prepare them to function effectively in the society and at school. Ghickred teaching on

how they should relate to other learners and their teachers at home. Parents must discipline
their chidren at home in case of any wrongdoing. Instead, some parents expect the teachers
to play the role of disciplining their chidren. Thearents must monitor chidren who are
under their custody. Contrary to that, the empirical study found that some parents are sharing
a hookah pipe with their chidren. Such parents are promoting their chidren to smoke and to

use drugs.

The way a pareninstiis disciplne and monitors the child, according to the lterature, depends
on parenting style in upbringing their chidren. CCL (2008:2), identified four parental styles
thus; authoritative: authoritarian, indulgent/ permissive and neglectful. — diogorto the
literature, parents who do not teach their chidren morals, values, and do not monitor their
chidren apply the permissive or neglecting / répgctparenting stated in 3.4.2.1.1 and
3.4.2.1.3. Sigelman and Rider (2012:503), state chidren urpkrmissive parents often lack
direction and are aggressM&/hat makes the chidren from permissive parenting styles to be
aggressive is their inability to insist on knowing what is wrong and right. The parents are to
blame for not teaching the chid wh& right. Such chidren do not know how they should
treat other learners and teachersccording to Pretorious (2000:53), such learners from
permissive parents are likely to make decisions and mistakes, as they are not prepared on the
progression towardsocial reality. If faced with challenging situations at school such chidren
are lkely to respond aggressively. It is difficut for a chid to adapt to the environment,
especialy the school environment, as societal norms and values have never begedconve
from home.

Underwood and Rosen (2011: 132), regard neglecting or rejecting parenting style as
associated with worst development outcomes. Chidren from such famiies lack parental
support. Sigelman and Rider (2012:503) assert that they are likelyspiaydibehavioural

problems such as aggression and tantrums as early as 3 years.
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Anot her probl em i-phdiapationf anealidcipline smattense wiiick need aheir
input and support at school. On disciplinary hearings records their motherserépde most

of the learners during hearing sessions. The participant from school C, in one on one
interview stated that women collaborate and assist with school in some activities organised
by the school, afthough it was difficult to bring all of them @atal. The participant said,

Yaah, even when you call parents meeting mostly, you will see the mothers will come.
l'tds very rare t o slades. Tharefdree wosnendnuthisrcasenb e r i
they play their role.They seem to be playing their raleore than guys but even

having said that, you will also have a struggle before they come. Look, as a school,

we need to play our part in moulding the behaviour of the ¢RIRIC3].

The empirical data suggests that parents are not gving schools tlesamgcgupport to curb

the problem of learner violent behaviour. The blame is who shoulders the blame, as they are
not forthcoming in supporting the schools on matters of discipline. Men do not feature in
school events or programmes where they are neededltmo especially at
meeting and the disciplinary committee proceedings. The absence of men leaves a void on
learner discipline and lterature data echoes that it is difficult for black single mothers to raise
a responsible boy chid (Richte& Morrel, 2006:153). Besides not supporting the schools
some men are completely absent in the lfe of the chid. Ritcher and Morrell (2006: 151),

regards uch familiesd as Adysfunctional

The father in expected to teach the boy chid about how to copechdllenging situations
and how an individual should conduct himself at home, school, peers and in the community.

If the fathers neglect their roles, this leaves a vacuum in the social upbringing of the child.

5.5.8 Lack of parental involvement and suppdr

Teachers expect to get the support of parents on issues of discipline. Some of the parents are
not supporting the teachers. If a chid commits an offence at school, some parents take the
side of the child, which wil be defensive. In thateagachers end up having a
misunderstanding with such parents and at the end the child wil not get the proper help from
the school. The participant from one on one interview from school B narrated an incident
where they caught a learner smoking uponngskier she went home to call the mother. The

participant said;

141

P



The same child who swore at us went home to fetch her mother and upon arrival, the
mother shouted and swore at teachers as well. The mother told us that she was going
to open a case against as$ the police station for wrongfully accusing her child of

smoking dagga. We called the police, they took the samples and went with urine to the

clinic and 99, 9% tested positively for a drug. This was a gifT$$B8]

TSB8 f ur tl thiek | am dinshdng thisi year, this is stressful. | want people to hear
t his. I f | can get 50% parent al support the

This problem was not for school B only on one on one interview with PSA1 from school A,

the issue resurfaceds wel. The participant said,

Yea. You see, you only get it when the child is wronged. | mean when somebody has
wronged his child that is when you see the mom coming flying but when you ask them
to come to school for support, you will have difficultid®netheless, we are trying

our best also to involve them
From focus group at school, A one participant also has this to say;

It is quite complex many times to manage learner violent behaviour because if you try to
intervene to solve the dispute, it wolld as you are taking sides if you try to lay the blame
on one child against another. This often end up provoking the intervention of parents who
will be taking the sides of their kids and given the lack of moral values in the kids and the
families, it woull be very difficult to deal with learner violent behaviour as no side will be
willing to concede defefTSA5].

PSC3 | amented as well on the | Apatent wif comeupport
to school to say there is a child from this schoobwiad hurt my child, so he must also get

hurt. We donét get parent al support or helpo

From the empirical data gathereshme parentsio not give the schools the necessary support
on issues on learner violence. On that issues where teachers want tmenteemr efforts

were fruitless as parents take the side of their chidren. They shield their chidren and blame
teachers and a result it become dificut for teachers to assist the concerned Ilearner.

Resultantly their defence on their chidren brings iligsbetween the teachers and parents.
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The results of empirical data concur with lterature by Mestry Moloi and Mahomed who
identified the problem of learnenoninvolvement (Mestry, Moloi andMahomed, 2007).

Parents who overprotect their chidren proenabdiscipline. From literature, such parents

practice defective parental style termed permissive According to Pretorious (2000: 65) and
Eisenbraun (2007:464), although such parents provide affection to their chidren their greatest
weakness is their indlyi to set rules and limits on their chidren. Due to overprotection and

not respecting established rules, such chidren continue to engage in violent behaviour. Rider
(2012:503) argues that children witilhsivepverpr

sefcent r ed, rebellious, aiml ess and low in 1in

5.5.9 Culture of violence in the community

The culture of violence, which is a matter of concern for the country, has permeated into the
schools as wel. Almost on a daiasis, the schools are witnessing different forms of
violence. Teachers spend most of their time attending to disciplinary sessions on issues of
learner violent behaviour. All the three schools selected by the researcher echoed the same
sentiments and coem about the culture of violence in their schools. From empirical data,
the violence witnessed in the schools emanates from the communites where these learners

are members of these communities.

Other major forms of learner violent behaviour and causes deep rooted in their
communities. The community from which the learners grew up influences such forms of
learner violent behaviour as gangsterism and gelpdeed violence. Schools are steeped in

the problem of gangsterism. The emergence of such graspgangsters in the school is
traceable back to the communities in which the learners reside. Al three secondary schools
selected for the research are affected by gangsterism. TSB4 attested that the gang related
violence emanates from the communities whehe learners stay and what the schools
experience are t he Irsegmg ve hawftwoegmtps of gands Bighe s a i d
school. They normally start a fight in the location over the weekend and they will bring it to

school. Monday, they will coinue to fight in the school premises
In support of TSB6, PSB2 said;

In our school the problem is gangsterism. The problem starts in the location and they
come with the problem into our school. They continue to fight while others will be at
the gate dung school hours and they will stab one another and they will fight using

dangerous weapons
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Learners are socialsed in a violent environment and as a resul, they regard violence as
acceptable. Literature states that due to the level of violence in sdiciegs perceived as a
means of gaining respect and compliance for young people (Department of Safety and
Security, 2007: 170). The empirical data concurs with the lterature data as illustrated by PSA
1, wh o s Dmathesather thdnd, the beRavioaf most learners is propagated from
community patterns. They copy the manners and ways of response to everyday situations

from the ways they see matters being addressed in the comanunity

On the other hand, PSC3, mentioned also that learners are copyitghhviour of fellow
community members on how they solve their confitidiey see from their fathers, mothers,
brothers and sisters that the way to resolve any issue is through fighting and they extend it to

t he school 0O

PSA1 highighted that, learnersave adopted the approach of soling issues through fighting
but this approach emanates from poor policing in their area. Committing crime in the area has

become socially accepted in the community. The participant echoed these sentiments,

Now, given theirbackground, the fact that they come from farms where police
presence is rare and where cases of domestic violence often go unreported, they have
assumed a mentality of thinking it is right to resort to violence in solving disputes
because they are used $eeing violence in their homes and immediate community
and no police action is taken against such behaviours, making them copy and live or

relate to others in the same manner.

The ripple effects of violent culture in the communities are felt at schoolgyiourg. The

school managers emphasised that the level of violence in the communities is extremely high

and is spreading even to their schools. Consequently, the behaviour learners display at
schools emanates from what they see and experience in thenuniies. Communities deal

with their conficts through using violence and learners are imiating the approach when at
school when in conflict with teachers or ot
learning theory, chidren learn through obwsgion and they imitate the behaviour observed
(Bandura 1971:3). Hence, learners observe the community members indulging in violence

and they imitate their behaviour at school.

The violence in the school in Vryburg mirrors the violence in the commuRitg. findings
concur with the with the literature data the UNESCO (2007:13) state that the violence taking
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place outside the school environment that is gang violence, poliical conficts, police
brutalty, and domestic violence. The assertion is suppdmtedhe South African National
Violence Study carried out in 2012, which establshed that the violence in the schools is due
to the prevalence in the South African societies (Burton and Leoschut, 2013:4). The crime
rate in the country is extremely high aweg by the police minister, Fikie Mbalula, to the
Parliament on the 22 October 2017. The police minister stated that 39 828 rape cases were
reported to the police in 2016/2017 and 19 016 murder cases handled by the police were in
2016/2017. On analygn the crime statistics given the polce minister, tB®wetan
newspaper of 25 October 2Q1and Daily Sunof 25 October 201 7found out that the murder

cases increased by 1, 8%, that is an average 52 murders per day and that is five times high

than the glbal rate.

The empirical data showed that the communites where learners stay are vicious cycles of
violence. The finding is supported by the mass media that is congested with community
protests for poor service delvery, which many times are violent ttwenaAn example of

such protest is the Vuwani Protests reported by The Daily Suntdflalg 2017. During this
protest, properties were destroyed; almost 30 schools were destroyed. For the large part of
2016, learners were not able to attend schooteSlearners could not go to school, t is

likely that they also participated in these violent protests.

It i s becoming a norm that for aut horities
have to be destroyed first. According to Rocque (201ish san approach to solving
problems foments a culture of violence on the chidren. Ultimately, when school chidren are
confronted with a problem at school they wil resort to the same approach which their
community members are using which is violendde South African Department of Safety

and security (2007:169) also echoes the same sentiments that in a situation where violence is

applied to solving confiicts, it makes violence a legitimate way of resolving praoblems

From the literature, South African monunities are violent due to the legacy left from the

struggle against apartheid (Van de Walt and Oosthuizen, 2006: 333 and South Africa
Department of Safety and Security, 2007:168). The violence applied by the Apartheid system

was exhibited by the Sowetoprising of 1976, where the police used excessive force on

|l earner s by massacring them 1in t he protest
violenceo (South Africa Department of Safet)y

black masses and ethconcerned citizens had to resist this form of violence perpetuated by
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the Apartheid system through violence. The aim was to make the Apartheid government

ungovernable and for the state to listen to the wishes of the black masses.

From literature, theviolence in the schools is due to the weapons that are easily accessible
from the community. According to the empirical studies, learners bring dangerous weapons
such as knives and guns into the schools. According to lterature evidence, South Africa is a
heavily armed nation. The South Africa Institute for Security Studies, state that South Africa
is heavily armed societySchonteich and Louw, 2001:6Yhe records of Central Firearms
Registry ilustrated that ,35 milion South Africans possess frearmsdaabout 4.2 milion
frearms circulating ilegaly in the societyS¢honteich and Louw 2001:6). Given the
numbers of weapons in the society, there are high chances of learners of getting access to
them and they wil carry them to their schools. Even wayng learners can get access to
these guns for example a Grade 2 learner reportetihbyDaily Surof 29 September 2017

who carried an unlicensed gun to school.

The empirical data found that drug and alcohol abuse among learners instigates violence at
school. The learners get the drugs and alcohol from the communities, which is ready to
supply them. The lterature data revealed that getting drugs in some townships was as easy as
buying sweets at a shop (Masitsa, 2007: 133). Masitsa (2007: 133) fourdtlrihgt break

time learners would get out of school premises and visit local taverns and shebeens to buy
beer. Hence, the tavern and shebeen owners are responsible for seling beer to the learners
during school hours in the Durban area in which the study aeaducted.

Empirical data revealed that the girl chid is a victim of violence at the school. The boy chid

is the perpetrator of violence on the girl chid. From the empirical data, the girl is a victim of
physical and sexual abuse at the schools. vidient behaviour of the boysoncurswith the

iterature as Kendall (2010:322) shows societies expect men to demonstrate their
aggressiveness on the females, whie on the other females are passive and nurturing. Donald,
Lazarus and Lolwana (2012:227), extsthat many cultures promote the dominance of men

and requires the women to be subservient.

Bandurads social l earning theory best expl ai
the girl chid. The theory states that, the environment is cracithapingthe behaviour of a
person (Nabavi, 2012: 4). The theory considers people are not bornvib&ng but they

learn this behaviour by observing others in their environment (Bandura 1971:3). The theory
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